RC CD RIVERSIDE COMMUNITY
COLLEGE DISTRICT

MORENO VALLEY COLLEGE | NORCO COLLEGE | RIVERSIDE CITY COLLEGE

Board of Trustees Regular/Committee Meeting
Tuesday, September 03, 2019 6:00 PM
District Office, Board Room, 3801 Market Street
Riverside CA 92501

ORDER OF BUSINESS
Pledge of Allegiance

Anyone who wishes to make a presentation to the Board on an agenda item is requested to please fill out
a "REQUEST TO ADDRESS THE BOARD OF TRUSTEES" card, available from the Public Affairs Officer.
However, the Board Chairperson will invite comments on specific agenda items during the meeting before
final votes are taken. Please make sure that the Secretary of the Board has the correct spelling of your
name and address to maintain proper records. Comments should be limited to five (5) minutes or less.
(This time limit will be doubled for members of the public utilizing a translator to ensure the non-English
speaker receives the same opportunity to directly address the Board, unless simultaneous translation
equipment is used.)

Anyone who requires a disability-related modification or accommodation in order to participate in any
meeting should contact the Chancellor's Office at (951) 222-8801 and speak to an Executive
Administrative Assistant as far in advance of the meeting as possible.

Any public records relating to an open session agenda item that is distributed within 72 hours prior to the
meeting is available for public inspection at the Riverside Community College District Chancellor's Office,
3rd Floor, 3801 Market Street, Riverside, California, 92501 or online at
www.rccd.edu/administration/board.

l. COMMENTS FROM THE PUBLIC
Board invites comments from the public regarding any matters within the jurisdiction of the Board of
Trustees. Pursuant to the Ralph M. Brown Act, the Board cannot address or respond to comments made
under Public Comment.

Il. CLOSED SESSION

ILA. Pursuant to Government Code 54956.9
Conference with Legal Counsel - Anticipated Litigation
Initiation of Litigation Pursuant to Paragraph (4) of Subdivision (d) of 54956.9: One
Potential Case
Recommended Action To Be Determined

lll.  PUBLIC HEARING

IV.  CHANCELLOR'S REPORT


https://d2kbkoa27fdvtw.cloudfront.net/rccd/9c1e2794ef1507c26176e3ace173c26e0.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/9c1e2794ef1507c26176e3ace173c26e0.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/9c1e2794ef1507c26176e3ace173c26e0.pdf

IV.A. Chancellor's Communications
Information Only

BOARD COMMITTEE REPORTS

V.A. Teaching and Learning
District Strategic Plan 2019-2024
The Committee to review the District Strategic Plan for 2019-2024.
District Strategic Plan 2019-2024 Presentation
District Strategic Plan 2019-2024

V.B. Teaching and Learning
2019-2022 Student Equity Plan and Executive Summary
The Committee to review the Student Equity Plans from Moreno Valley, Norco and
Riverside City colleges.
College Student Equity Plan Presentation-September 2019
2019-2022 Moreno Valley College Student Equity Plan
2019-2022 Norco College Student Equity Plan
2019-2022 Riverside City College Student Equity Plan

V.C. Teaching and Learning
Accreditation 2020 Update
Information Only
Accreditation 2020 BOT 09-03-2019

V.D. Teaching and Learning
Guided Pathways Presentation
Information Only
Guided Pathways Presentation

V.E. Planning and Operations
2016-2018 Clery Act Report
Information Only
09032019 2016-18 Clery Act Report Presentation
09032019 2016-18 Clery Act Report

V.F. Planning and Operations
Foundation Master & Lease Agreements
The Committee to review the Foundation Master and Lease Agreements. These
agreements have been updated in collaboration with Foundation staff and District leaders,
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https://d2kbkoa27fdvtw.cloudfront.net/rccd/1564e9ee416cec7ddde49d72800757d00.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/6f2568aa9532987bc5f2b637083efb540.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/6f2568aa9532987bc5f2b637083efb540.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/420885/DSP_Presentation_Sept3_2019__Edits_to_Student_Success_082819_.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/421015/District_Strategic_Plan_2019-2024_Aug14_Draft__rev_5_082819_.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/836ed65d9bbd7dcbedf87710542744de0.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/836ed65d9bbd7dcbedf87710542744de0.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/420117/3-college-Student-Equity-Plan-Presentation-for_RCCD-BoT-September-2019.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/420119/2019-22_MVC_Student_Equity_Plan_08-19-19__2_.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/420121/Norco_College_Student_Equity_Plan-8-14-19.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/420122/RCC_Student_Equity_Plan_Aug-21-2019__fnl_.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/6a9c5f49efee456b9ba0be292b18aa200.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/6a9c5f49efee456b9ba0be292b18aa200.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/420107/Accreditation_2020_BOT_09-03-2019_Sharesite_82719_413_.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/3f37ef9ff45ebfe5269c0b5767493eb40.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/3f37ef9ff45ebfe5269c0b5767493eb40.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/420991/BoG_GP_Presentation_Sept3_2019_for_BOT__Revisions_SM_DT_MG__-_Copy.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/ae93f832d1f73f837df9150198fe4c990.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/ae93f832d1f73f837df9150198fe4c990.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/419941/09032019_2016-18_Clery_Act_Report.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/420081/09032019_2016-18_Clery_Act_Report__002_.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/d96011f7c3c5256b76ffe625769bc9e70.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/d96011f7c3c5256b76ffe625769bc9e70.pdf

VI.

VII.

V.G.

V.H.

including the Chancellor and Vice Chancellors for Business Services and Institutional
Advancement. The Master Agreement specifies the relationship and mutual expectations
between the District and Foundation; the Lease Agreement specifies the terms of the
Foundation’s use of the RCCD Alumni House as its place of business.

Master Agreement between RCCD and RCCD Foundation FINAL 7-1-2019

RCCD Foundation Lease Agreement July 2019

Resources Committee

Resolution Authorizing the Issuance of 2004 General Obligation Bonds Series 2019F, 2019
General Obligation Refunding Bonds, and Actions Related Thereto

The Committee to set a publicly noticed Board meeting on September 17, 2019; adopt
Resolution No. 04-19/20 authorizing the issuance of Riverside Community College District
Election of 2004 General Obligation Bonds Series 2019F; adopt Resolution No. 05-19/20
authorizing the issuance of Riverside Community College District 2019 General Obligation
Refunding; Bonds, and actions related thereto.

09032019 - GO Bond Update Presentation

09032019 - Series 2019F-Background Information

09032019 - Series 2019F-Resolution No. 04-1920-Authorizing the Issuance

09032019 - 2019 GO Refunding Bonds-Background Information

09032019 - Series 2019F-Purchase Contract

09032019 - 2019 GO Refunding Bonds-Resolution No. 05-19-20-Authorizing the Issuance
09032019 - 2019 GO Refunding Bonds-Purchase Contract

09032019 - 2019 GO Refunding Bonds-Escrow Agreement

09032019 - Preliminary Official Statement

Resources Committee

Public Hearing and Budget Adoption for the 2019-2020 Riverside Community College
District Budget

The Committee to set a public hearing on the 2019-2020 budget for September 17, 2019;
and adopt the 2019-2020 Budget for the Riverside Community College District.

09032019 FY2019-20 Final Budget Presentaton

09032019 FY 2019-20 RCCD Final Budget — Detail by Resource

OTHER BUSINESS

ADJOURNMENT


https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/400695/Master_Agreement_between_RCCD_and_RCCD_Foundation_FINAL_7-1-2019.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/400696/Lease_Agreement_July_2019.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/25ec7da4938c7324d464cd825b3c4c0e0.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/25ec7da4938c7324d464cd825b3c4c0e0.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/417333/09032019_GO_Bond_Update_Presentation.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/417335/09032019_Series_2019F_Background_Information.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/417337/09032019_Series_2019F_Resolution_No._04-1920-Authorizing_the_Issuance.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/417329/09032019_2019_GO_Refunding_Bonds_Background_Information.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/417336/09032019_Series_2019F_Purchase_Contract.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/417332/09032019_2019_GO_Refunding_Bonds_Resolution_No._05-19-20-Authorizing_the_Issuance.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/417331/09032019_2019_GO_Refunding_Bonds_Purchase_Contract.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/417330/09032019_2019_GO_Refunding_Bonds_Escrow_Agreement.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/417334/09032019_Preliminary_Official_Statement.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/c566e63b44312f8b4ce7be2c98044f5f0.pdf
https://d2kbkoa27fdvtw.cloudfront.net/rccd/c566e63b44312f8b4ce7be2c98044f5f0.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/419952/09032019_FY2019-20FinalBudgetPresentaton.pdf
https://legistarweb-production.s3.amazonaws.com/uploads/attachment/pdf/420072/09032019_FY_2019-20_Final_Budget_Detail_by_Resource.pdf

Board of Trustees Regular/Committee Meeting (ll.A)

Meeting September 3, 2019
Agenda ltem Other ltems (IL.A)
Subject Pursuant to Government Code 54956.9

Conference with Legal Counsel - Anticipated Litigation
Initiation of Litigation Pursuant to Paragraph (4) of Subdivision (d) of
54956.9: One Potential Case

College/District

Funding N/A
Recommended Recommended Action To Be Determined
Action

Background Narrative:
To Be Determined

Prepared By:



Board of Trustees Regular/Committee Meeting (IV.A)

Meeting September 3, 2019

Agenda ltem Other ltems (IV.A)

Subject Chancellor's Communications
College/District District

Funding N/A

Recommended Information Only

Action

Background Narrative:

Chancellor will share general information to the Board of Trustees, including federal, state and local interests
and District information.

Prepared By: Wolde-Ab Isaac, Chancellor



Board of Trustees Regular/Committee Meeting (V.A)

Meeting September 3, 2019
Agenda ltem Teaching and Learning (V.A)
Subject Teaching and Learning
District Strategic Plan 2019-2024
College/District District
Funding N/A
Recommended The Committee to review the District Strategic Plan for 2019-2024.
Action

Background Narrative:

Presented for the Board’s review is the Riverside Community College District Strategic Plan 2019-2024. The
revised district mission, vision, values, goals, and objectives along with sample metrics and planning structures
are provided. The revised District Services program review and planning process is also described.

Prepared By: Wolde-Ab Isaac, Chancellor
Susan Mills, Vice Chancellor Educational Services and Strategic Planning



Update on
Riverside Community College District
Strategic Plan 2019-2024

BOARD OF TRUSTEES TEACHING & LEARNING
COMMITTEE MEETING
SEPTEMBER 3RP, 2019




District Strategic Planning
Timeline

e Assessment of RCCD Strategic Plan 2013-2016 —
Late spring/summer 2017

e |Internal and External Environmental Scans developed -

AY 2017-2018
e SWOT Analysis performed — Spring 2018
e District mission, vision, values, goals, and objectives drafted —
Summer 2018
e Strategic Planning Council structure developed — AY 2018-2019
e Data analyzed and targets developed — AY 2018-2019
e RCCD Strategic Plan 2019-2024 — Draft in progress Spring 2019



District Strategic Plan
Assessment

Include additional voices beyond DSPC in assessment and development of plan

Clearly define the district and the district office

Continue work on the function map

Clarify the district strategic planning process and role(s) of DSPC

Inventory and align district-wide committees within the planning processes

Clarify terminology and be as consistent as possible across plans

e Write district strategic plan as an overarching framework for the alignment of the
colleges’ and district office’s plans

e Create a District Office Plan with strategies that are more directly in support of the
colleges’ goals

e For goals, indicate responsible parties, timeline, resources needed, measures, and
targets

e Assess, evaluate, and monitor the strategic plan; hold an annual DSPC retreat



District Strategic Plan External
Environmental Scan

* Contributes to opportunities/threats in SWOT analysis

* Characteristics and trends
* Population

* Education
* Workforce and Employment
* Economic

* MVC, NC, RCC Regions

 State Budget and Legislative Issues

(BN
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District Strategic Plan Internal
Environmental Scan

* Contributes to strengths/weaknesses in SWOT analysis

Student Metrics

* Human Resources
* Technology

* Facilities

* Budget

|
H



District Strategic Plan SWOT
Analysis

Strengths
o |nternal Locus of Control

o Positive

Strengths Opportunity
Weaknesses ‘ C D ‘

o Internal Locus of Control &l

. Negative sl oo ="
% Negative Control | Negative

Opportunltles _L <{_Weakness Threats > I

o External Locus of Control
o Positive

\ Positive

Threats
o External Locus of Control

o Negative

B
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Key Internal Findings

Internal

& "Qf’
& ,;t-“é
Key Findings o &
> RCCD Colleges are fully accredited. X
> RCCD has been successful in securing grants. X
> RCCD financial resources/budgets have been increasing. X
> RCCD has been increasing the number of Tenured/tenure track faculty & Temporay Academic faculty. X
> RCCD Colleges are implementing Guide Pathway framework. X
> Persistent student achievement gap exists despite significant levels of state funding. X
> RCCD has a declining HS graduate capture rate. X
> Recent decline in efficiency (WSCH/FTES). X
> RCCD Colleges have lower percentage of freshmen students completing college-level math & English than many of it peers. X
> RCCD Colleges's student success measures such as % completion, % employed in living wage jobs, etc. have not been improving. X
> RCCD technology infrastructure and applications have not kept up with the changes in technology, user demands and emerging operational
trends. X
> RCC has many old facilities in poor condition. X
> MVC has the least amount of space to support its operations. X

€T
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Key External Findings

External

Key Findings

> Population in our area is likely to increase largely due to net migration, birth rate declining. (Driven by the cost of living in the costal regions)

> The percent of the population that is 60+ is increasing.

> RCCD colleges are located near the major population centers of the region.

> More than 50% of RCCD region household speak another language than English at home.

> RCCD service areas are very diverse; Hispanic popuation is the largest and fastest growing.

> RCCD region has lower educational attainment levels; with the lowest levels occurring in the area served by MVC.

> RCCD service area has lower per capital income than the state average, with the areas served by MVC having the lowest.

> Budget allocations at the state level will increasingly be performance based not driven by growth.

> Changes in technology will have both operational and cost implications for RCCD.

E B R T =

> Potential workforce growth areas include: transportation & utilities, professional & business services, warehousing, health care, education,
construction, and social services.

> Funding from the state has generally increased over the past five years and is likely to continue for a few more years;

> Continued cost increases in employee benefits particularly retirement and health and welfare costs will consume larger share of the budget.

> Unemployment rate has been declining and is likely to continue.

> Concern regarding the cost of college education is prevalent among a large share of the community. Large public support for state funded free
community colleges.

> Competition from other colleges in ourarea is likely to intensify.




District Strategic Plan Mission (Draft)

The Riverside Community College District through its three colleges —
Riverside City College, Norco College, and Moreno Valley College,
supported by the District office - serves and enriches its diverse
communities by offering certificates, degrees, and transfer programs that
help students achieve their educational and career goals. The District
strives to impact the social and economic mobility of its students by
ensuring access, success, and equity for everyone who wishes to take

advantage of the educational opportunities offered by the colleges.

(BN
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District Strategic Plan Vision (Draft)

The Riverside Community College District
offers educational opportunities that
promote social and economic mobility for its
students and demonstrates leadership in the
region and the state by providing high quality

instructional programs and by advancing
social justice for all.

(BN
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District Strategic Plan Values (Draft)

* |nclusiveness

* Excellence
* Innovation
* Collegiality
e Stewardship

* Heritage

B
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Guided Pathways and the Vision
for Success

*Guided Pathways is the framework for the District Strategic Plan

*Embodies equity

*|s a comprehensive approach to combating poverty
*|s a means to realize social and economic justice

e Starts with careers and works backwards
*Increases transfer

*Increases living wages

* All Fall 2019 new students will be on Guided Pathways

(BN
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District Strategic Plan Goals (Draft)

Student Access

Student Success

Equity

Institutional Effectiveness

Resource Generation and Allocation

Advancement, Partnerships and Communication

[T
©



Student Access

The District will ensure all students have equitable access to the college’s courses,
programs, and services.

o

Objective 1.1: Increase overall enrollments by 3% per year (unduplicated headcount,
FTES)

Objective 1.2: Increase number of high school students in dual enrollment by 2500
over five years

Objective 1.3: Increase capture rates from feeder high schools by 5% annually

Objective 1.4: Increase percent of students eligible for financial aid who receive aid by
2% per year

Objective 1.5: Increase use of technology to improve course scheduling to support
student pathways

N
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Student Success

The District will provide clear pathways and support for achieving certificates, degrees, and
transfer.

o Objective 2.1: Increase number of AA/AS awards by 15% annually
o Objective 2.2: Increase number of certificates completed by 15% annually
o Objective 2.3: Increase transfer to four-year universities by at least 15% per year

o Objective 2.4: Increase percent of CTE students employed in their field of study by 3%
annually

o Objective 2.5: Increase percent of CTE graduates with a livable wage by 2% annually

o Objective 2.6: Reduce time for degree completion for part-time students from 6 to 3-4 years
and reduce time for degree completion for full-time students from 6 to 2-3 years

o Objective 2.7: Reduce number of units for degrees to not exceed 15% above required
number of units (decrease by 3 units per year)

o Objective 2.8: Increase number of full-time students by 10% per year

o Objective 2.9: Increase number of students who complete both transfer-level math and
English in first year by 20%

N
[y



Equity

The District will work with community, workforce, and education partners to reduce and
eliminate equity gaps.
o Objective 3.1: Decrease equity gaps by 40% in 5 years and eliminate within 10 years

o Objective 3.2: Increase RCCD’s workforce diversity to better reflect communities
served

|



Institutional Effectiveness
& Planning

The District identifies, measures, and reports on student and institutional outcomes to
demonstrate the advancement of the district’s mission and goals.

o Objective 4.1: Provide the framework and tools for monitoring, assessing, and
evaluating progress on goals

o QObjective 4.2: Increase efficiency by reducing time for processes such as recruitment,
purchasing, conflict resolution, and decision-making

o Objective 4.3: Implement accountability, transparency, and evidence-based
communication practices to improve student success and completion

o QObjective 4.4: Ensure that all processes and outcomes are aligned with the district’s
mission and goals and governance structures

o Objective 4.5: Attain a district-level efficiency of 595 (WSCH/FTEF)

N
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Resources

The District will acquire, manage, and deploy resources,
including human, facilities, technology, and financial, to
support district goals and advancement.

o Objective 5.1: Efficiently manage existing resources to
support the ongoing academic and student support
programs

o Objective 5.2: Develop a Budget Allocation Model
grounded on principles of equity, transparency, and fairness

o Objective 5.3: Develop a sustainable and healthy fiscal
model

o Objective 5.4: Strategically develop external revenue
sources to maximize the funding available to support
student learning and success




Resources cont’d.

o QObjective 5.5: Practice strategic enrollment management
that integrates financial planning with student need and
achievement

o QObjective 5.6: Invest in state-of -the-art technologies to
enhance programs, services and operations

o QObjective 5.7: Provide a healthy and safe environment for
students, faculty, and staff

o Objective 5.8: Human Resources and Employee Relations
Strategic Plan covers recruitment, retention, personnel
development, and succession planning

o Objective 5.9: Streamline planning and design of facilities
to comply with principles of total cost of ownership




Advancement, Partnerships &
Communications

The District will position its image and reputation as a leading academic institution in the
region by actively pursuing, developing and sustaining collaborative partnerships with
educational institutions, civic organizations, and businesses.

o Objective 6.1: RCCD will establish and expand relationships with regional educational
institutions

o QObjective 6.2: RCCD will contribute to regional economic and workforce development
by creating and expanding relationships with business and civic organizations

o Objective 6.3: RCCD will collaborate with elected officials to develop and secure
additional resources that enhance educational programs and student support services

o Objective 6.4: Through the RCCD Foundation, the district will engage in effective
fundraising and capital campaigns that enhance educational programs and student
support services

N
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Sample Metrics:
Success — Objective 2.1: Increase Number
of Awards Completed by 15% Annually

AA/AS Awards

m 2993 14% 3404 20% 4070 47% 5965 27% 4480
1647 13% 1856 14% 2114 26% 2656 17% 2209
527 33% 702 30% 915 71% 1564 45% 1060
819 3% 846 23% 1041 68% 1745 31% 1211




Sample Metrics: Success

Objective 2.1 Increase number of awards comp

AA/AS Awards 2018 2019 2020 2021 2022 2023

5,965 6,860 7,889 9,072 10,433 11,998
Riverside 2,656 3,054 3,513 4,039 4,645 5,342
Moreno Valley 1,564 1,799 2,068 2,379 2,735 3,146
Norco College 1,745 2,007 2,308 2,654 3,052 3,510

N
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Student Success Goal-

AA/AS/ADT Awards Earned,
2013-14 through 2018-19

8,000 7,580

7,000
6,000
5,000

4,000

2,855
3,000 B

2,000

1,000

2013-14 2014-15 2015-16 2016-17 2017-18 2018-19

Source: CO Data Mart for 2013-14 through 2017-18; local data run for 2018-19

-@-AA/AS/ADT =i=\Vision for Success Goal (20% over 5 Years)
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Student Success Goal-

Certificates (18+ Units or more) Earned,
2013-14 through 2018-19

1,400 1,306
1,200

1,000 9a2
787

800 | —
600 >-7% -10.9%

17.5%

400

200

2013-14 2014-15 2015-16 2016-17 2017-18 2018-19
=@-Certificates 18+ Units ==Vision for Success Goal (20% Over 5 Years)

Source: CO Data Mart for 2013-14 through 2017-18; local data run for 2018-19
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District Strategic Planning
Councils

|.  Student Access & Success
Il.  Student Equity
Ill. Institutional Effectiveness & Planning

V. Resources

V. Advancement, Partnership & Communications

w
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District Strategic Planning Structure

BOT Committee

‘ Executive Council |

DSPC

Institutional Effectiveness Resources
& Planning

Monitoring Efficiency | T || HR || Facilities | Finance | =~ Ed | Business | Public
Assessment Enrollment Sector Sector Sector
& Scheduling & _—
Evaluation Completion
Accountability
& Governance
Transparency Safety &
Reporting Risk Management

| Transfers | | Employment

A



Relationships Among the District
Office & Colleges in Planning

* District Strategic Plan goals were developed in full alignment with colleges’ goals

*The District is the 3 Colleges and District Services
*The District office fosters and supports goals of student access, success, and equity

*The District office provides strategies for resource development and stewardship, system
effectiveness, and partnerships

* District Strategic Plan is an overarching framework for the alignment of the colleges’ and
district office’s plans

w
w



Example: Facilities Planning

* Develop Sustainability Plan

*Develop Underground Utilities Infrastructure and Integrated Energy Management Plan
* Update Building Design Guidelines and Standards

*Develop Comprehensive California Environmental Quality Act Plans (CEQA)

*Develop Comprehensive Environmental Impact Report Assessment and Plans

* Update ADA Transition, Accessibility Compliance, and Wayfinding Plan

*Develop Integrated Facilities Technology Infrastructure and Systems Plan

*Develop Integrated Facilities Safety and Security Plan

*Develop Comprehensive Facilities Condition Assessment

w
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Relationships Between Strategic
Planning & Program Review

*Program review and 5-year plan go hand-in-hand

*Program review is an expression of vertical integration of planning and horizontal
alignment among colleges and district services

*Departments assess current alignment with strategic planning, develop new and/or
revised strategies, and plan initiatives within a five-year planning cycle

* Departments monitor milestones and evaluate progress at least annually during program
review

w
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District Office Program Review
Timeline for 2020-2025 Planning

District Office Program Review & Five-Year Plan Timeline (for Year 1)
Fiscal Year 2020-2021 through 2024-2025

1. August30,2019: 5. October-December 2019: 9. Early Februay 2020:

Department/Directors/Deans plans drafted VCs discuss plans with Strategic Planning Councils Plans sent to DBAC & DSPC

2. September 30, 2019: 6. Late November-Early December 2019: 10. February 21, 2020 or March 20, 2020:

Incorporating Step 1 input, AVCs plans drafted VCs present plans at colleges DSPC - Half-day retreat to discuss/review
/provide input on initiatives/requests

3. October 31, 2019: 7. November 2019: 11. April 2020:

Incorporating Step 2 input, VCs draft plans Vice Chancellors review plans with Chancellor Vice Chancellors finalize

4. 1% Week of November 2019: 8. January 2020: 12. Early May 2020:

VCs meet to review and coordinate plans Vice Chancellors update plans as needed Chancellor reviews and approves
Initiatives/requests




Monitoring, Assessing, Evaluating

*Set targets and milestones

* Monitor milestones
* Assess processes and outcomes

*Evaluate
e Efficiencies

 Effectiveness — How well did we set our goals and targets?

*Plans are living documents — revisit, review, revise, and reset when needed

w
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Next Steps

* Draft was reviewed by District Strategic Planning Council on May 17, 2019

* Draft will be reviewed by colleges’ shared governance committees/councils in early fall
2019

* Any recommended revisions will be reviewed by DSPC

*Plan will be presented to the Board of Trustees in early fall 2019

w
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Questions???
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District Strategic Plan 2019-2024, rough draft dated August 20, 2019

Riverside Community College District Strategic Plan

2019-2024
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Chancellor’s Message

The Riverside Community College District Strategic Plan 2019-2024 is an outcome of almost two years of work involving all the
stakeholders in an attempt to review and reflect over the past five years, to fully understand the present state of the District and its
challenges, and to more clearly define its goals and strategies for the next five years.

The review of the past five years clearly demonstrated that RCCD had never had a coherent and integrated planning process that
aligned the plans of the Colleges to the plans of the District office, the entity that provides support and services to the Colleges. The
District was never understood to represent the cohesive integration of its components, namely the three colleges and the District
office with four district functions and responsibilities as outlined in the function map. The District office has the responsibility of
providing adequate resources, and support to the colleges, furthermore, it provides regulatory, advocacy, coordination, guidance and
leadership functions.

The second lesson learned was the fact that none of the plans (i.e., neither those coming from the colleges nor those from the District
office) had any with concrete, measurable and achievable goal attached to their plans. Therefore the objectives and strategies
employed to implement the plans were poorly defined. This made the process of monitoring, assessment and evaluation rather
difficult. The absence of a rigorous process of monitoring, assessment and evaluation deprived the planning process from acquiring
a built-in memory system to ensure continuity. It is therefore no wonder that achievement on student learning and success was
rather stagnant for many years. The absence of concrete measurable goals and the disconnect between the plans of the various
entities of the District also made it difficult to establish an accountability system within and between the various entities of the
intuition.

The third major lesson learned from the past is the disconnect between the District Strategic Plan and resource allocation. The lack
of a fair, equitable and transparent budget allocation model failed to allocate the budget to the different entities of the District
satisfactorily. However a similar disconnect between College plans and their internal budget allocation models to their internal
entities are all lessons derived from a poorly designed planning process that needed attention.

The 2019-2024 District Strategic Plan has made serious attempts to integrate the lessons learned from the past into the design of the
new plan. The District has been very clearly defined to represent the cohesive and integrated organization that is composed of its
three colleges and the District office as its support entity. The plan is based on the belief that the whole is much greater than the
individual sum of the components. The design principle in the planning process therefore emphasized the comprehensive and
cohesive nature of the plan by the vertical integration to strengthen the line functions and horizontal alignment within and between

2

1474



District Strategic Plan 2019-2024, rough draft dated August 20, 2019

each of the entities of the District to ensure a fully coordinated system. The composition of the strategic planning councils and their
responsibilities are intended to ensure the desired alignment between and within all the District entities.

The District Strategic Plan is an overarching plan guided by overarching goals intended to inspire and galvanize all the District
entities’ plans to be aligned to the District’s plan. If it functions properly, it should serve as a glue connecting and aligning all the
plans between and among all the District entities. It should also live up to the basic attributes of a good plan by serving as: a) a good
road map very clearly charting where the District is and where it is going next year and the years thereafter in an unambiguous
manner b) an effective tool for delineating responsibility to each of the members of the District and their various structures c) a good
tool for accountability that comes as a result of the clear delegation of responsibility d) and finally it should serve as an effective
platform for transparency in defining relationships to both RCCD’s internal as well as external constituencies.

In closing while I want to thank and congratulate all those involved in the production of such a comprehensive and integrated
District Strategic Plan, I also want to emphasize the fact that the plan is a living document that is expected to be improved and
refined every year through the outcomes of the monitoring, evaluation and assessment processes.

Wolde-Ab Isaac, Ph.D.
Chancellor
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Statement of Purpose

The 2019-2024 District Strategic Plan recognizes and addresses the unparalleled institutional change that has occurred over the last
several years. The recent legislative mandates and the changes in leadership at the colleges and at the District office, which have
somewhat stressed the institution’s resilience, have actually provided a rare opportunity for the district to re-conceptualize its
planning processes by integrating the strategic plans of the colleges into a coherent vision for the district. In addition, the 2019-2024
plan provides a means for the Board of Trustees to engage more directly with the district’s long-term planning processes and to
evaluate the effectiveness of the district in meeting its institutional mission and goals; it also allows the board, using clear,
measurable outcomes, to hold the chancellor and the college administrations accountable for meeting these goals.

The plan clarifies that the district and the district support services are distinct but integrated entities. The district consists of the
three colleges, propelled by their instructional missions and overseen by the chancellor. Student success, access, and equity—the
essential focus of these institutions—provide the principal basis for all district planning and drive the allocation of resources.
District Office support, as the title suggests, function to support the three colleges in their efforts to meet the instructional needs of
students, both in the classroom and with necessary support services—including, but not limited to, leadership and oversight, state
and national advocacy, statutory compliance, business services, human resources, and other infrastructure needs. Developed by a
collaborative group representing the district support offices and the three colleges, the recently revised function map, an essential
component of the revised strategic plan, delineates the roles of the district (the three colleges) and the various district support
services in their joint efforts to deliver high quality instructional programs and to meet the standards of good practice identified in
the accreditation standards

The 2019-2024 District Strategic Plan outlines the processes and assessment instruments the district used to develop long-term
strategic goals and identifies the method by which the district will assess, monitor, and evaluate its progress in meeting its long-term
initiatives. The plan includes measurable targets for each year of the plan, some of which are statutory and some of which reflect the
essential instructional mission of the district, particularly the Guided Pathways framework. As part of the district program-review
process, the 2019-2024 District Strategic Plan requires the four district vice-chancellors to develop five-year plans for their areas
that integrate the strategic plans of the three colleges and that outline needed improvements in their divisions that make their support
efforts more effective and efficient. The vice chancellors—with representatives of the colleges on the newly developed district
planning councils—monitor, assess, and evaluate each year the specific strategies used to achieve the identified outcomes and, if
necessary, refine the strategies for meeting district targets—or even modifying those targets—that validate student success and
completion. Some of these district outcomes involve performance-based targets that impact the apportionment the district receives.
The district strategic plan—through an integrated planning process that incorporates each college’s long-term educational master
plans and five-year strategic plans—not only establishes collective student success and equity targets to ensure the district meets it
performance-based funding goals but, more important, holds those charged with developing strategies to meet district objectives
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accountable. The plan includes a new Budget Allocation Model that provides a method for allocating and stabilizing resources for
all district entities and for prioritizing district initiatives, especially new programs and facilities, and that reflect over-arching district
goals established through a deliberative process by the Board of Trustees.

The District Strategic Plan 2019-2024 establishes a new integrated planning structure that allows participation and engagement from
the college constituencies with district support services in five district-wide councils: Student Access, Success, and Guided
Pathways; District Equity; Institutional Effectiveness and Planning; Resources; and Partnership and Communications. Each of these
councils has, as its essential function, the task of monitoring, assessing, and evaluating district progress in meeting its established
goals and targets and to make specific recommendations to the District Strategic Planning Council. Each of the four vice
chancellors develops five-year comprehensive plans, approved by the District Strategic Planning Council, that coordinate with and
provide direct support to the colleges and that configure the necessary district service infrastructure to ensure that the essential
support for the colleges is effective and efficient. These newly formulated planning councils parallel the Board of Trustees
restructured sub-committees. This new structure will enhance the board’s oversight responsibility by providing the board members
the necessary concrete data and information they need to monitor, assess, and evaluate the instructional objectives of the district and
to hold the chancellor and the college presidents accountable for achieving those aims.
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Assessment of the Riverside Community College District Centennial Strategic Plan 2013-2016
Environment Scan (June 5, 2018)

Produced at the request of the chancellor, a group of the District Office and college employees, representing various constituencies,
completed an external and internal environmental scan that allows the district to anticipate and respond to changes in the Riverside
Community College District service areas. The external scan reviews and assesses data on population, political, social,
technological, workforce/economic trends, and changes in law or public policy that may likely influence the district’s ability to
execute its mission. In particular, the external scan focuses on factors that will impact student enrollment, workforce demands,
sources of funding, and student demography. The data presented within this scan allow the district to identify broad strategic
objectives to provide high quality educational and career programs for the diverse and changing communities the district serves.
The environmental scan allows each college to adjust its planning strategies to serve the interests and needs of the particular
communities in its proximity. In general, the external scan outlines several important external trends:

e Projected population growth in Riverside County will parallel the state trends of up to 30% from 2016-2060 with the median
age increasing over time.

e Hispanic/Latin population in the RCCD service area (53%) will outpace the county (47.5%) and the state (38.6%).

e 44% of the population over five years of age speak a language other than English in the RCC region, 53.9% in the MVC
region, and 40.9% in the NC region.

e Only 21% of the population of those over 25 have a bachelor’s degree in the RCCD service area (state 32%, MVC region
13.3%, RCC region 19.9%, NC region 27.6%).

e Riverside County is projected to increase the number of high-school graduates through 2023-24 and then decline to 2019-20
levels.

e RCCD feeder schools show a decline in enrollment in every high-school grade level since 2011-12.

e High-school graduation rates have increased in all RCCD feeder schools and in all ethnic demographic groups.

e Most of the school districts with the RCCD service area have increased the proportion of graduating seniors who have
completed the coursework required for CSU entrance since 2011.

e The RCCD feeder group capture rate peaked in 2008 at 32%, declined from 2008-2012 to 20%, and increased from 2012-
2016 to 24%.

e Unemployment rates in the nation and state have declined since 2010; the RCCD service area mirrors national and statewide
trends.

e Property values in Riverside County and the RCCD service area have grown and almost rebounded to 2010 values.

e Community college funding model, Board of Governors Vision for Success, and other legislative changes are significant
issues for the district.
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The data in the internal scan identify and examine student metrics, human resources, technology, facilities, and budget trends that
offer a basis for developing strategies for improving the educational and career needs of the students in the Riverside Community
College service areas. These data also provide the needed information the colleges need for their planning strategies. The internal
scan shows a number of important trends:

The number of full-time equivalent students has increased since the low point during the 2011-12 academic year.

The number of full-time students (those taking 12.0 or more units) has increased since fall 2010 and is generally younger.
More students have received financial assistance over the last five years, and the amount of financial aid has increased.
While the number of AA/AS degrees has increased slightly and while the number of students transferring to CSU and UC
have increased, the trend was relatively static until 2016-17.

The percentage of full-time classified support staff FTE and full-time faculty FTE has decreased in spite of the growth in
apportionment and full-time equivalent students.

While the current network infrastructure to support a single network at all district sites is sufficient for the near-future, the
district and colleges should include increased internet bandwidth in their long-term planning.

Several critical applications software challenges need to be addressed, particularly those requiring coordination of function
and cross-compatibility of technologies at various district locations.

The district needs an integrated district-wide Educational Master Plan to inform college facilities master plans.

The district needs a budget-allocation model that reflects and supports the district and college strategic plans.

The data and discussion in both the external and internal environmental scans provide some of the information needed for the three
colleges and the District Office to integrate their planning strategies. The data also reflect the challenges the district must overcome
to serve the educational and career programs. More important, the scans demonstrate that the district has an opportunity to improve
the low college completion rate in the region and to offer clear transfer and career pathways for recent high-school graduates by
providing access to high-quality instructional programs.
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Assessment and SWOT Analysis

In July 2017, a team composed of representatives from the three college and from the District Office assessed the 2013-2016 District
Strategic Plan. In August 2018, another team completed a Strengths, Weaknesses, Opportunities, and Threats (SWOT) Analysis for
the Riverside Community College District. These assessments demonstrate the need for integrated district planning—that is, direct
and coordinated planning that assimilates the strategic planning processes at the colleges, which emphasize instructional programs,
with the District Office to support those programs. The newly developed function map that delineates the responsibilities of the
colleges and the District Office advances this need. The chairs of the college program review committees and representatives from
the district have also met to share the timelines and processes used at the colleges in order to determine how to coordinate the
program review process (Fall 2018 and Spring 2019). Several important observations about the 2013-2016 Plan and the SWOT
suggest the importance of this integrated planning that allows for the Board of Trustees to make informed decisions about the
instructional mission of the district and to hold the chancellor and college presidents accountable by using concrete and factual
metrics to assess the district’s progress in meeting its goals.

The two assessment teams made a number of important observations and recommendations about the 2013-2016 District Strategic
Plan and about the current status of the district:

e The plan relied on an outside facilitator and lacked sufficient representation from the colleges.

e [t failed to integrate the long-term and short-term college plans in the development of the district plan.

e The plan did not provide a clear alignment with district-wide committees, nor an alignment with operational district-wide
plans.

e District office program review failed to identify key strategies and initiatives that integrate with and support the instructional
mission of the colleges.

e The plan did not identify any measurable outcomes, responsible parties, targets, or timelines for implementation—as a result,
no accountability and no clear way to operationalize the goals.

e The District Strategic Planning Committee membership had only four to five representatives from each college; 12 of the 27
members were district management. The membership lacked sufficient academic representation.

e The plan lacked a clear instructional emphasis.

e The plan failed to define the responsibilities of the colleges and of the district office.

The assessment team included a number of recommendations, most of which have been included in this new plan. The one
recommendation, or principle, that reinforces the central focus of the 2019-2024 District Strategic Plan is that the district isn’t
accredited; only the colleges are. As a result, the new plan should provide an overarching framework that merges the plans of each
vice chancellor’s area with the long-term and strategic plans of the three colleges. The district office support area plans need to
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foster and reinforce the goals of student success, access, and equity and provide strategies for resource development and
stewardship, system effectiveness, and community engagement.

The Strengths, Weaknesses, Opportunities, and Threats Analysis (August 29, 2018) surveyed and collected responses from 2,433
different individuals representing a significant cross-section of the district community. Many of the responses correspond to the
measurable student data presented below and offer a collected perspective about the nature of the district. The open-ended comment
section offers, without statistical ratings, a collection of subjective views about what the colleges and district office should do to
improve the institution. These subjective views reflect very directly the goals and objectives the 2019-2024 District Strategic Plan
seeks to accomplish.
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Analysis of Key Performance Indicators

In an effort to establish clear, measurable targets for the 2019-2024 District Strategic Plan, the district Office of Institutional
Research has collected data that reflect the key performance indicators used to evaluate the institution’s efforts to improve student
learning and success. These new performance indicators include metrics from the state chancellor’s Vision for Success Goals,
suggested performance measures from the ACCJC, and from the Guided Pathways framework. The metrics provide a framework
and information about trends over the last three or four years that allow the district to recognize institutional baselines, below which
the district will not go, and to develop realistic and measurable targets for the district to improve student success, access, and equity.

One of the essential questions the district must answer involves realistic growth measures. To plan effectively requires stable
apportionment and additional resource allocations. In California most of the apportionment is generated by the number of students
enrolling in the educational programs. The following table shows the enrollment growth in the district for the last five years.

RCCD Enrollments, 2013-14 through 2017-18

Annual 2013-2014 = Annual 2014-2015 = Annual 2015-2016 = Annual 2016-2017 = Annual 2017-2018
Student Student Student Student Student S ik

Count Change Count Change Count Change Count Change Count Chjn‘;ge;

RCCD 51,966 1.0% 52,495 32% 54,173 54% | 57,125 32% 58,939 39%
Moreno Valley 12,688 1.2% 12,839 4.7 % 13,447 5.8% | 14,233 3.8% | 14772 4.8 %
Norco College 13,014 0.2 % 13,045 22% 13,337 4.6% | 13,956 48% 14,624 3.9%
Riverside 26,264 1.3% 26,611 2.9% 27,389 5.6% | 28,936 2.1% | 29,543 3.6%

Source: Chancellor’s Office Data Mart, https://datamart.cccco.edu/Students/Student_Term _Annual Count.aspx

These data indicate that the district can use a 3% annual growth as a realistic planning tool for the next five years. The data also
demonstrate that a slightly higher growth rate exists for both Moreno Valley College and Norco College. The higher growth rate, if

sustained, supports expanding the ability of the both Moreno Valley and Norco colleges to offer additional educational opportunities
for the students in those communities.
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FTES data also reflect 3% annual growth as a realistic target

0§

District
FTES - : :
. Credit-NON RES Non-Credit Total Sp Total FTES Excluding
Credit RES FTES Total FTES | Admit Incarcerated Spadmit and Incarcerated
2016-2017 29139.59 720.63 76.81 29937.03 | 712.52 0 29224.51
2017-2018 30000.51 719.06 86.21 30805.78 802.3 36.77 29966.71
*2018-2019 30918.08 725 155 31798.08 850 87.36 30860.72
**%%2019-2020 31857 765 280 32902 880 150 31872
MVC
FTES Credit RES Credit-NON RES | ** Non-Credit Total
FTES Total FTES
2016-2017 6426.53 56.71 5.57 6488.81
2017-2018 6709.75 75.42 5.54 6790.71
*2018-2019 7147.22 75 15 7237.22
*%%2019-2020 7293 80 50 7423
11
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NC

FTES Crodit REs | CreditNON RES | ## Non-Credit Total

FTES Total FTES

2016-2017 6896.92 79.11 0 6976.03

2017-2018 6974.52 79.08 0 7053.6

*2018-2019 7092.41 80 25 7197.41

*%%2019-2020 7462 85 80 7627

RCC

FTES Credit RES | Credit-NON RES | ** Non-Credit Total

FTES Total FTES

2016-2017 15816.14 584.81 7124 |  16472.19

2017-2018 16316.24 564.56 80.67 | 16961.47

*2018-2019 16678.45 570 115 | 17363.45
%%k -

20192020 17102 600 150 17852

The above is the FTES produced and not reported; reported FTES varies due to rollback.

*estimated

**NONCREDIT total includes resident and non-resident FTES

***Targets

TS
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To ensure that the district serves its communities and offers instructional programs to increase the number of students in the area

who attend and benefit from a college education, the district needs to work with the local high schools and also increase the number
of students from the local high schools who attend one of the three colleges. The following two tables show the trends over the last
few years.

The number of high school students in dual enrollment

2015 2016 2017 2018
“Cout | Change  couny  Change PG Change PO Change
RCC 396 1% 400 9% 434 18% 513 9%
MVC 442 50% 663 13% 747 25% 932 29%
NC 521 16% 604 1% 609 26% 769 14%
RCCD 1359 23% 1667 7% 1790 24% 2214 18%

(Process note: this table shows the changes in students who were considered “Special Admit,” which is defined by the

Chancellor’s Office as not a high school graduate, currently enrolled in k-12.)Source:

Chancellor’s Office Data Mart, https://datamart.cccco.edu/Students/Education Status Summary.aspx

These data demonstrate that the three colleges have increased the number of students who participate in programs with the local high
schools at a relatively significant rate. The district also wants to increase the number of students from the local high schools who
attend one of the three colleges full time and who participate in the Guided Pathways framework. The following table demonstrates
the capture rate—that is, the number of students from the local high schools who attend one of the colleges.

RCCD Capture Rates, 2013-2016

[

3 Yr 3Yr.

2013 Change 2014 Change 2015 Change | 2016 Avg. Avg.

Change Rate

Capture Rate 21.0% 15.2% 24.2% -3.7% 23.3% 3.4% | 24.1% 5.0% 23.9%
13
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(NOTE: This table will be updated when the 2017 high school graduates data are available from the California Dept. of

Education.)

Source: California Department of Education website (https://dg.cde.ca.gov/dataquest/) and locally-created files.

Again, the district has done a relatively good job of encouraging students within the district to attend one of the three colleges;
however, to improve the overall college-going rates, the three colleges need to develop additional strategies to encourage students
from the local high schools to enroll.

To facilitate this aim by making enrollment more affordable, it is necessary for the district to improve the ability of students to
receive the necessary financial aid. The following chart shows the percentage of eligible students in the district who received
financial aid.

Percent of students eligible for financial aid who receive aid

€g

3Yr

District 2014-15 | Change | 2015-16 | Change | 2016-17 | Change | 2017-18 Avg.
Change

California College Promise Grant 29,528 1.0% 29,824 -2.6% 29,061 1.9% 29,600 0.1%
Pell Grant 15,275 -5.6% 14,425 -3.0% 13,993 5.6% 14,777 -1.0%
3Yr

RCC 2014-15 | Change | 2015-16 | Change | 2016-17 | Change | 2017-18 Avg.
Change

California College Promise Grant 19,096 1.2% 19,334 -1.2% 19,096 1.1% 19,305 0.4%
Pell Grant 8,588 -5.4% 8,125 -0.3% 8,104 6.3% 8,614 0.2%
3Yr

MVC 2014-15 | Change | 2015-16 | Change | 2016-17 | Change | 2017-18 Avg.
Change

California College Promise Grant 9,349 -1.3% 9,226 -1.2% 9,114 5.3% 9,595 0.9%
Pell Grant 3,646 -5.6% 3,443 -8.5% 3,149 4.8% 3,301 -3.1%
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3 Yr

NC 2014-15 | Change | 2015-16 | Change | 2016-17 | Change | 2017-18 Avg.
Change

California College Promise Grant 8,494 0.7% 8,553 -2.4% 8,347 0.7% 8,406 -0.3%
Pell Grant 3,101 -6.4% 2,902 -4.0% 2,785 4.1% 2,898 -2.1%

(Note: these are unduplicated counts of students each year receiving a California Promise (BOG) grant or a Pell grant, respectively.
Trying to estimate the students who are eligible but who do not “take-up” their financial aid is not possible at this time, as we do not
have access to the data elements needed to calculate.)

Source: Chancellor’s Office Data Mart, https://datamart.cccco.edu/Services/FinAid _Summary.aspx

Over the last three or four years the district has increased the number of awards and transfers to four-year colleges and universities.
This trend demonstrates that the three colleges have made significant progress in this area. However, students take a lot more units
than necessary to earn a degree. These data indicate that the district needs to monitor more closely the amount of time it takes for a
student to earn an award and to develop strategies to track students’ pattern of unit accumulation.

Average Number of Units Accumulated by Associate Degree Earners

2014-2015 2015-2016 2016-2017 2017-2018
Overall 93.7 91.5 91.4 92.0
Asian * 94.8 98.4 96.3
Black or African American 91.3 88.8 88.8 89.6
Filipino * 98.3 * 98.3
Hispanic 93.0 90.7 90.1 92.1
Two or More Races 91.4 87.0 91.8
White 94.4 91.4 94.0 90.3

*There are insufficient data to calculate metric for these cases, as well as for American Indian/Alaska Native and Native Hawaiian
or Other Pacific Islander. “Unknown/Not Reported” are not displayed.

15
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The number of degrees completed annually

3Yr. 3Yr.
2015 | Change 2016 | Change 2017 | Change 2018 Avg. Avg.
AA/AS Awards Change | Awards
District 2993 14% 3404 20% 4070 47% 5965 27% 4480
Riverside 1647 13% 1856 14% 2114 26% 2656 17% 2209
Moreno Valley 527 33% 702 30% 915 71% 1564 45% 1060
Norco College 819 3% 846 23% 1041 68% 1745 31% 1211

Source: Chancellor’s Office Data Mart, https://datamart.cccco.edu/Outcomes/Program Awards.aspx

The number of certificates completed annually

3Yr. 3Yr.
Certificates 2015 | Change 2016 | Change 2017 | Change 2018 Avg. Avg.
Change | Awards
District 1375 -7% 1275 36% 1738 23% 2140 17% 1718
Riverside 807 -9% 734 6% 771 20% 932 6% 814
Moreno Valley 297 -9% 271 123% 605 25% 754 46% 543
Norco College 271 0% 270 32% 356 28% 454 20% 360

Source: Chancellor’s Office Data Mart, https://datamart.cccco.edu/Outcomes/Program_Awards.aspx
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Transfers to four-year universities annually

3 Yr 3Yr.

ucC 2013-14 | Change | 2014-15 | Change | 2015-16 | Change | 2016-17 | Change | 2017-18 Avg. Avg.
Change | Students

RCCD 391 -7% 363 8% 392 30% 509 2% 497 12% 466
RCC 296 -20% 238 6% 252 20% 303 -1% 301 8% 285
MVC 31 42% 44 34% 59 66% 98 -22% 76 26% 78
NC 64 27% 81 0% 81 33% 108 11% 120 15% 103
3 Yr 3Yr.

CSU 2013-14 | Change | 2014-15 | Change | 2015-16 | Change | 2016-17 | Change | 2017-18 Avg. Avg.
Change | Students

RCCD 1013 8% 1091 -2% 1066 10% 1169 -3% 1139 2% 1125
RCC 740 -1% 733 -2% 715 1% 720 -3% 701 -1% 712
MVC 93 26% 117 -8% 108 32% 143 16% 166 14% 139
NC 180 34% 241 1% 243 26% 306 -11% 272 5% 274
3 Yr 3Yr.

SUM 2013-14 | Change | 2014-15 | Change | 2015-16 | Change | 2016-17 | Change | 2017-18 Avg. Avg.
Change | Students

RCCD 1404 4% 1454 0% 1458 15% 1678 -3% 1636 4% 1591
RCC 1036 -6% 971 0% 967 6% 1023 -2% 1002 1% 997
MVC 124 30% 161 4% 167 44% 241 0% 242 16% 217
NC 244 32% 322 1% 324 28% 414 -5% 392 8% 377

Sources: University of California Info Center, http://www.universityofcalifornia.edu/infocenter/admissions-source-school, CSU
Analytic Studies webpage, http://www.calstate.edu/as/ccct/index.shtml
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Average of Degree Applicable Units Attempted in first Year

LS

Ethnicity 2014-15 2015-16 2016-17 2017-18
Asian 19.7 19.3 18.9 19.8
African - American 12.6 11.7 12.7 14.3
Hispanic 14.0 13.9 14.2 16.4
Native American 12.7 16.0 15.5 15.6
Pacific Islander 17.2 15.5 15.7 17.5
Two or More 15.1 14.6 12.3 12.7
White 15.7 15.5 16.2 16.7
Other 20.2 15.9 9.7 14.0
Grand Total 14.6 14.4 14.7 16.5
18
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The number of full-time students (12 units per semester/24 units per year) of first-time students

3 Yr. Avg

RCCD 2014-15 | Change 2015-16 | Change | 2016-17 | Change | 2017-18 Annual
Change

Attempted 12+ Units / First-Term 1,234 3.0% 1,271 8.7% 1,381 52.0% 2,099 21.2%
Attempted 24+ Units / First-Year 1,195 3.4% 1,236 10.8% 1,370 40.9% 1,931 18.4%
3 Yr. Avg

RCC 2014-15 | Change 2015-16 | Change | 2016-17 | Change | 2017-18 Annual
Change

Attempted 12+ Units / First-Term 758 -2.0% 743 4.0% 773 63.8% 1,266 21.9%
Attempted 24+ Units / First-Year 747 -2.9% 725 12.0% 812 50.4% 1,221 19.8%
3 Yr. Avg

MVC 2014-15 | Change 2015-16 | Change | 2016-17 | Change | 2017-18 Annual
Change

Attempted 12+ Units / First-Term 175 9.7% 192 6.8% 205 58.5% 325 25.0%
Attempted 24+ Units / First-Year 176 -9.7% 159 15.7% 184 41.8% 261 16.0%
3 Yr. Avg

NC 2014-15 | Change 2015-16 | Change | 2016-17 | Change | 2017-18 Annual
Change

Attempted 12+ Units / First-Term 305 9.8% 335 20.6% 404 25.7% 508 18.7%
Attempted 24+ Units / First-Year 307 15.6% 355 4.8% 372 21.8% 453 14.1%

(Process note: These are the counts of first-time students at RCCD who met the criteria using degree-applicable units.)

As the data above reveal, many students do not take a full-time load. As a result, students take on average about six years to earn a
degree, longer for part-time students. The district needs to develop clear strategies not only to monitor each student’s progress but
also to encourage more students to attend full time—perhaps by providing guidance and financial assistance—to reduce the amount
of time for students to complete their educational objectives. One of the most significant obstacles for students to make significant
progress is completing college-level English and math courses early in their educational experience. Completion of these courses
provides the necessary skills for students to be successful in their other required courses. Recent legislation, AB 705, allows all
students to take transfer-level courses and encourages colleges to provide supportive co-requisite courses and/or tutoring and
supplemental instruction for those who do not have the necessary skills to meet the academic standards of these foundational
courses. The following chart demonstrates the trends over the last three years.
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The number of students who complete both transfer-level math and English in first year

2014-15 | Change | 2015-16 | Change | 201617 | Change | 2017-18 | 4% gZZ:;: ?v::
RCCD 278 7% 298 12% 335 99% 665 39% 433
RCC 162 -30% 113 19% 135 166% 359 52% 202
MVC 23 61% 37 41% 52 52% 79 51% 56
NC 93 59% 148 0% 148 53% 227 38% 174

To serve all members of the community, the students enrolled in and the staff employed by the district should reflect the ethnic,
social, and racial makeup of that community. To achieve this aim, the basic strategy is to guide students into structured instructional
programs to reduce the time and the number of units it takes for students to complete their educational objectives. By providing
support services and helping students complete their educational plans, the district hopes to bridge the equity gap that currently
exists. The Guided Pathways framework is structured to help in both reducing the time and units in takes to complete a degree or
certificate, but it also provides the necessary support services that may reduce the equity gap. The following charts offer insight into
the district’s current status to serve students in an equitable manner and to employ faculty and staff that mirror the demographic

makeup of the community.
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Table of Guided Pathways Indicators, 2017-18 District Cohort.

Students

Average

Success in

attending Degree- Success in | Success in | both Attempted | Earned Attempted gjin]e)(i
Full-Time Applicable | Transfer- Transfer- Transfer 12+ Deg. 12+ Deg. 24+ Deg. Anol &
RCCD Fall and Units Level Level Level Appl. Units | Appl. Appl. Units Up?[ "
Spring Attempted | Math in Englishin | Math & in First Units in in First F.m ts mn
During First | in First First Year | First Year | Englishin | Term First Term | Year Yl rzr
Year Year First Year ©
Asian 31.9% 19.8 29.1% 33.2% 19.1% 36.8% 19.4% 41.0% 28.5%
ﬁf;f:i‘gan 16.0% 14.3 72% |  22.0% 4.8% 25.3% 8.6% 24% | 9.4%
Hispanic 19.9% 16.4 12.8% 28.7% 9.2% 30.8% 12.6% 28.0% 14.6%
iﬁélevr‘fcan 13.0% 15.6 87% |  30.4% 0.0% 30.4% 8.7% 26.1% | 4.3%
PaCIﬁC 0 0 o0 0 o 0 0 0
Islander 39.3% 17.5 7.1% 28.6% 7.1% 46.4% 28.6% 39.3% 25.0%
Two or More 16.0% 12.7 16.0% 28.0% 16.0% 16.0% 8.0% 28.0% 20.0%
White 22.4% 16.7 17.2% 31.2% 12.0% 33.3% 18.9% 29.9% 19.6%
Unknown 4.2% 14.0 0.0% 12.5% 0.0% 8.3% 0.0% 12.5% 8.3%

*Small sample, less than 20

cases.

Note: Guided Pathways cohorts consist of first-time students in the specified year.

09

21




District Strategic Plan 2019-2024, rough draft dated August 20, 2019

Table of Guided Pathways Indicators, 2017-18 Riverside City College Cohort.

Students Average Success in Earned Earned
attending De reg- Success in | Success in | both Attempted 12+ De Attempted | 24+
Full-Time A glicable Transfer- | Transfer- | Transfer 12+ Deg. Aol & | 24+ Deg. Deg.
RCC Fall and Ugﬁs Level Level Level Appl. Units Uﬁﬁs i Appl. Units | Appl.
Spring Attempted in Math in Englishin | Math & in First First in First Units in
During First First S})ear First Year | First Year | Englishin | Term Term Year First
Year First Year Year
Asian 38.6% 21.8 28.1% 31.4% 18.6% 41.4% 20.0% 47.1% 31.9%
ﬁgﬁ’gﬂan 16.4% 15.3 6.3% 19.0% 4.1% 24.9% 7.8% 25.7% | 10.4%
Hispanic 21.1% 17.2 11.8% 25.3% 8.3% 32.4% 12.1% 30.5% 15.3%
sz:llevrfcan 14.3% 17.1 14.3% 28.6% 0.0% 28.6% | 14.3% 28.6% | 7.1%
fﬁ;ﬁ; 50.0% 19.6 11.1% 27.8% 11.1% 55.6% | 44.4% 50.0% | 38.9%
E}Z‘;eor 0.0% 1.1 0.0% 14.3% 0.0% 14.3% 0.0% 14.3% | 14.3%
White 26.5% 18.2 18.2% 30.2% 13.1% 36.5% 20.8% 34.9% 23.8%
Unknown 0.0% 14.2 0.0% 0.0% 0.0% 7. 7% 0.0% 7.7% 7.7%

*Small sample, less than 20

cases.

Note: Guided Pathways cohorts consist of first-time students in the specified year.
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Table of Guided Pathways Indicators, 2017-18 Moreno Valley College Cohort.

Students

Average

Earned

attending Degree- Success in | Success in ks);lf}f ess i Attempted 12+ Attempted ]252?163(1

Full-Time Applicable | Transfer- Transfer- Transfer 12+ Deg. Deg. 24+ Deg. Aol &
MVC Fall and Units Level Level Appl. Units | Appl. Appl. Units PPI-

. . L Level Math | . 2. L. L Units in

Spring Attempted | Math in English in .. | in First Units in | in First .

During First | in First First Year | First Year & English in Term First Year First

Year & Year First Year Term Year
Asian 14.9% 13.1 12.8% 36.2% 8.5% 25.5% 12.8% 17.0% 12.8%
ﬁf;le"rigan 12.7% 122 3.2% 23.4% 1.9% 209% | 7.6% 14.6% 6.3%
Hispanic 17.8% 14.4 7.7% 34.7% 6.9% 26.3% 9.6% 21.7% 10.8%
i?r?e\;?can 12.5% 12.8 0.0% 25.0% 0.0% 25.0% 0.0% 25.0% 0.0%
fsi;g‘;r 28.6% 15.4 0.0% 42.9% 0.0% 28.6% | 0.0% 28.6% 0.0%
Two or More 11.1% 10.0 11.1% 11.1% 11.1% 0.0% 0.0% 22.2% 22.2%
White 10.4% 11.7 5.5% 24.5% 3.7% 18.4% 12.3% 12.3% 8.0%
Unknown 12.5% 14.3 0.0% 25.0% 0.0% 12.5% 0.0% 12.5% 0.0%

*Small sample, less than 20

cases.

Note: Guided Pathways cohorts consist of first-time students in the specified year.
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Table of Guided Pathways Indicators, 2017-18 Norco College Cohort.

Students Average Success in Earned
attendin Degree- Success in | Success in | both Attempted | Earned Attempted | 24+
Full-Ti n%e Applicable | Transfer- Transfer- | Transfer 12+ Deg. | 12+ Deg. | 24+ Deg. Deg.
NC Fall and Units Level Math | Level Level Math | Appl. Appl. Appl. Appl.
Sorine Durin Attempted | in First English in | & English | Units in Units in Units in Units
F?rs ¢ Sg(ear € | in First Year First Year | in First First Term | First Term | First Year | in First
Year Year Year
Asian 26.0% 18.9 38.5% 35.6% 25.0% 32.7% 21.2% 39.4% | 28.8%
ﬁiﬂtrigan 21.6% 15.3 18.9% 29.7% 135% | 36.5% 13.5% 27.0% | 12.2%
Hispanic 18.5% 16.3 19.7% 32.0% 13.4% 31.0% 16.6% 27.6% | 16.5%
I:?:lle‘;fcan 0.0% 18.0 0.0% |  100.0% 0.0% |  100.0% 0.0% 0.0% | 0.0%
Pacific Islander 0.0% 10.3 0.0% 0.0% 0.0% 33.3% 0.0% 0.0% | 0.0%
Two or More 33.3% 17.1 33.3% 55.6% 33.3% 33.3% 22.2% 44.4% | 22.2%
White 19.6% 16.2 20.5% 36.4% 13.6% 33.8% 18.2% 28.1% | 16.8%
Unknown 0.0% 12.7 0.0% 33.3% 0.0% 0.0% 0.0% 33.3% | 33.3%

*Small sample, less than 20 cases.

Note: Guided Pathways cohorts consist of first-time students in the specified year.
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RCCD Staff by Employment Categories and Ethnicity, 2017

Academic | Tenure/ Tenure Academic Classified Classified

Administrators Track Temporary Management Support

Asian 7 29 104 2 29
African American 11 23 72 5 81
Hispanic 12 78 235 15 276
Native American 5 3
Pacific Islander 1 7
Two or More 10 21 13
White 27 272 617 27 236
Unknown 0 0 4 0 1
Total Number 57 414 1,059 50 646
Academic | Tenure/ Tenure Academic Classified Classified

Administrators Track Temporary Management Support

Asian 12.3% 7.0% 9.8% 4.0% 4.5%
African American 19.3% 5.6% 6.8% 10.0% 12.5%
Hispanic 21.1% 18.8% 22.2% 30.0% 42.7%
Native American 0.0% 0.5% 0.5% 0.0% 0.5%
Pacific Islander 0.0% 0.0% 0.1% 0.0% 1.1%
Two or More 0.0% 2.4% 2.0% 2.0% 2.0%
White 47.4% 65.7% 58.3% 54.0% 36.5%
Unknown 0.0% 0.0% 0.4% 0.0% 0.2%
Total Number 100% 100% 100% 100% 100%

These data offer a benchmark for developing measurable targets for the next five years. Reducing the equity gap in both the student

population, particularly their participation and success, and the employees of the district is a major goal of the district.

¥9
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Revised Riverside Community College District Mission, Vision, and Values

Another representative group—charged to review and to revise the district’s mission, vision, and values statements—arrived at new
statements to reflect the district’s more strategic emphasis on teaching, learning, and equity. The new goals include clear,
measurable targets for each of the five years of the plan. These targets rely on data to track yearly progress and provide a means to
the three colleges to monitor, assess, and evaluate the effectiveness of their strategies to make significant changes in the success of
their students. The revised mission, vision, and values statements result from several years of assessment of student success, access,
and equity. They provide a clear framework for the district’s efforts over the next five years.

Mission Statement
The Riverside Community College District through its three colleges—Riverside City College, Norco College, and Moreno
Valley College, supported by the District Office—serves and enriches its diverse communities by offering certificates,
degrees, and transfer programs that help students achieve their educational and career goals. The district strives to impact the
social and economic mobility of its students by ensuring access, success, and equity for everyone who wishes to take
advantage of the educational opportunities offered by the colleges.

Vision
The Riverside Community College District offers educational opportunities that promote social and economic mobility for its
students and demonstrates leadership in the region and the state by providing high quality instructional programs and by
advancing social justice for all.

Values
Inclusiveness: The district embraces diversity in all its forms and endeavors to create a fair and equitable climate for its
students and workforce.
Excellence: The district maintains high standards in teaching, learning, and services.
Innovation: The district responds to the changing needs of its communities by continuous improvement and creative
solutions.
Collegiality: The district respects the unique views of each individual and encourages civility, discussion of ideas, and
collaboration.
Stewardship: The district maintains public trust by responsible management of its resources and by open and honest
reporting of its decision-making processes.
Heritage: The district respects and builds on the rich traditions of education, innovation, and service to its communities.
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Strategic Goal 1: Student Access

The district will ensure all students have equitable access to the colleges’ courses, programs, and services.

Objective 1.1: Increase overall enrollment headcount by 3% per year (unduplicated headcount, FTES).
Objective 1.2: Increase number (headcount) of high school students in dual enrollment by 2500 over five years.
Objective 1.3: Increase capture rates from feeder high schools by 5% annually.

Objective 1.4: Increase percent of students eligible for financial aid who receive aid by 2% per year.

Objective 1.5: Increase use of technology to improve course scheduling to support student pathways. (Target: Increase
number of students using EduNav, student planning and registration system, by 10,000 per year.)

Strategic Goal 2: Student Success

The district will provide clear pathways and support for achieving certificates, degrees, and transfer.

99

Objective 2.1: Increase number of AA/AS awards by 15% annually.

Objective 2.2: Increase number of certificates completed by 15% annually.

Objective 2.3: Increase transfer to four-year universities by at least 15% per year.

Objective 2.4: Increase percent of CTE students employed in their field of study by 3% annually.
Objective 2.5: Increase percent of CTE graduates with a livable wage by 2% annually.

Objective 2.6: Reduce time for degree completion for part-time students from 6 to 3-4 years and reduce time for degree
completion for full-time students from 6 to 2-3 years.

Objective 2.7: Reduce number of units for degrees to not exceed 15% above required number of units (reduce by 3 units per
year).

Objective 2.8: Increase number of full-time students (12 units per semester, 24 units per year) by 10% per year.

Objective 2.9: Increase number of students who complete both transfer-level math and English in first year by 20%.
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Strategic Goal 3: Equity

The district will work with community, workforce, and education partners to reduce and eliminate equity gaps.

Objective 3.1: Decrease equity gaps by 40% in 5 years and eliminate within 10 years.

Objective 3.2: Increase RCCD’s workforce diversity to better reflect communities served.

Strategic Goal 4: Institutional Effectiveness

The district identifies, measures and reports on student and institutional outcomes to demonstrate the advancement of the district’s
mission and goals.

Objective 4.1: Provide the framework and tools for monitoring, assessing, and evaluating progress on goals.

Objective 4.2: Increase efficiency by reducing time for processes such as recruitment, purchasing, conflict resolution, and
decision-making.

Objective 4.3: Implement accountability, transparency, and evidence-based communication practices to improve student
success and completion.

Objective 4.4: Ensure that all processes and outcomes are aligned with the district’s mission and goals and governance
structures.

Objective 4.5: Attain a district-level efficiency of 595 (WSCH/FTEF). (A task force has been formed to work on this issue).

Strategic Goal 5: Resource Generation and Allocation

The district will acquire, manage, and deploy resources--including human, facilities, technology, and financial--to support district
goals and advancement.

L9

Objective 5.1: Efficiently manage existing resources to support the ongoing academic and student support programs.

Objective 5.2: Develop a Budget Allocation Model (BAM) grounded on principles of equity, transparency, and fairness.
(See Appendix D.)

Objective 5.3: Develop a sustainable and healthy fiscal model.

Objective 5.4: Strategically develop external revenue sources to maximize the funding available to support student learning
and success. (Target: 30% of overall budget will be from external revenue sources.)
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Objective 5.5: Practice strategic enrollment management that integrates financial planning with student need and
achievement.

Objective 5.6: Invest in state-of-the-art technologies to enhance programs, services, and operations.
Objective 5.7: Provide a healthy and safe environment for students, faculty, and staff.

Objective 5.8: Human Resources and Employee Relations Strategic Plan covering recruitment, retention, personnel
development, and succession planning.

Objective 5.9: Streamline planning and design of facilities to comply with principles of total cost of ownership.

Strategic Goal 6: Partnerships & Communication

The district will position its image and reputation as a leading academic institution in the region by actively pursuing, developing,
and sustaining collaborative partnerships with educational institutions, civic organizations, and businesses.

89

Objective 6.1: RCCD will establish and expand relationships with regional educational institutions.

Objective 6.2: RCCD will contribute to regional economic and workforce development by creating and expanding
relationships with business and civic organizations.

Objective 6.3: RCCD will collaborate with elected officials to develop and secure additional resources that enhance
educational programs and student support services.

Objective 6.4: Through the RCCD Foundation, the district will engage in effective fundraising and capital campaigns that
enhance educational programs and student support services.
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2019-2024 Strategic Plan

Basic Strategies and Key Performance Indicators

Of the six district goals, each with specific objectives, the first three—Student Access, Student Success, and Student Equity—
correspond most directly to the mission of the district and serve as the driving force of the district’s strategic planning process.
These three goals form the basis for all of the district’s teaching and learning activities and provide the essential foundation for
prioritizing district resources. The district has adopted a strategy to break each of the goals into component momentum points.
Student success during the periods prior to 2014-15 showed no trends of change; in fact, the student success trends were flat and
stagnant. However, the district initiated an institution-wide review of data and began discussions on ways to encourage students to
participate in educational pathways. As a result of this effort, the district observed noticeable and measurable trends in percentage
annual increase since 2014; the mean of these trends became the annual target for each of the momentum points. The specific
targets for each of the district goals are listed below.

District Goal 1: Student Access

Enrollment, the most important contributor to access, has steadily increased on average about 3% per year over the last decade.
However, the overall enrollment in district feeder schools is projected to decline, and the number of high-school graduates will
increase until 2023-24 and then decline steadily. Population growth in the Inland Empire area will continue to increase and may
impact student enrollment in the future. To strengthen enrollment, the district plans to expand dual enrollment, CCAP agreements,
Middle College and Early College programs, and the scaling of Guided Pathways. Most important, these initiatives will enable the
district to increase its capture rate from its feeder schools and other segments of the population.

In addition, the community college share of students who normally apply to four-year schools should increase. One important
component of increasing the capture rate involves making the first two years of college affordable. The district plans to address
affordability in a number of ways—including, but not limited to, helping students complete their FAFSA forms, increasing the
number of full-time students to expand the College Promise, increasing the RCCD Foundation contributions to College Promise,
lobbying to support Cal Grant, and supporting emancipated foster youth and other vulnerable groups threatened by homelessness.

Most important, the district plans to expand access to programs and services by increasing the number of CSU and UC transfer
pathways, by clustering academic programs, by introducing EduNav technology, by upgrading the admission, registration, and
orientation process, by introducing a case management load system in academic support areas, and by strengthening the faculty
advisory program.
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The following key performance indicators offer clear, measurable targets to gauge the success of the various college initiatives:

Objective 1.1 Increase Overall Enrollments — RCCD Enrollment Projections, 2017-18 through 2023-24

2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
RCCD 30,805.78 31,798.08 32,902.00 33,889.06 34,905.73 35,952.90 37,031.49
Riverside 16,961.47 17,363.45 17,852.00 18,387.56 18,939.19 19,507.36 20,092.58
Moreno Valley 6,790.71 7,237.22 7,423.00 7,645.69 7,875.06 8,111.31 8,354.65
Norco College 7,053.60 7,197.41 7,627.00 7,855.81 8,091.48 8,334.23 8,584.26
Assumes 3% annual projected growth
Objective 1.2 Increase number of high school students in dual enrollment by 500 annually over S years
2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
RCCD 2,214 3,714 5,214 6,714 8,214 9,714 11,214
Moreno Valley 932 1,432 1,932 2,432 2,932 3,432 3,932
Norco College 769 1,269 1,769 2,269 2,769 3,269 3,769
Riverside 513 1,013 1,513 2,013 2,513 3,013 3,513
Assumes 500 student annual projected growth
Objective 1.3 Increase RCCD Capture Rates (Goal 30% of all feeder high school students)
2018 2019 2020 2021 2022 2023 | 2024
Projected Capture Rate* 24.90% 25.90% 26.90% 28.00% 29.10% 30.20% | 31.4%
Assumes 4% annual increase
31
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District Goal 2: Student Success

The district, at the macro-level, has aligned its student success targets to the state-approved targets established by the Board of
Governors. However, most of the district targets are equal to or higher than the state targets. The district’s student success targets
include degree completion, transfer to UC and CSU, lower unit accumulation for degrees and certificates, higher CTE employment
in areas of training with a living wage, less time for degree completion. Student success measures prior to 2014-15 showed the
trends of change were flat and stagnant. However, since the district implemented a more thorough institution-wide review of data
and increased the number of educational pathways, some improvement has occurred. Encouraging students to become full-time

RCC 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
Attempted 12+ Units / First-Term 1,266 1,393 1,532 1,685 1,854 2,039 2,243
Attempted 24+ Units / First-Year 1,221 1,343 1,477 1,625 1,788 1,966 2,163
MVC 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
Attempted 12+ Units / First-Term 325 358 393 433 476 523 575.3
Attempted 24+ Units / First-Year 261 287 316 347 382 420 462
2017-18 2018-19 2019-20 2020-21 2021-22 2022-23
NC 2023-24
Attempted 12+ Units / First-Term 508 559 615 676 744 818 899.8
Attempted 24+ Units / First-Year 453 498 548 603 663 730 803
RCCD 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
Attempted 12+ Units / First-Term 2,099 2,309 2,540 2,794 3,073 3,380 3,718
Attempted 24+ Units / First-Year 1,931 2,124 2,337 2,570 2,827 3,110 3,421

students and providing improved education support services, the district hopes to reduce the amount of time it takes for students to
complete their programs. Also, implementing AB705 allows students to take transfer-level courses with supportive co-requisite
courses. The aim is to increase the number of students who take their college-level English and math courses during the first year.
The winter and summer intersessions provide ample opportunity for students to complete their studies in two years even if they only
take 12 units per semester.
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The completion of an abbreviated student educational plan to allow a semester of discovery and the development of comprehensive
student educational plans for each Guided Pathway during the second semester provide students with clear educational goals and

reduce the amount of time students need to complete those goals. Assisting students to complete transfer applications and

implementing the auto-degree award system will help the district significantly increase transfer rates and achieve the State’s Vision

for Success targets.

The following tables identify the district’s key performance indicators in the area of student success:

Objective 2.1 Increase number of awards completed by 15% annually (Projections)

AA/AS Awards 2018 2019 2020 2021 2022 2023 2024
District 5,965 6,860 7,889 9,072 10,433 11,998 13,798
Riverside 2,656 3,054 3,513 4,039 4,645 5,342 6,143
Moreno Valley 1,564 1,799 2,068 2,379 2,735 3,146 3,618
Norco College 1,745 2,007 2,308 2,654 3,052 3,510 4,037
Objective 2.2 Increase number of certificates completed by 15% annually (Projections)

Certificates 2018 | 2019 2020 2021 2022 2023 2024
District 2140 | 2,461 2,830 3,255 3,743 4,304 4,950
Riverside 932 | 1,072 1,233 1,417 1,630 1,875 2,156
Moreno Valley 754 867 997 1,147 1,319 1,517 1,745
Norco College 454 | 522 600 690 794 913 1,050

cL
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Objective 2.4 Increase percent of CTE students employed in their field of study by 3% annually.

All Stud::t;;s; ;thidgboféziﬂ;’ Related Projections (Based on 3% annual increase)

2016-17 | Change | 2017-18 | 2018-19 | 2019-20 2020-21 | 2021-22 2022-23 | 2023-24
RCC 70.5 5% 74.2 76.4 78.7 81.1 83.5 86.0 88.6
MVC 72.0 0% 71.8 74.0 76.2 78.5 80.8 83.2 85.7
NC 64.4 3% 66.3 68.3 70.3 72.4 74.6 76.9 79.2
RCCD 69.6 3% 71.8 74.0 76.2 78.5 80.8 83.2 85.7
Total

Objective 2.5 Increase percent of CTE graduates with a livable wage by 5% annually. Projections.
All Studen.ts.Who Attained the Projections (Based on 5% annual increase)
Living Wage
2016-17 2018-19 2019-20 2020-21 | 2021-22 | 2022-23 2023-24

RCC 46.5% 48.8% 51.3% 53.8% 56.5% 59.3% 62.3%
MVC 57.1% 60.0% 63.0% 66.1% 69.4% 72.9% 76.5%
NC 51.6% 54.2% 56.9% 59.7% 62.7% 65.9% 69.1%
RCCD Total 50.7% 53.2% 55.9% 58.7% 61.6% 64.7% 67.9%

Objective 2.3 Increase transfers to four-year universities by at least 15% annually (Total all transfers and projections)

€L

All Transfers 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 | 2023-24

RCCD 3,086 3,549 4,081 4,693 5,397 6,207 7,138

RCC 1,564 1,799 2,068 2,379 2,735 3,146 3,618

MVC 678 780 897 1,031 1,186 1,364 1,569

NC 844 971 1,116 1,284 1,476 1,698 1,953
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Objective 2.3 Increase transfers to four-year universities by at least 15% annually (Total all transfers and projections)

All Transfers 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23
RCCD 3,086 3,549 4,081 4,693 5,397 6,207
RCC 1,564 1,799 2,068 2,379 2,735 3,146
MVC 678 780 897 1,031 1,186 1,364
NC 844 971 1,116 1,284 1,476 1,698

Objective 2.4 Increase the number of students who complete transfer-level math and English in first year by 20%.

v,

Math Projections 2017-18 2018-19 2019-20 2020-21 2021-22 | 2022-23 2023-24
RCCD 942 1,130 1,356 1,628 1,953 2,344 2,813
RCC 515 618 742 890 1,068 1,281 1,537
MVC 93 112 134 161 193 231 277
NC 334 401 481 577 693 831 997
English Projections

Only 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24

RCCD 1,949 2,339 2,807 3,368 4,041 4,850 5,820

RCC 995 1,194 1,433 1,719 2,063 2,476 2,971

MVC 427 512 615 738 885 1,063 1,276

NC 527 632 759 911 1,093 1,311 1,573
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Objective 2.7: Reduce number of units for degrees to not exceed 15% above required number of units (reduce by 3 units per

year).
2017-2018 | 2018-2019 | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
Overall 92.0 89.0 86.0 83.0 80.0 77.0 74.0
Asian 96.3 933 90.3 87.3 84.3 81.3 78.3
Black or African American 89.6 86.6 83.6 80.6 77.6 74.6 71.6
Filipino 98.3 95.3 92.3 89.3 86.3 83.3 80.3
Hispanic 92.1 89.1 86.1 83.1 80.1 77.1 74.1
Two or More Races 91.8 88.8 85.8 82.8 79.8 76.8 73.8
White 90.3 87.3 84.3 81.3 78.3 75.3 72.3
36
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District Goal 3: Student Equity

The district has made the goal of achieving equity among the student population and among the employees of the district a high
priority. The primary method involves closing the access and student success equity gap. The Caucasian student population serves
as a benchmark against whom all other groups are compared. Although the access and success equity gap between Hispanic and
Caucasian has nearly vanished in most areas with only a 2-3% difference, the gap between African-American and Caucasians poses
a major challenge.

Closing the equity gap also requires the district to address the diversity and inclusion in the work place, especially enhancing
diversity in the teaching and learning process. Having a more diverse professorial staff affirms students as empowered learners;
therefore, it is critical to continue open, frank, and courageous dialogue to address the lack of diversity in the teaching staff. (Both
full-time and part-time faculty are predominantly Caucasians, and 65% of the tenured faculty are Caucasians.) These staffing data
do not reflect the more diverse population of the community the district serves.

The district plans to address the issue of equity through the systematic and intentional cultivation of equity mindedness by
promoting cross-cultural competencies. The district will commit resources to invite national and regional experts to conduct
numerous workshops each year.

The following charts offer clear, measurable targets for the next five years:
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Objective 3.1 Decrease equity gaps by 40% in S years and eliminate within 10 years.

Students Attending Full-Time Fall and Spring during

Assumes 5% Growth, Except African-American 10%

LL

First Year
Ethnicity Counts & quity 2018/19 | 2019/20 | 2020/21 | 2021/22 | 2022/23 | Counts &
2017/18 Percent Gap 4g(;l(£ Percent
0
Asian 510% | 115] 8.20% | 3.10% 121 127 133 140 147 | 154 | 8.1%
if;fé:an 850% | 80| 5.70% | -2.80% 1.10% 88 97 106 117 129 | 142 7.5%
Hispanic 60.80% | 908 | 65.10% | 4.30% 953 1001 1051 1104 1159 | 1217 | 64.0%
i:‘;lvr‘i’can 0.30% 3| 0.20% | -0.10% 3 3 3 4 4 41 02%
f:l‘;:gcer 040% | 11| 0.80% | 0.40% 12 12 13 13 140 15|  08%
;V(V):eor 41 030% | 0.30% 4 4 5 5 5 50 03%
White 20.10% | 272 | 19.50% | -0.60% 286 300 315 331 347 | 364 | 19.1%
Other 0.90% 1| 010% | -0.80% 1 1 1 1 1 1 0.1%
%?;d 1394 | 100% 1468 1545 1628 1714 1806 | 1903 | 100.0%
38




District Strategic Plan 2019-2024, rough draft dated August 20, 2019

Objective 3.2 Decrease equity gaps by 40% in S years and eliminate within 10 years.

8.

Actual Projections @ 5%; African American 10%
Ethnicity 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
Asian 19.8 20.8 21.8 22.9 24.1 25.3 26.6
African - American 14.3 15.7 17.3 19.0 20.9 23.0 24.2
Hispanic 16.4 17.2 18.1 19.0 19.9 20.9 21.9
Native American 15.6 16.4 17.2 18.1 19.0 19.9 20.9
Pacific Islander 17.5 18.4 19.3 20.3 21.3 22.3 23.4
Two or More 12.7 13.3 14.0 14.7 15.4 16.2 17.0
White 16.7 17.5 18.4 19.3 20.3 21.3 22.4
Other 14.0 14.7 154 16.2 17.0 17.9 18.8
Grand Total 16.5 17.3 18.2 19.1 20.1 211 222
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Objective 3.3 Decrease equity gaps by 40% in S years and eliminate within 10 years.

Successfully Complete Transfer-Level Math in First Year

Assumes 15% Growth, Except African-American 30% and

6.

Hispanic 20%

2017/18 . To
Ethnicity 21})?7(;3; Counts & Eg‘;‘ty decrease | 2018/19 | 2019/20 | 2020/21 | 2021/22 | 2022/23 202/}2;5:::3

Percent P gap 40%
Asian 510% | 105 | 11.10% | 6.00% 121 139 160 184 211 243 9.12%
if;ﬁ‘c’an 850% | 36| 3.80% | -470% | 1.90% 47 61 79 103 134| 174 | 6.54%
Hispanic 60.80% | 584 | 62.00% | 1.20% 701 841 1009 1211 1453 | 1744 | 65.50%
if;;vr‘;can 0.30% 21 020% | -0.10% 2 3 3 3 4 50 017%
})s?;;f:‘;er 0.40% 2 020% | -0.20% 2 3 3 3 4 51 0.17%
m‘;:r 41 040% | 0.40% 5 5 6 7 8 9| 035%
White 20.10% | 209 | 22.20% | 2.10% 240 276 318 366 420 | 483 | 18.15%
Other 090% | 0| 0.00%]| -0.90% 0 0 0 0 0 0] 0.00%
%”f;d 942 | 100% 1118 1328 1578 1877 | 2235 | 2662| 100%
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Objective 3.3 Decrease equity gaps by 40% in S years and eliminate within 10 years.

Successfully Complete Transfer-Level Math in First Year

Assumes 15% Growth, Except African-American 30% and

Hispanic 20%
2017/18 . To
Ethnicity RCCD | coungs& | FIUY | gecrease | 2018/19 | 2019120 | 202021 | 2021722 | 2022123 | 2023/24 Counts
2017/18 Percent Gap gap 40% & Percent
0
Asian 510% | 105 | 11.10% | 6.00% 121 139 160 184 201 243 9.12%
if;‘:g:an 850% | 36| 3.80% | -4.70% 1.90% 47 61 79 103 134 174 | 6.54%
Hispanic 60.80% | 584 | 62.00% | 1.20% 701 841 1009 1211 1453 | 1744 | 65.50%
i?;vgcan 030% | 21| 020% | -0.10% 2 3 3 3 4 50 017%
{)S?;;li:‘icer 040% | 2| 020% | -0.20% 2 3 3 3 4 501 0.17%
m‘;e"r 41 040% | 0.40% 5 5 6 7 8 9| 035%
White 20.10% | 209 | 22.20% | 2.10% 240 276 318 366 420 | 483 | 18.15%
Other 090% | 0| 0.00% | -0.90% 0 0 0 0 0 0 0.00%
Grand Total 942 | 100% 1118 1328 1578 1877 2235 | 2662 | 100%
a1
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Objective 3.4 Decrease equity gaps by 40% in S years and eliminate within 10 years.

Successfully Complete Transfer-Level English in First Year

Assumes 20% Growth, Except African-American 30%

18

RCCD 2017/18 Equit decfgase 2023/24 Counts
Ethnicity Counts & quity 2018/19 | 2019/20 | 2020/21 | 2021/22 | 2022/23

201718 Percent Gap gap & Percent

40%
Asian 5.10% 120 | 6.20% | 1.10% 144 173 207 249 299 359 | 5.96%
if;fé‘c‘an 8.50% 110 | 5.60% | -2.90% 1.10% 143 186 242 314 408 530 | 8.81%
Hispanic 60.80% | 1314 | 67.40% | 6.60% 1577 1892 2271 2725 3270 | 3924 | 65.17%
ii::;vr?can 0.30% 71 0.40% | 0.10% 8 10 12 15 17 20| 0.34%
f;l‘;ﬁ‘icer 0.40% 8| 040% | 0.00% 10 12 14 17 20 24| 0.40%
Two or More 71 0.40% | 0.40% 8 10 12 15 17 20| 0.34%
White 20.10% 380 | 19.50% | -0.60% 456 547 657 788 946 | 1135 | 18.85%
Other 0.90% 3] 0.20% | -0.70% 4 4 5 6 7 8|  0.14%
Grand Total 1949 | 100% 2350 2834 3419 4128 4984 | 6022 | 100.00%
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Objective 3.5 Decrease equity gaps by 40% in S years and eliminate within 10 years.

Successfully Complete Transfer-Level Math and

Assumes 20% Growth, Except African-American 35%

¢8

English in First Year
RCCD 2017/18 Equit decrllj(e)ase 2023/24 Counts

Ethnicity |, Counts & quity 2018/19 | 2019/20 | 2020/21 | 2021/22 | 2022/23

7/18 Percent Gap gap & Percent

40%
Asian 510% | 69 ] 10.40% | 5.30% 83 99 119 143 1721 206 | 10.02%
if;‘ecr?c‘an 850% | 24| 3.60% | -4.90% |  2.00% 32 44 59 80 108 146| 7.08%
Hispanic 60.80% | 420 | 63.20% | 2.40% 504 605 726 871 1045 | 1254 | 60.88%
ii‘;ﬁcan 0.30% 0| 0.00% | -0.30% 0 0 0 0 0 0| 0.00%
f:l‘;:gcer 0.40% 21 030% | -0.10% 2 3 3 4 5 6| 0.29%
;V(V):eor 41 0.60% | 0.60% 5 6 7 8 10 12| 0.58%
White 20.10% | 146 | 22.00% | 1.90% 175 210 252 303 363 | 436 | 21.15%
Other 0.90% 0] 0.00% | -0.90% 0 0 0 0 0 0] 0.00%
(T};?;d 665 | 100% 802 967 | 1167 | 1409 | 1703 | 2060 | 100%
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Objective 3.6 Decrease equity gaps by 40% in S years and eliminate within 10 years.

First-Term, 12+ Degree Applicable Units Attempted

Assumes 5% Growth, Except African-American 10%

To

Ethnicity RCCD ' 2017/18 Counts | Equity | g ooce | 2018/19 | 2019/20 | 2020121 | 2021/22 | 2022723 | 202324 Counts
2017/18 & Percent Gap gap 40% & Percent
(1]
Asian 510% | 133 | 630% | 1.20% 140 147 154 162 170 | 179 | 6.21%
if;‘:g:an 850% | 127| 6.00% | -2.50% |  1.00% 140 154 169 186 205 | 226| 7.85%
Hispanic 60.80% | 1411 | 67.10% | 6.30% 1482 1556 1633 1715 1801 | 1891 | 65.81%
i?;vgcan 0.30% 71 030% | 0.00% 7 8 8 9 9 9| 033%
{)S?;;li:‘icer 0.40% 13| 0.60% | 0.20% 14 14 15 16 17 18| 0.62%
m‘;e"r 41 020%| 0.20% 4 4 5 5 5 50 0.18%
White 20.10% | 405 | 19.30% | -0.80% 425 447 469 492 517 | 543 | 18.89%
Other 0.90% 2| 0.10% | -0.80% 2 2 2 2 3 3] 0.11%
%f;d 2102 | 100% 2213 2331 2455 2587 2725 | 2874 | 100%
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Objective 3.7 Decrease equity gaps by 40% in S years and eliminate within 10 years.

First-Term, 12+ Degree Applicable Units Earned

Assumes 5% Growth, Except African-American 15%

v8

To
. . RCCD 2017/18 Counts | Equity | decrease 2023/24 Counts
Ethnicity 201718 & Porcent Gap vap | 2018119 | 2019720 | 2020121 | 202122 | 2022/23 & Porcont
40%
Asian 5.10% 70| 7.50% | 2.40% 74 77 81 85 89 93 | 7.24%
if;‘:g:an 8.50% 43| 4.60% | -3.90% |  1.60% 49 57 65 75 86 99 | 7.66%
Hispanic 60.80% | 577 | 61.90% | 1.10% 606 636 668 701 736 773 | 59.88%
ii::a‘;'?can 0.30% 21 020% | -0.10% 2 2 2 2 3 3| 0.24%
ﬁ;ﬁ;‘fer 0.40% 8| 0.90% | 0.50% 8 9 9 10 10 11| 0.81%
;V(V)‘r’e"r 2| 020% | 0.20% 2 2 2 2 3 3| 0.24%
White 20.10% | 230 | 24.70% | 4.60% 242 254 266 280 294 309 | 23.92%
Other 0.90% 0] 0.00% | -0.90% 0 0 0 0 0 0] 0.00%
%f;d 932 | 100% 983 | 1037| 1095| 1156 | 1221 | 1291| 100%
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Objective 3.8 Decrease equity gaps by 40% in S years and eliminate within 10 years.

First-Year, 24+ Degree Applicable Units Attempted

Assumes 5% Growth, Except African-American 10%

To

G8

RCCD AL Equity | decrease Sl
Ethnicity Counts & quity 2018/19 | 2019/20 | 2020/21 | 2021/22 | 2022/23 | Counts &

2017/18 Percent Gap 4g0a£ Percent

0
Asian 510% | 148 | 7.70% | 2.60% 155 163 171 180 189 | 198 | 7.52%
if;‘ecszan 850% | 112| 5.80% | -2.70% 1.10% 123 136 149 164 180 | 198 | 7.50%
Hispanic | 60.80% | 1283 | 66.30% | 5.50% 1347 1415 1485 1559 1637 | 1719 | 65.10%
if;‘evrican 0.30% 6| 030% | 0.00% 6 7 7 7 8 8| 0.32%
{)S?;;li:‘icer 040% | 11| 0.60% | 0.20% 12 12 13 13 14| 15| 0.56%
m‘;e"r 71 0.40% | 0.40% 7 8 8 9 9 9| 0.36%
White 20.10% | 364 | 18.80% | -1.30% 382 401 421 442 465 | 488 | 18.49%
Other 0.90% 3] 0.20% | -0.70% 3 3 3 4 4 41 0.16%
%?a‘;d 1934 | 100% 2036 2144 2258 2379 2506 | 2640 | 100%
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Objective 3.9 Decrease equity gaps by 40% in S years and eliminate within 10 years.

First-Year, 24+ Degree Applicable Units Earned Assumes 5% Growth, Except African-American 15%
To
. . RCCD | 2017/18 Counts | Equity | decrease 2023/24 Counts
Ethnicity 201718 | - & Percont Gap vap | 2018119 | 2019120 | 2020121 | 202122 | 2022723 | “VEL O
40%
Asian 510% | 103 | 9.60% | 4.50% 108 114 119 125 131 138 | 9.40%
if;‘ecszan 8.50% 47 4.40% | -410% | 1.60% 54 62 71 82 95| 109 | 6.70%
Hispanic 60.80% | 670 | 62.40% | 1.60% 704 739 776 814 855 | 898 | 60.80%
i?g‘evgcan 0.30% 1| 0.10% | -0.20% 1 1 1 1 1 1| 0.10%
fs?;:f:'lcer 0.40% 71 070% | 0.30% 7 8 8 9 9 9| 0.60%
;V(V)‘r’e"r 51 050% | 0.50% 5 6 6 6 6 6| 0.50%
White 20.10% | 239 | 22.30% | 2.20% 251 263 277 291 305 | 320 | 21.70%
Other 0.90% 21 020% | -0.70% 2 2 2 2 3 3] 020%
Grand Total 1074 | 100% 1132 | 1194 | 1260 1331 | 1405| 1485 100%
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District Goal 4: Institutional Effectiveness

In the past the focus of institutional effectiveness involved the assessment of student learning outcomes at the course level, program
level, general education level, and at service-area levels. The direct and indirect methods of assessment have served as means to
improve the teaching and learning process by monitoring, assessing, and evaluating student progress at the course and program
levels. This focus will continue at the discipline and department level at the colleges. However, the district also plans to measure
institutional effectiveness by using additional parameters: Efficiency, Effectiveness, Accountability, and Transparency. To
accomplish this aim, the district must develop the methodology and instruments to monitor, assess, and evaluate the effectiveness of
the district in these four new parameters. The areas or items that need to be measured, monitored, assessed, and evaluated under
each parameter are detailed below. Work is underway to determine baselines so that targets for improvement may be set.

Efficiency (Objective 4.2)

e Improve enrollment management to meet enrollment targets
Streamline process for reassigned time allocation (For spring 2019, there was a district-wide total of 48.9
FTEF for contractual reassigned time and 19.5 FTEF for non-contractual reassigned time. The Course
Capacity Task Force will be addressing reassigned time as it considers various aspects of institutional
effectiveness.
e Improve efficiency in:

o Recruitment (meeting institutional needs in a timely manner)

o Purchasing (meeting institutional needs in a timely manner)

o Space utilization (meeting scheduling needs)
Avoid unnecessary legal and/or administrative costs
Increase speed in decision-making processes

Effectiveness (Objectives 4.1 & 4.4)

Use appropriate data analysis to determine targets

Develop and assess process for selecting appropriate strategies

Assess degree and effectiveness of vertical integration of planning within colleges and district

Assess degree and effectiveness of horizontal alignment of planning activities within and between district
entities

Develop and assess content, methodology, and frequency of communications

Develop framework and tools for monitoring, assessing, and evaluating progress on goals to determine extent
to which targets and/or desired impact are achieved
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Accountability (Objective 4.3)

e C(larify the roles and responsibilities at individual, unit, department, division, and area levels at both district

and colleges

e Develop appropriate performance evaluation mechanisms that correspond to the delegation of responsibility

e Develop appropriate capacity building processes at various levels through personnel development

Transparency (Objective 4.3)

e Streamline and define governance structures with decision-making processes
e Provide comprehensive and user friendly web sites
e Publish and communicate outcomes from the monitoring, assessing, and evaluating processes and the
improvement plans that result from those processes
e Publish and communicate the data and outcomes of the student access, success, and equity goals each
semester

Objective 4.5 Attain a district-level efficiency of 595.

College MOV NOR RIV District

Term Total WSCH | Total load | Efficiency | Total WSCH | Total load | Efficiency | Total WSCH | Total load | Efficiency | Total WSCH | Total load | Efficiency
1SFAL 91,102.87 212.4 428.92 95,981.20 162.25 591.55 216,304.16 409.23 528.57 403,388.23 783.88 514.61
16FAL 88,911.95 193.6 459.26 99,127.04 173.71 570.66 221,961.36 413.24 537.12 410,000.35 780.55 525.27
17FAL 94,948.81 202.08 469.87 101,864.41 183.98 553.68 235,253.14 438.92 535.98 432,066.36 824.97 523.73
18FAL 97,413.43 204.25 476.94 102,926.89 190.57 540.09 244,778.37 453.78 539.42 445,118.69 848.6 524.54

To achieve a fall semester efficiency of 525 as described in the collective bargaining agreement, 35 students are required in each 3-
unit course. Five courses comprise 1.000 FTEF; 35 students x 15 hours is a ratio of 525 to 1.000 FTEF. Given the district’s
compressed calendar, the enrollment management dashboard (EMD) equates 17 hours to 1.000 FTEF. To maintain the 35 student
average for each .2000 FTEF, the standard will be 35 x 17 (five classes at 3.4 contact hours) or 595 to 1.000 FTEF. Each college
will review its baseline and set targets to attain an efficiency of 595 over the next five years.

A Course Capacity Task Force has been charged by the District Strategic Planning Council to improve institutional effectiveness by

assessing the historic and current course caps that are used within RCCD. Four principles will inform this work as the task force

strives to achieve the 595 target: academic integrity, course efficiency, workload equity, and financial sustainability. The task force
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will consider other issues critical to institutional effectiveness, such as enrollment management practices, efficiencies in facilities
utilization and scheduling, and reassigned time.

District Goal 5: Resource Allocation

To accomplish the instructional mission of the colleges, the district must develop adequate resources to implement the strategic plan
(Objective 5.3). As in all planning processes, a gap always exists between the resources needed by the plan and available resources
provided by the state’s budget allocation. This strategic plan, through the newly established office of Advancement and Economic
Development, will aim to raise about 30% of the total general fund budget within five years from alternative resources to help bridge
the gap between the resources needed to implement the plan fully and the available state budget allocation. These alternative
resources will serve as a cushion to mitigate the disruption caused by fluctuations in the state’s budget. To ensure that the district
uses all of its resources effectively and efficiently, resource allocation will be guided and driven by planning, and the priorities for
the planned strategic planning activities will be developed and monitored by the District Strategic Planning Councils. Each of the
vice chancellors will develop five-year plans that integrate the strategic plans of the three colleges to ensure that the district serves as
a steward for human resources (Objective 5.8), technology resources (Objective 5.6), physical resources (Objective 5.9), and
financial resources (Objectives 5.1 & 5.2).

The human resources plan—a central component of effective stewardship because administrators, faculty, and staff make up most of
the costs—will integrate the staffing plans of the colleges and the District Office. Human Resources will conduct a needs
assessment, based on each college’s staffing plan, to project the human resource requirements for the next five years. The full-time
faculty needs will be guided by the 75:25 ratio and the Faculty Obligation Number (FON). For all other positions, HR will work
with the colleges to establish a bench-mark for determining the number of positions. The Office of Human Resources will have the
following responsibilities:

Developing an efficient and effective recruitment process for hiring the most competent and diverse workforce.

Ensuring that the district has an effective and attractive compensation and benefit package to encourage personnel retention.
Creating a personal development system to ensure that district personnel update and improve their knowledge and skills.
Developing an efficient and effective succession plan. (Objective 5.8)

The safety and security for the students, staff, and faculty of the district is a priority. Risk Management, Safety, and Police support
the district through administration of safety and emergency planning, loss control, claims, security, and risk management programs
designed to mitigate loss and prevent injury to students and employees. (Objective 5.7)
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Developing alternative resources to augment the general fund budget requires multiple sources of income and clear strategies that
need to be cultivated over the next five years. Some of the strategies include larger regional collaborative efforts, such as Pathways

and College Futures Foundation, to help the district reach its targeted income. Increasing efforts of the RCCD Foundation and
expanding workforce and economic development may contribute to this goal.

Objective 5.4 Alternative Funds

General Operating $184,678,640 | $180,548,317 | $188,337,460 | $210,139,559 | $218,694,730 | $234,253,697 | $245,676,786
FY 2015-16 FY 2016-17 FY 2017-18 FY 2018-19 FY 2019-20 FY 2020-21 FY 2021-22
Federal $9,877,561 | $9,928,589 | $11,021,729 | $21,441,483 | $11,572,815 | $13,308,738 | $15,305,048
State $27,493,807 | $31,137,788 | $41,836,683 | $89,127,310 | $43,928,517 | $48,321,369 | $55,569,574
Local $1,309,092 | $1,086,470 | $1,802,239 | $2,862,006 | $2,933,556 | $3,006,895 $3,082,067
Other/Intrafund Transfers $1,839,926 $946,538 $1,844,439 | $3,754,208 | $3,848,063 | $3,944,265 $4,042,871
Total $40,520,386 | $43,099,385 | $56,505,090 | $117,185,007 | $62,282,952 | $68,581,266 | $77,999,561
Foundation $1,090,000 | $1,970,000 | $1,770,000 | $1,420,000 | $1,900,000 | $2,280,000 $2,850,000
Total w/ Foundation $41,610,386 | $45,069,385 | $58,275,090 | $118,605,007 | $64,182,952 | $70,861,266 | $80,849,561
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Objective 5.5: Practice strategic enrollment management that integrates financial planning with student need and
achievement.

RCCD utilizes a flexible, educationally and financially sound, research-based approach to enrollment management that recognizes
the multiple missions of the colleges and supports student access, success, and equity. The table on pages 8 and 9 reflects the credit
resident, credit nonresident, and non-credit FTES produced for fiscal years 2016-17, 2017-18, and 2018-19. While targets are
provided for fiscal year 2019-20, the District Enrollment Management Committee is at the time of this writing still gathering data to
solidify these targets and set targets for additional years, particularly with respect to the growth of non-credit FTES. Riverside
County is projected to show an increase in the number of high school graduates in the next six years, through 2023-24. However,
from 2023-24 through 2026-27, the number of high school graduates in Riverside County is projected to decline to 2019-20 levels.
RCCD will need to take this into account as it determines targets for growing adult education, including enhanced (CDCP) non-
credit and non-enhanced non-credit (e.g., Community Education). The District Enrollment Management Committee is also
considering the equity and success elements of the Student-Centered Funding Formula and is improving systems for ensuring
accurate and timely tracking and reporting.

District Goal 6: Partnerships and Communication

The district has created a new area to enhance and to support the six strategic objectives outlined in this plan. Led by the Vice
Chancellor for Advancement and Economic Development, the district will strengthen relationships and partnerships with other
educational institutions—particularly the four-year colleges and universities and the feeder high schools—to ensure that students
have guaranteed transfer opportunities and sufficient resources to continue their educational goals and that students new to the
colleges comprehend the full range of educational programs available to them. In addition, the district will cultivate relationships
with local business and industry, civic organizations, and public offices in the community, the Inland Empire, the state, and the
federal government to discover and to procure grants and other resources to strengthen or to develop educational opportunities for
students.

Strategic communication and marketing of the educational programs offered by the district will provide support for several other
strategic objectives, especially increasing the capture rate from the feeder high schools and expanding the guaranteed transfer
agreements for the students in the district. By creating a strong image of the educational opportunities the district offers, students in
the community will discover the instructional quality and the affordability the three colleges offer. In other words, the district will
promote the instructional opportunities and the support services, including financial aid, offered at the three colleges in order to
encourage students to enroll in one of the Guided Pathways.

To increase the economic development of the region, the district will develop private-public partnerships in the areas to promote
entrepreneurial endeavors, to provide apprenticeship programs, to encourage CTE students to create jobs as well as to seek jobs that
52
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reflect their training. In addition, the district will offer specialized training to businesses and public-sector employees to develop a
well-trained workforce.

Some of the possible strategies to meet the objectives are as follows:

c6

Expand the Guided Pathways initiative as a regional effort (Objective 6.1).

Develop metrics for the number of business partners that host CTE students at their facilities (Objective 6.2).

Develop metrics for the number of contacts with elected officials at all levels and the number of legislative actions that
support the district’s efforts to improve instruction and to fund specific programs (Objective 6.3).

Align the RCCD Foundation Strategic Plan to develop metrics and strategies that engage in capital campaigns to enhance
educational programs and student support services (Objective 6.4)/
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District Strategic Planning Committee Structure
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Charge and Membership of District Strategic Planning Committees

The five councils oversee each of the six goals established in the strategic plan. Their main oversight function involves coordinating
the specific strategies used by the three colleges and district office to ensure that appropriate levels of integration and alignment occur
to execute efficiently and effectively both college and district-wide implementation plans. The councils have the responsibility to
monitor the progress the district (the three colleges and district support services) is making to meet the targets at acceptable rates. The
councils ensure that fitting collaboration among the colleges and the district office exists. To monitor each goal, the councils rely
primarily on the college strategic plans, developed and implemented at each college, and district-wide initiatives. Each council should
consider the following general responsibilities:

e Improve efficiency and effectiveness by avoiding unnecessary duplications (economy of scale) and by enhancing synergies
among available resources.

o Identify the best and most effective practices used by the colleges and scale them district-wide.

e Encourage the coordination of innovative initiatives designed to address difficult challenges.

e Identify barriers that impede the implementation of plans and recommend administrative and/or policy changes to remove
those barriers.

e Organize retreats to assess the planning processes and evaluate the implementation of plans by the degree to which the targets
were achieved.

e Prioritize projects and activities within their supervision for additional funding and/or district office support.

e Approve selected district five-year plans that integrate the strategic plans of the three colleges with the district office.

The membership of the five councils reflect the general principles of shared governance. The appropriate vice chancellor chairs the
district strategic planning, and his or her office provides the appropriate administrative support for the council. Each college selects
representatives that serve on college committees that have responsibilities, experience, and appropriate expertise that parallel the
district’s six goals. The principles guiding the voting membership of the five councils are established in Standard IV.A., Sections 1-
5 of the Accrediting Commission for Community and Junior Colleges.

Many district-wide committees and sub-committees/task forces exist currently and will continue their work as permanent sub-
committees under the oversight of the appropriate council. However, some adjustments to membership and charges as the plan is
implemented will take place. These assemblies include the following:

e Regular meetings of the Vice Presidents of Student Services, Deans of Enrollment, and Directors of Financial Aid with
Educational Services.

e Regular meetings of the Vice Presidents of Academic Affairs with Educational Services

e Guided Pathways Task Force
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G6

AB 705 Task Force

Early Enrollment Workgroup

Adult Education Workgroup

District Enrollment Management Committee
Distance Education

District Institutional Research Committee
Data Warehouse Workgroup

District Program Review Committee

Course Caps Task Force

Information Technology Strategy Council
Student Centered Funding Formula Workgroup
District Budget Advisory Council

Safety Committee

56



District Strategic Plan 2019-2024, rough draft dated August 20, 2019

Revised Budget Allocation Model

As part of the assessment of the previous district strategic plan, members of the District Budget Advisory Committee (DBAC)
worked to revise how the district allocates funding to its various entities. One of the challenges involved finding a way to recognize
that the cost of instruction varies significantly by discipline. Special instructional programs and certain CTE programs have a
significantly higher cost of instruction, for example. The previous budget allocation model did not take the varied costs into
consideration, nor did it analyze the costs of instruction by discipline. Moreover, the state chancellor’s Vision for Success program
changed the manner by which the state allocates funding by adding a performance-based funding component. Under the leadership
of the Vice Chancellor for Business Services, the members of DBAC developed a new budget allocation model that recognizes the
differences in instructional costs and that takes into consideration the performance-based component of the revenue allocated to the
district. Below are the principles used to develop the new District Budget Allocation Model (BAM). The full model is included in
the appendices.

Principles

1. The Budget Allocation Model will be fair, equitable, and transparent.

a) Fair — Resource allocation decisions will be informed by objective, predictable, verifiable, and easily accessible data
and will be made in an impartial and consistent manner.

b) Equitable — Resources will be distributed in a manner that adequately supports the complement of programs offered
at each college while ensuring compliance with statutory and regulatory requirements; efficient and strategic use of
resources is expected, and inefficiencies will not be subsidized or supported.

c) Transparent — Resource allocation decisions will be made in an open and consultative manner with representative
stakeholder groups and that it is simple, easy to administer and communicate as possible.

2. The goals and priorities for student success, equity, and access as articulated in the educational master/strategic plans of each
college and the District Office will align with the goals included in the District Strategic Plan and strategic vision plan
adopted by the California Community Colleges Board of Governors, including benchmarks and actions for measuring
progress, and the Budget Allocation Model will align accordingly.

3. The Budget Allocation Model will provide operational cost predictability and stability to support college and District Office
strategic goals and objectives.

4. The Budget Allocation Model will recognize and consider the variable costs associated with unique and common programs
at each college and across the district.

5. The Budget Allocation Model will recognize and consider the variable costs associated with new and proposed programs at
each college and across the district.

6. Operational structural balance will be maintained by ensuring that ongoing expenditures do not exceed ongoing revenues
resulting in a positive fund balance.
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7. Ongoing expenditures will be funded with ongoing revenues, and one-time expenditures will be funded with one-time
revenues, with exceptions only under rare circumstances.

8. Compliance with state, accreditor, and district reserve requirements will be maintained or exceeded, will be the first item
funded in the BAM, and each college will maintain its own prudent reserve of no less than 1% of the previous year’s
expenditures. Reserves in excess of the minimum reserve requirements will be established in an expenditure holding account
to meet unexpected and/or unanticipated expenditures that arise subsequent to budget adoption.

9. Part of the unused prior year budget, exclusive of established net holding account balances and entity specific
revenue/expenditure budget sources, may be retained by each entity for plans that could not be accomplished during the plan
year for reasons beyond the entity’s control.

10. The Budget Allocation Model will be assessed annually.
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District Program Review Process
The District Office Program Review and Plan

As part of the District Strategic Planning process, each department in the District office completes a Program Review and Plan
(PRaP) on the same five-year cycle. The five-year cycle will begin with fiscal year 2020-2021 and continue to fiscal year 2024-25.
District Office plans address the goals and targets in the District Strategic Plan 2019-2024 and align with colleges’ strategic plans

In order to achieve vertical integration, directors and deans will develop PRaPs, which will then be integrated into the Associate
Vice Chancellors’ PRaPs. The Vice Chancellors will then consolidate the plans of the Associate Vice Chancellors (and
Deans/Directors when appropriate) in their areas into the four Vice Chancellor Plans.

In addition to the line functions, Associate Vice Chancellors and Vice Chancellors will review and integrate the colleges’ plans as
they develop their plans. Horizontal integration will also be achieved by working closely with the district strategic planning
councils. For example, the Associate Vice Chancellor of Information Technology will review and incorporate relevant data and
strategies from the colleges’ technology plans. The district IT plan will be reviewed in the Resources Council. Once the IT plan is
integrated into the Educational Services Vice Chancellor’s plan, it will be presented, discussed, and vetted at each of the colleges.

The Vice Chancellors will work together and with the Chancellor on draft plans to identify areas of synergy and to coordinate
strategies. After this review, plans will be sent to the District Budget Allocation Council (DBAC) and the District Strategic
Planning Council (DSPC) for further feedback, review, and discussion. The DSPC will hold a retreat to discuss, review, and provide
input for plans.

Based on the feedback from the DSPC, the Vice Chancellors will finalize plans and present recommendations on initiatives for
funding to the Chancellor for his final review and approval.

Each year, all departments and areas will complete an annual update to monitor, assess, and evaluate progress and plan for the next
year.
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District Office Program Review & Five-Year Plan Timeline (for Year 1)
Fiscal Year 2020-2021 through 2024-2025

1. August 30,2019: 5. October-December 2019: 9. Early Februay 2020:

Department/Directors/Deans plans drafted VCs discuss plans with Strategic Planning Councils Plans sent to DBAC & DSPC

2. September 30, 2019; 6. Late November-Early December 2019: 10. February 21, 2020 or March 20, 2020:

Incorporating Step 1 input, AVCs plans drafted VCs present plans at colleges DSPC - Half-day retreat to discuss/review
[provide input on initiatives/requests

3. October31, 2019: 7. November 2019: 11. April 2020:

Incorporating Step 2 input, VCs draft plans Vice Chancellors review plans with Chancellor

Vice Chancellors finalize

4, 1" Week of November 2019; 8. January 2020: 12, Early May 2020:

YCs meet to review and coordinate plans Vice Chancellors update plans as needed Chancellor reviews and approves
Initiatives/requests
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Appendices

Appendix A: RCCD Environmental Scan (completed 2018)

Environmental Scan_2018

Appendix B: Strengths, Weaknesses, Opportunities, and Threats Analysis for RCCD (comp

SWOT Analysis 2018

Appendix C: District Function Map (completed Spring 2019)

Standard 1 Function Map

Standard 1l Function Map

Standard 11l Function Map

Standard 1V Function Map

Appendix D: District Budget Allocation Model (completed Fall 2019)........cccccceviiniiiennnne.
Appendix E: District Five-Year Staffing Plan (competed plan due Spring 2020)....................

Appendix F: District Five-Year Finance Plan (completed plan due Spring 2020)...................
Appendix G: District Physical Resources Five-Year Plan (completed plan due Spring 2020)

leted 2018)

Appendix H: District Five-Year Equity Plan (completed plan due Spring 2020)..........ccveviieriienieeiienieeieeeieeieeeieens

Appendix I: District Guided Pathways Five-Year Plan (completed plan due Spring 2020).........ccccocevevierierieenenne.

Appendix J: District Five-Year Information Technology Plan (completed plan due Spring 2020)...........ccccvvenenee.
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Board of Trustees Regular/Committee Meeting (V.B)

Meeting September 3, 2019
Agenda ltem Teaching and Learning (V.B)
Subject Teaching and Learning
2019-2022 Student Equity Plan and Executive Summary
College/District District
Funding N/A
Recommended The Committee to review the Student Equity Plans from Moreno Valley,
Action Norco and Riverside City colleges.

Background Narrative:

Presented for the Board’s review is a report that provides an overview of the Student Equity Plans for each
college. As a condition of receiving allocations under the Student Equity and Achievement Program, and to
effectively meet local Vision for Success goals, each college is required to develop and submit a Student Equity
Plan every three years. The 2019-2022 Student Equity Plans represent a comprehensive institutional planning
endeavor that has been inclusive of faculty, classified professionals, administrators, and students. The plans
reflect strategies that align with the college’s strategic priorities and have been developed and approved through
each college’s respective governance committees. With adoption by the Board of Trustees, the plans shall be
submitted to the State Chancellor’s Office by September 30, 2019.

Prepared By: Dr. Dyrell Foster, Vice President, Student Services, Moreno Valley College

Dr. Andrew Sanchez, Dean, Grants and Student Equity Initiatives, Moreno Valley College

Dr. Gustavo Ocegura, Dean, Grants and Student Equity Initiatives, Norco College

Dr. Kristi Woods, Dean of Instruction, Languages, Humanities and Social Sciences, Riverside City College
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RCCD

RIVERSIDE

COMMUNITY
COLLEGE
DISTRICT

Norco College: Dr. Gustavo Oceguera, Dean, Student Equity Initiatives

Moreno Valley College:  Dr. Dyrell Foster, Vice President, Student Services
Dr. Andrew Sanchez, Dean Grants & Student Equity Initiatives

Riverside City College: Dr. Kristi Woods, Dean of Instruction,
Languages, Humanities and Social Sciences

Student Equity Plan Presentations:
Riverside Community College District Board of Trustees
Teaching and Learning Committee Meeting, September 3, 2019
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STUDENT EQUITY & ACHIEVEMENT

Integrated Planning and Coordination
* Consolidates funding from the Student Success and Support
Program (SSSP), Basic Skills Initiative (BSI), & Student Equity
* Vision for Success
* College and District Strategic Plans
* Guided Pathways

Data-Driven Planning
Three-year goals for the overall student population and for each student
equity population shown to have disproportionate impact in the following
areas:

* Access

* Completion of transfer-level math and English

* Retention

* Earned credit certificate over 18 units & degree completion

* Transfer to a four-year institution

RCCD

RIVERSIDE
COMMUNITY
COLLEGE
DISTRICT
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STUDENT EQUITY & GUIDED PATHWAYS RCCD

GUIDED PATHWAYS COMMUNITY

COLLEGE
DISTRICT

Four Pillars of Guided Pathways
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MORENO VALLEY COLLEGE

2019-2022 STUDENT EQUITY PLAN PHILOSOPHY AND STRATEGIES
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ORENO
STUDENT EQUITY PLAN PHILOSOPHY A&%ﬁ?{;g

Driven by Moreno Valley College’s Theory of Action, the philosophy of the
Student Equity Plan at Moreno Valley College is that the institutional conditions
that allow all students to reach their full potential must be purposefully
designed and sustained for the institution to achieve its student equity goals.
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ORENO
STUDENT EQUITY PLAN PLANNING PRINCIPLES I\g(gﬁ%‘i(’m

Local Goal Alignment

* Ensure that the new Student Equity Plan is aligned with the college’s Integrated Strategic Plan, as well
as Riverside Community College District Strategic Plan, the State Chancellor’s Office Vision for
Success, Guided Pathways, and department/area program reviews.

Methodology

* Understanding that an effective plan is grounded in data, Moreno Valley College assessed the five
student success metrics using the percentage point gap methodology and proportionality index.
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ORENO
TARGET STUDENT EQUITY POPULATIONS A&%ﬁ%‘ég

Based upon campus-based research, the following subgroups are the college’s primary equity target
populations:

* African American/Black Students

* Foster Youth Students

e Students with Disabilities

 LGBT Students

* Veteran Students

* Native Hawaiian or other Pacific Islander Students
* Hispanic/Latino Students

 Male Students
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ORENO

STUDENT EQUITY GOAL MR

The primary goal of this Student Equity Plan is to build on the progress made through the previous plan’s
implementation of new activities intended to achieve student success for the targeted subgroups of MVC
students who have been identified as being disproportionately impacted.

DISPROPORTIONATELY IMPACTED GROUPS | Statewide Goal College Rationale for Setting All Equity Goals

All Ethnic Groups 32 Instances of DI Reduce equity At least a 40% reduction in equity gaps from
Low-Income (defined by state gap by 40% within 2016-2017 through 2021-2022
Female chancellor’s office) 5 years
LGBT Driven by MVC’s Theory of Action (Increase in
Foster Youth success and equity)
\[/)gte:oal nz Student Group & Metric Baseline 5-year
ISable (2016- Difference
2017)
African American - Transfers to 46 117 154%
1 109
(Excerpt/Examples) csu/uc
Hispanic - # Earning Living Wage 49% 718% 59%

Female - Certificate Completion 118 571 384%



ORENO
STUDENT EQUITY ACTIVITIES OVERVIEW I\g(gﬁ%‘i(’m

Access: Enrolled in the Same Community College

* Using Guided Pathways principles for entering a pathway, target outreach and onboarding efforts to
students by coordinating with high schools to enroll disproportionate populations and onboard students
from disproportionate groups into cohorts or learning communities such as College Promise, FYE,
Umoja, Guardian Scholars, Puente, etc.

* Decrease college costs by expanding College Promise program; using zero-cost textbook programs like
OER, and whenever possible, increasing cost-of-living reliefs such as food relief programs, meal plans,
affordable child care, transportation, and housing support.

Retention: Fall to Spring

 Through Guided Pathways implementation, develop a system for keeping students on the path by
tracking early exiters, especially those “at” or “near the gate” to offer financial, academic, or advising
assistance in returning or reenrolling.

* Remove retention barriers by coordinating chair efforts to implement “smart scheduling”; increasing 110
evening and weekend course offerings; improving alignment of course offerings with ADTs and CTE
certificates and degrees; and staggering add and drop deadlines to maximize course enrollment.




ORENO
STUDENT EQUITY ACTIVITIES OVERVIEW I\g(gﬁ%‘i(’m

Transfer to a Four-Year Institution

 Through Guided Pathways implementation clarify the transfer path for full-time and part-time students
(in evening, weekend, and online classes) and ensure program, degree, and certificate clarity via
messaging tools like Grad Guru, EduNav, and CANVAS.

* Build and strengthen the college’s transfer institution partnerships, to increase transfer opportunities
through MOUs and transfer guarantee; connect students with trusted partner individuals at transfer

institutions; and develop a bridge program and expand cross-enrollment/dual enroliment at the transfer
institution.

Completion of Transfer Level Math and English

* To keep students on path, expand, integrate, and streamline Supplemental Instruction by assigning Sls
and embedded tutors to impacted math and English courses; and increasing the number of
Sls/embedded tutors from 1 to 2 in impacted classes.
e Create a uniform campus wide process within all special programs for identifying and reaching out to 111
students not enrolling in or passing their math and/or English courses to offer financial, academic,
advising, or tutoring assistance.




ORENO
STUDENT EQUITY ACTIVITIES OVERVIEW I\g(gﬁ%‘i(’m

Earned Credit Certificate Over 18 Units and Associate Degrees

* Simplify the degree and certificate awarding process through automatic awarding of degrees and
certificates to eligible students.

* To help students choose and enter a pathway program, increase the onboarding of male students into
learning communities such as Umoja, EOPS, CalWORKS, and Puente; and connecting students with
male mentors, CTE programs, and industry partner mentors.

* Using Guided Pathways principles to keep students on path, develop a system for tracking and reaching

out to students near certificate and degree completion by offering financial, academic, advising, and/or
tutoring assistance.
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ORENO
PROFESSIONAL DEVELOPMENT ACTIVITIES A&(AO%%%EE

Moreno Valley College recognizes that people are our most important resource for closing student equity
gaps and to ensure that students are learning. Our goal is for all faculty and staff members to make the
maximum contribution to their departments, while having opportunities to develop their talents, to acquire
and use new skKills, and thus to achieve greater impact at achieving student equity goals.

« Completion of Transfer Level Math and English
Provide regular, ongoing professional learning to math and English instructors that addresses

affective domain, growth mindset, and culturally relevant pedagogies and promotes
collaborative learning, project-based learning, and curricular or pedagogical innovations, such as
use of the STEM center and Maker Space and innovative practices such as math jams.

* Retention: Fall to Spring
Educate instructors on resources and supports available to students to assist instructors in orienting

and guiding students to those resources; train instructors in classroom strategies for supporting
special population students (such as training instructors in accessibility aides); and coordinate
professional learning with district and college-wide efforts as outlined in the College’s plans.
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NORCO

COLLEGE

Student Equity Plan Highlights
Gustavo Oceguera, Ed.D.
Dean, Student Equity Initiatives

RC CD RIVERSIDE COMMUNITY
COLLEGE DISTRICT

MORENO VALLEY COLLEGE | NORCO COLLEGE | RIVERSIDE CITY COLLEGE
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Progress Made: Completion rates for fulltime DI
students through 2018 (Certificates, associate degrees or
transfer readiness over a 3-year period)

Fulltime Enrolled Completion Completion

Students Rate 2015 Rate 2018

African American 17.4% 29.6%

Foster Youth 20.0% 41.7%

Latinx 25.8% 33.6%

Men of Color 23.7% 29.6%
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2019-2022 Equity Imperative

Defined by the Following Concepts:

vV V V V V V

Race consciousness
Intentional in its focus
Student centered
Institutional expectations
Data driven

Continuous evaluation
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Framework: Five Principles for
Enacting Equity by Design

Principle 1

Clarity in language, goals and measures is vital to effective
equitable practices.

Principle 2 | Equity-mindedness should be the guiding paradigm for
language and action.
Principle 3 | Practices and policies are designed to accommodate

differences and not to treat all students the same.

Principle 4

Commit to a continual process of learning, disaggregating data,
and questioning assumptions about relevance and
effectiveness.

Principle 5

Equity must be enacted as a pervasive institution and system-
wide principle.
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Framework: Using the Six Success Factors to Facilitate
Guided Pathways Planning

Directed- Students have a
goal and know how to
achieve it.

Focused-Students stay on
track-keeping their eyes on
the prize.

Nurtured-Students feel
somebody wants and helps
them to succeed.

Engaged-Students actively
participate in class and
extracurricular activities.

Connected-Students feel
like they are part of the
college community.

Valued-Students’ skills,
talents, abilities and
experiences are recognized.

Success
Factor

Directed

Intersection

Articulating the value proposition for enrolling in the college in
general, and a pathway in particular, allows students to
visualize the academic and career benefits of completing
their goals.

Offering students a clear set of courses and actions provides
students an opportunity to identify a clear goal and then know
what they need to do to achieve that goal.

Embedding real-world application into pathways enables
students to make a clear connection between their college
experience and their educational/career goals-establishing
the value of a college education.

Implementation
Strategies

Orientation; Counseling; First Year

Experience; Information sources (e.g.

catalog, websites, program
webpages, guides).

Curriculum design; Program design;
Connecting academic work to
employment; Transfer application
timeline; Assistance with job
preparation

Service learning; Internships;
Contextualizing teaching and
learning; Project-based learning.
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Findings:

m African American males and females continue to experience the highest Dl in
retention, completion of transfer level math/English, degree/certificate completion,
and transfer.

m Hispanic males and females are DI in completion of transfer level math/English,
degree/certificate completion, and transfer.

m Foster youth males and females are DI in completion of transfer level math/English,
degrees/certificate completion, and transfer.

m LGBTQ+ males and females are DI in retention, completion of college level
math/English, and in certificate/degree completion.

m Pacific Islanders and Filipino males and females continue to experience DI across
most metrics but constitute a small proportion of the overall student population.
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Activities for DI Groups:

m Targeted outreach and development of high-school to college pathways for African American, Men of
Color, foster youth, and LGBTQ+ students.

m In person orientations and bridge programs for African American, Latinx, foster youth, Men of Color, and
LGBTQ+ student populations.

m Coordinated identification and placement of DI students in special funded programs to achieve equitable
representation of males and females.

m  Peer Mentor Programs for Umoja, Puente, Men of Color, Women of color, and foster youth.
m  Expansion of Umoja Program to serve more African American males and females.

m Changes to the Puente program model to serve more Latinx students from onboarding to
graduation/transfer.

[ Establish/support student centers for Umoja, Puente, Foster Youth, and LGBTQ+ students and staff with
student success coaches.

m Targeted transfer fairs, information workshops, and services for African American, Latinx, and foster
youth.

m  Exposure to four-year colleges and universities.

m  Connect DI students with NC alumni attending four-year colleges and universities.
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Activities (continued):

m Increased offerings of culturally-relevant courses in multiple disciplines.
m Allocate Learning Resource Center services to Umoja, Puente, and foster youth.

m Math boot camps in summer and winter terms for African American, Latinx, foster
youth, and LGBTQ+.

m Development of equity-focused English and math faculty communities of practice.

m Development of instructional faculty into transfer agents.
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Professional Development:

Full time professional development coordinator.

Training on how to interpret disaggregated data at the program and course level.
Training in culturally responsive assessment practices of student learning outcomes.
Equity-based pedagogy training and support for all full-time and part-time faculty.

Training in the Five Principles for Enacting Equity by Design for staff, faculty and
managers.

Training in Guided Pathway’s four pillars for staff, faculty, and managers.
Training in Six Student Success Factors for staff, faculty, and managers.

Website with links to trainings, on-line resources, and tools.
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Framework for Riverside City College
2019-2022 Student Equity Plan

Student Equity Plan Task Force met over five weeks in January and February and
attended USC Center for Urban Education Student Equity Planning Institute in March
2019.

California Community College Chancellor’s Office, Vision for Success Metrics
Riverside City College Strategic Plan

California Guided Pathways

“Through the Gate”, RP Group Study

Center for Urban Education - inquiry, race-conscious methodology and data-based
approaches to writing the Student Equity Plan
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Vision for Success Metrics
and disproportionately impacted student groups

m  Metric: ACCESS: Successful enroliment in same community college from Fall to Fall.

Disproportionate Impact: Foster Youth (f); American Indian or Alaskan Native (f), African American (f)

m  Metric: RETENTION: Completed Fall to Spring at the same college.

Disproportionate impact: Foster Youth (m/f), African American (m/f)

m  Metric: MATH AND ENGLISH: Completed both transfer-level Math and English within the district in the first year.

Disproportionate impact: Foster Youth (m), African American (m), Hispanic or Latino (m), Disabled (m)

[ Metric: COMPLETION: # of students who acquire associate degrees, certificates, or specific job-oriented skKill sets.

Disproportionate impact: Foster Youth (m/f), Native Hawaiian/Pacific Islander (m), African American (m)

m  Metric: TRANSFER: Transferred to a four year institution; CSU and UC Transfer (ADTs and IGETC curriculum)

Disproportionate Impact: Foster Youth (m/f), American Indian or Alaskan Native (m), Native Hawaiian or Pacific
Islander (m/f), Hispanic or Latinx (m/f)
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Riverside City College Fall 2017

Transferrable Course Success by Race / Ethnicity
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Categories of strategies for each Student Equity metric
and DI group by Guided Pathways Pillars, transfer
momentum points, Vision for Success goals:

m 1. Transfer Awareness/GPA Awareness/Retention Awareness in support of
Guided Pathways Pillars 1-4, VforS, Goals 1,2,3,4

m 2. Math and English Course Success and course-taking behaviors in support of
RCC Strategic Plan (1+2+2), Guided Pathways Pillars 2-4 , VforS Goals 1,2,3, 4

m 3. Ensuring Learning and Data-based pedagogy in support of
Guided Pathways Pillar 4, VforS Goal 5

m 4. Mitigate barriers to student access, success and equity in support of
RCC Strategic Plan, VforS Goal 5

m 5. Address Affective Domain for equitable student success in support of
Guided Pathways Pillars 3, 4, VforS Goal 5

m O. Integrated Academic Support, intentional and deliberate interventions in Student Equity
Programs: La Casa, Puente, Umoja/HOME Room, Guardian Scholars, Disabled Student Resource
Center; as well as support for Veterans, LGBTQ and formerly incarcerated students

127




Examples of Activities

Retention (completed Fall to Spring): Support for Student Health and Psychological
Services to develop culturally-relevant mental health activities that specifically address
the mental health needs of African American (m/f) and Foster Youth (m/f) students.

Completion (attainment of degrees, certificates, or specific job-oriented skill sets):
Faculty professional development in cultural proficiency and student equity, diversity and
inclusion, which incorporates readings and best practices in pedagogy for successful
student outcomes for Foster Youth (m/f), Native Hawaiian/Pacific Islander (m) and
African American (m) students.

Access (Applied to RCC and Enrolled: Fall to Fall) : Automatic enrollment of African
American, Foster Youth and American Indian female students in RCC Promise to
intentionally and deliberately support female students in these groups to successfully
matriculate to RCC; provide support for books, transportation and childcare.
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Student Equity Plan activities (cont'd)

m Iransfer (Transferred to a four year institution; CSU and UC Transfer (ADTs and IGETC
curriculum): Peer and program handoff from La Casa, Puente, Guardian Scholars
and Pacific Islander and American Indian students to similar culturally relevant and
equity-minded peers, programs and services at CSUSB, CSUDH, UCR, UCI, UCLA and
local private universities (Cal Baptist, La Sierra, Cal Lutheran).

m [ransfer. Transfer Awareness Campaign: Coordinate career and transfer center
events with La Casa, Puente, Guardian Scholars and Pathways Engagement Centers;
invite speakers to address academic and career interests of Latinx (m/f), Foster
Youth (m/f), Pacific Islander (m/f) and American Indian (m) students.

m Math and English (complete both transfer-level Math and English in the first year):
culturally-infused math and English lab activities that support and engage male
students from DI groups: African American, Latinx, DRC, and Foster Youth.

m Math and English: Hire and train Supplemental Instruction Leaders from Sign
Language Interpreting program for academic support for deaf and hard of hearing
students enrolled in Math and English courses.
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Guided Pathways Pillar 4 - Ensure Learning

m Professional development continues to be a focus of the student equity plan.

- Support faculty in disciplines/departments in developing discipline-based,
pedagogically-sound strategies for improving student equity outcomes.

- Engage faculty in the development of rich learning environments that support
culturally-relevant teaching in collaborative learning spaces.

m Support faculty in disciplines and departments to review, monitor and assess
disaggregated student equity data in preparation of upcoming five year
comprehensive program review.

— Director of Institutional Research will work with department chairs and
discipline facilitators to support faculty in analysis and interpretation of data.

m Diversity in faculty hiring

— Incorporation of student equity language and demographic information into the
job postings for new faculty leads to greater diversity among faculty in all
disciplines and has a consequent impact on curriculum development and

pedagogy.
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Next Steps:

m RCCD Colleges to adopt a consistent methodology for monitoring, evaluating and
assessing Student Equity gaps; keeping in mind an ability to use the same
methodology year-over-year for tracking progress.

m Develop a district-wide student equity framework upon which to build a collaborative
professional development series for faculty and staff to earn increasing levels of
proficiency in Student Equity, Diversity and Inclusion practices that support
equitable outcomes for student success.

m Intentional alignment of common student equity activities and strategies at the
three colleges in order to collectively reduce equity gaps throughout the district.
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Moreno Valley College

2019-22 Student Equity Plan
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EXECUTIVE SUMMARY

Moreno Valley College has created a new Student Equity Plan and has aligned it with multiple
institutional, district, and state chancellor’s office student success goals. As declared in the initial
student equity plan, Moreno Valley College frames its student equity challenges as an
institutional problem. As we continue to move forward in implementing integrated strategies
that seek to close equity gaps, we also make the necessary time to understand our institution,
from multiple perspectives, and target interventions to fix the “leaks” in MVC’s systemic
processes, practices, and policies. We firmly believe that the causes of students’ success and
failures are complex. Educational outcomes emerge from multiple processes that interact in and
out of classrooms, on and off campus, and in the diverse personal lives of our students. Because
these multiple processes exist, we continue focus on improving processes within our scope of
responsibility. However, to make these improvements, we need to understand fully the
perspectives of the end users—the students, faculty, and “front-line” staff members.

Focusing our interventions on the root causes of students’ success and failures, we rely on two
important resources: quantitative data and qualitative data. As we move forward in our college
wide integrated planning and continued implementation of our student equity plan activities, we
recognize we need to continuously dig deeper into our inquiry by disaggregating institutional
data to understand fully where our gaps lie so we can target specific interventions to address
them. In gathering qualitative data, we seek to understand the end users’ points of view by
conducting interviews and holding focus group discussions with all stakeholders. This process is
ongoing and is part of our college’s integrated planning process. We expect this ongoing process
to inform our student equity plan, along with its integrated activities, strategies, interventions,
and, ultimately, outcomes.

Driven by Moreno Valley College’s Theory of Action, the philosophy of the Student Equity Plan at
Moreno Valley College is that the institutional conditions that allow all students to reach their
full potential must be purposefully designed and sustained for the institution to achieve its
student equity goals. We recognize that without these conditions, few of the critical equity
strategies identified in this plan will have a significant and long-term impact on closing the
student equity gaps within our college. As a result, we seek continuous engagement of all
persons at the institution and solicit courageous conversations, about improving equitable
practices within an institutional culture that values the importance of student equity and
understands why this work matters.

The college’s 2019-2022 Student Equity Plan began with the institution’s interest in assessing its
previous student equity plan activities that intended to improve successful outcomes for all
students. Inquiry activities began by the Student Equity and Achievement Committee in October
2018 guided by the knowledge of the California Community College Chancellor’s Office (CCCCO)
intent to align student success efforts among the Vision for Success, Guided Pathways, the SEA
Program, California College Promise, the Student Centered Funding Formula, AB 705, and others.
The committee identified, collected, and reviewed the results of institutional data reported using
percentage point gap methodologies and success indicators for various demographic subgroups
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of the college’s student population.

The Student Equity and Achievement Committee has worked conscientiously to collaborate with
various constituent groups within the college community to ensure that the new Student Equity
planning process is inclusive, diverse and aligned with the college’s Integrated Strategic Plan, as
well as Riverside Community College District Strategic Plan, the Chancellor’s Office Vision for
Success, and department/area program reviews. To accomplish this, the Student Equity and
Achievement Committee includes a steering committee which is comprised of key members
including administrators, faculty, staff, and students. The purpose of the steering committee is
to assist the Student Equity and Achievement Committee in negotiating the uneven paths to
implementing activities designed to reach the goals of the 2019-22 Student Equity Plan.

Data-Driven Planning

Understanding that an effective plan is grounded in data, Moreno Valley College assessed the
five student success metrics using the percentage point gap methodology and proportionality
index. The college’s Office of Instructional Effectiveness provided disaggregated data as it relates
to the following metrics: access: successful enrollment; retention: fall to spring; transfer to a
four-year institution; completion of transfer level math and English; and earned credit certificate
over 18 units and associate degree, with the following student equity populations defined by the
state chancellor's office including: All ethnic groups; low-income students; female students;
LGBT; foster youth; students with disabilities; veterans, and homeless students.

Target Student Equity Populations
Based upon campus-based research, the following subgroups are the college’s primary equity
target populations:

e African American/Black students
e Foster Youth Students

e Students with disabilities

e LGBT Students

e \Veteran Students

e Male Students

The subgroups mentioned above are disproportionately impacted in multiple metrics at MVC. In
addition, Asian students, students who identify as Some other race, American Indian or Alaska
Native, white students, and female students, and others are disproportionately impacted within
some indicators as well (see Table 1 for DI summary). Targeted support within this plan is
prioritized by focusing on the students who are underperforming in most areas, are historically
underrepresented, and show a high magnitude of disproportionate impact. Although the college
has not yet conducted extensive campus-based research for homeless students, the college
acknowledges that this group may be disproportionately impacted as well based on the
Chancellor’s Office student success data.
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Student Equity Goal

The primary goal of this student equity plan is to build on the progress made through the
previous plan’s implementation of new activities intended to achieve student success for the
targeted subgroups of MVC students who have been identified as being disproportionately
impacted. The intent of this new student equity plan will be to eliminate the disproportionate
impact experienced by the identified subgroups of students through targeted and purposeful
activities that support the goals within each metric. A corollary to this primary goal is to maintain
an annual review process through the ongoing collaboration between the Student Equity and
Achievement Committee and all participating instructional departments, along with Student
Services, to ensure that ongoing qualitative and quantitative efforts are made to evaluate the
college’s progress achieving student equity goals. Specific goals for each metric regarding
student populations demonstrating disproportionate impact and for all students are as follows:

A. Access: Enrolled in the Same Community College

The overall goals for Enrollment are (a) for all students, MVC will increase the number of
enrolled in the same community college from approximately 11,184 in 2016-17 to 17,009 in
2022, an increase of at least 52%; and (b) for disproportionate student populations, concerning
enrollment for LGBTQ female students, MVC will increase enrollment from 261 to 642, an
increase of 145%. Concerning enrollment for Foster Youth male students, MVC will increase
enrollment from 114 to 280, an increase of 145%. Concerning enrollment for Foster Youth
female students, MVC will increase enrollment from 211 to 519, an increase of 145%.
Concerning enrollment for students of Some other race and Female, MVC will increase
enrollment from 33 to 81, an increase of 145%. Concerning enrollment for Hispanic or Latino
Female students, MVC will increase enrollment from 3870 to 4095, an increase of 5.8% to full
equity. Concerning enrollment for Black or African American male students, MVC will increase
enrollment from 716 to 1761, an increase of 145%. Concerning enrollment for Black or African
American female students, MVC will increase enrollment from 1158 to 1374, an increase of 18%
to full equity. Concerning enrollment for Asian female students, MVC will increase enrollment
from 167 to 188, an increase of 12% to full equity.

Activities that support the goal for overall student population include:

e Ala. Decrease college costs (tuition, textbooks, access codes, parking) by (1) expanding
College Promise program; (2) using zero-cost textbook programs like OER, and whenever
possible, (3) increasing cost-of-living reliefs such as food relief programs, meal plans,
affordable child care, transportation, and housing support

e A2a. Through Guided Pathways implementation, clarify the path and improve
communication with students via (1) course mapping and (2) messaging technologies
such as EduNav, Grad Guru, social media, and other advertising platforms

e A3a. Design and develop a robust Guided Pathways intake program for incoming
students by (1) coordinating with local high school districts and counselors during college
readiness weeks to align matriculation and enrollment efforts into specific pathways and
programs and to improve and increase student orientations to campus resources,
support services, and special programs; (2) coordinating with college constituents to align
messaging and advertise financial aid opportunities, academic programs, career
pathways and the benefits of full-time enrollment; and (3) creating and disseminating a 135
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printed and online resource directory of on and off campus resources

Ada. Using Guided Pathways principals to ensure that students are learning, increase
staff and faculty supports by (1) hiring sufficient staff to support increases or expansions
in services related to onboarding such as College Receptionist, Admissions, Outreach, and
Orientation during peak transfer seasons; (2) enhancing staff training and professional
learning in initial points of contact with the college such as Admissions and Records,
college website, Outreach, and College Receptionist; (3) hiring college personnel (staff,
faculty, administrators, and students) who reflect the student population, including
multilingual personnel (for instance in the Learning Center); (4) institutionalizing
coordination and support for K-12 professional development, dual enroliment, non-credit
course offerings, and tutoring; (5) providing reassigned time for math and English leads
to facilitate K12/MVC professional development and paid participation for adjunct faculty
to attend; and (6) hiring sufficient special programs faculty and staff (such as UMOJA and
Puente counselors and English faculty and staff)

Ab5a. To clarify and help students enter the path, build and strengthen the college’s
educational and industry partnerships to (1) offer more robust dual or concurrent
enrollment options with unified school districts and allow students to enroll before the
first day of courses; (2) scale up dual enrollment in math and English; and (3) coordinate
with local employers to enhance workforce pathways, opportunities (e.g. jobs and
internships), and mentoring

Additional activities that support the goal for disproportionate student populations include:

Alb. Using Guided Pathways principals for entering a pathway, target outreach and
onboarding efforts to students by (1) coordinating with high schools to enroll
disproportionate populations and onboard students from disproportionate groups into
cohorts or learning communities such as College Promise, FYE, Umoja, Guardian Scholars,
Puente, etc.

A2b. Research student populations with no or limited data (homeless, LGBTQ, and
formerly incarcerated students) and develop, as needed, support programs and activities
that outreach to disproportionate populations, connecting them with financial and cost
of living support programs (such as those currently provided by Human Services,
Guardian Scholars, a Dream Center or Project Rebound/Second Chance program) that
offer onboarding services, financial aid information, and other academic or student
services)

A3b. Continue to support Guided Pathways program pathway intake and onboarding
efforts of the college’s special programs (Puente, Umoja, EOPS, Guardian Scholars, ACES,
STEM, Honors, and FYE)

B. Retention: Fall to Spring

The overall goals for retention are (a) for all students, MVC will increase the number of students
who are retained from fall to spring from 4,971 in 2016-17 to 7,560 in 2022, an increase of 52%;
and (b) for disproportionate student populations among male Veteran students, the number of
students who are retained fall to spring will increase from 131 to 322, an increase of 145%.
Among LGBT female students, the number of students who are retained fall to spring will
increase from 82 to 201, an increase of 145%. Among White male students, the number of
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students who are retained fall to spring will increase from 255 to 361, an increase of 41% to full
equity. Among White female students, the number of students who are retained fall to spring
will increase from 344 to 397, an increase of 15% to full equity.

Activities that support the goal for overall student population include:

Bla. Using Guided Pathways principals to ensure that students are learning remove
retention barriers by (1) coordinating chair efforts to implement “smart scheduling,”
using data or predictive analytics (e.g. EduNav) to schedule classes in alignment with
course mapping and to support student educational plans; (2) increasing evening and
weekend course offerings; (3) improving alignment of course offerings with ADTs and CTE
certificates and degrees; and (4) staggering add and drop deadlines to maximize course
enrollment

B2a. Using Guided Pathways principals to keep students on path, increase access to
campus resources by (1) ensuring the availability of parking and child care; (2) expanding
academic and student services to accommodate students taking evening and weekend
courses (including financial aid, admissions, counseling, mental health services, the
Learning Center, WRC, Math Lab, library, and food services); and (3) providing more
indoor and outdoor student work spaces, gender-neutral bathrooms, and a lactation
room

B3a. Improve communication with students by (1) tailoring technologies such as EduNav
and Grad Guru to better inform students of the consequences of withdrawing from
courses, taking off a semester, or withdrawing from the college

B4a. Through Guided Pathways implementation, develop a system to keep students on
path by (1) tracking early exiters, especially those “at” or “near the gate”; and (2)
reaching out to offer financial, academic, or advising assistance to aid students’
reenrollment

B5a. Expand peer mentor programs that (1) put students in regular, ongoing contact with
trained student mentors knowledgeable about campus resources, transfer, and degree
and certificate completion; and (2) provides peer support via student success coaches
trained in mental health, personalized counseling, and peer coaching

B6a. Using Guided Pathways principals to ensure that students are learning, improve
online course success and retention rates in math and English by (1) collecting and
analyzing data to understand the barriers facing students in online classes and gaps in
student services; (2) offering professional learning in best practices to online instructors;
(3) improving communication with students taking online classes, through improved
orientation for online students, regular check-ins, online counseling opportunities,
success coaches, and early alert; and (4) providing online academic supports

B7a. Using Guided Pathways principals to ensure learning, provide regular, ongoing
professional learning for staff, faculty, and administrators in best practices for retaining
students

B8a. To ensure that students are learning, increase staff and faculty supports by (1)
providing adjunct office hours space and professional learning and office hours stipends
and increasing flex and assessment hours from 3 to 6, especially in math and English; and
(2) hiring more full-time faculty, especially in counseling, math, and English

B9a. To ensure that students are learning to collect, analyze, communicate, align, and
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disseminate retention data by (1) developing a system for procuring meaningful student
feedback to identify retention barriers and solutions (e.g. the student survey from the
Center for Community College Student Engagement at the University of Texas at Austin);
(2) assessing and reviewing college costs and student needs to improve the effectiveness
of college supports; and (3) educating campus constituents on retention findings and
coordinating with Institutional Effectiveness to align cross-campus messaging

Additional activities that support the goal for disproportionate student populations include:

e Bilb. Through Guided Pathways implementation, develop a system for keeping students
on the path by tracking early exiters and reaching out to disproportionate student
populations, especially those “at” or “near the gate” to offer financial, academic, or
advising assistance in returning or reenrolling, such as providing employment, leadership,
or internship opportunities to disproportionate student populations, perhaps by adopting
a priority hiring system for providing campus jobs and offering competitive pay to
student employees and to ensure African American, LGBT, Veteran, and white students
are linked with peer mentors

e B2b. Research data on student populations with no or limited available data (homeless,
LGBTQ, and formerly incarcerated students) and develop, as needed, support programs
and activities for retaining student populations not at equity

e B3b. Using Guided Pathways principals to keep students on path, support the retention
efforts of the college’s special programs (Puente, Umoja, Veterans, EOPS, Guardian
Scholars, Honors, STEM, ACES, and FYE) by ensuring sufficient staff and faculty and
funding for events such as Family Day

C. Transfer to a Four-Year Institution

The overall goals for transfer are (a) for all students, MVC will increase the number of students
transferring to a UC or CSU (and to a private or out-of-state university) from 506 in 2016-17 to
1,186 in 2022, an increase of 134%; and (b) for disproportionate student populations, among
Black or African American students transfers will increase from 46 to 117 an increase of 154%.
Among Asian students transfers will increase from 41 to 104 an increase of 154%. Among Filipino
students transfers will increase from 14 to 36 an increase of 157%. Among Hispanic students
transfers will increase from 301 to 765 an increase of 154%. Among students identifying as Two
or More Races transfers will increase from 15 to 38 an increase of 153%. Among White students
transfers will increase from 83 to 211 an increase of 154%. Among female students transfers will
increase from 294 to 747 an increase of 154%. Among Economically Disadvantaged students,
transfers will increase from 442 to 1,123 an increase of 154%. Among Disabled students
transfers will increase from 35 to 89 an increase of 154%. Among Veteran students transfers will
increase from 22 to 56 an increase of 155%. Among Foster Youth female students transfers will
increase from 6 to 14 an increase of 133% to full equity. Among Foster Youth male students
transfers will increase from 3 to 7 an increase of 133% to full equity. Among LGBT male students
transfers will increase from 4 to 10 an increase of 150% to full equity. Among LGBT female
students transfers will increase from 11 to 27 an increase of 145% to full equity. Among Native
Hawaiian or other Pacific Islander students transfers will increase from 0 to 4 to full equity.
Among American Indian or Alaska Native students transfers will increase from 0 to 3 to full
equity.
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Activities that support the goal for overall student population include:

Cla. Through Guided Pathways implementation clarify the transfer path for full-time and
part-time students (in evening, weekend, and online classes) and ensure program,
degree, and certificate clarity via messaging tools like Grad Guru, EduNav, and CANVAS
C2a. Improve communication with students by (1) advertising transfer and financial aid
resources; and (2) improving transfer-related communications between academic affairs
and student services staff and faculty

C3a. Using Guided Pathways principals for keeping students on the path, design and
institute a transfer pathway program by (1) coordinating transfer center efforts with
special program directors and coordinators to design and institute transfer awareness
curriculum; (2) offering a calendar of transfer events and workshops that assist students
in filling out transfer applications, completing personal statements, and submitting
financial aid forms and orient students to transfer information and deadlines; (3) hosting
events such as a “Blue and Gold” Day that develops students’ transfer and financial
literacy (such as how to fund transfer to private institutions, apply for work study or
scholarships, or find employment at the transfer institution); (4) scaling up special
programs’ motivational and Transfer Day visits to colleges and extending them to all
students; (5) holding motivational workshops that address student anxieties (such as
imposter syndrome); and (6) celebrating student transfer (and degree and certificate
completion) achievements (via an annual or biannual awards ceremony)

C4a. Using Guided Pathways principals to ensure learning promote an immersive
transfer-going culture by (1) enlisting the aid of faculty to (a) embed transfer information
and activities in syllabi and curriculum (i.e. a personal statement in English 1A, for
instance), especially in math and English transfer-level courses and (b) participate in the
transfer pathways program (e.g. by taking their classes to events or incentivizing student
attendance)

C5a. Build and strengthen the college’s educational partnerships, especially with transfer
institutions, to (1) increase transfer opportunities (such as MOUs and transfer
guarantees); (2) connect students with trusted partner individuals at transfer institutions;
and (3) develop a bridge program and expand cross-enrollment (e.g. dual enrollment at
the transfer institution)

C6a. To ensure that students are learning collect, analyze, communicate, align, and
disseminate data related to transfer by (1) researching best practices for increasing
transfer rates; (2) tracking students who indicate transfer as a goal, (3) tracking and
surveying students admitted to a 4-year university who never enroll; (4) surveying
students on transfer barriers and reasons for not transferring; and (5) educating campus
constituents on transfer findings and coordinating with Institutional Effectiveness to align
the cross-campus messaging

Additional activities that support the goal for disproportionate student populations include:

Clb. Using Guided Pathways principals to keep students on path, target transfer efforts
to disproportionate groups by (1) reaching out to students with disabilities and low-
income students to ensure their participation in the transfer pathway program; (2)
organizing campus visits to (or from) transfer institutions for students with disabilities
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and low income students and connecting them with transfer school programs and
personnel; (3) connecting low-income students and students with disabilities to peer
mentors and faculty advisors who can connect them with college resources; (4)
coordinating with Academic Services to increase SI, tutoring, and embedded tutoring
supports for low-income students and students with disabilities; (6) expanding and
enhancing the spaces, staff, and transfer services provided by the college’s special
programs and supports (Puente, Umoja, EOPS, Guardian Scholars, ACES, Honors, and FYE)
C2b. Using Guided Pathways principals to keep students on path, develop a system for
tracking and reaching out to low-income students and students with disabilities who are
“at” or “near the gate” to offer financial, academic, tutoring, and/or advising assistance,
as needed

C3b. Research transfer data on student populations with no available data (homeless,
LGBTQ, and formerly incarcerated) and develop, as needed, support programs and
activities for increasing transfer rates for student groups not at equity

D. Completion of Transfer Level Math and English

The overall goals for completion of both transfer-level math and English within the district in the
first year are (a) for all students, MVC will increase the number of students who complete both
transfer-level math and English from 137 in 2016-17 to 237 in 20122, an increase of 73%; and (b)
for disproportionate student populations, Among Black or African American male students
completion of both math and English will increase from 2 to 5, an increase of 150%. Among Black
or African American female students completion of both math and English will increase from 4 to
9, an increase of 125%. Among Disabled female students completion of both math and English
will increase from 1 to 3, an increase of 200%. Among Veteran male students completion of both
math and English will increase from 1 to 3, an increase of 200%. Among LGBT male students
completion of both math and English will increase from 0 to 2 to full equity. Among Foster Youth
male students completion of both math and English will increase from 0 to 3 to full equity.
Among female students of More than One Race completion of both math and English will
increase from 0 to 2 to full equity.

Activities that support the goal for overall student population include:

D1a. Using Guided Pathways principals to ensure that students are learning, remove
barriers to course completion in math and English by (1) reducing or eliminating textbook
and access code costs for required transferable math and English courses, (2) promoting
the “opt out” of English 91; (3) eliminating the requirement that students take below-
transfer math courses; and (4) developing a transparent system for informing students of
AB-705 and re-assessing students placed below transfer-level math

D2a. Increase instructional student supports for math and English courses by (1)
providing math support/corequisite courses (Math 136, Math 105, and Math 112); (2)
decreasing class size in impacted math and English composition classes; (3) scheduling
English 91 in computer labs or classrooms with computers; and (4) supporting
innovations such as contextualizing English with math and science, team teaching, and
“math basketball”

D3a. To keep students on path, create a process for identifying and reaching out to

students not enrolling in or passing their math and/or English courses to offer financial, 140
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academic, advising, or tutoring assistance

D4a. To keep students on path, expand, integrate, and streamline Supplemental
Instruction by (1) assigning Sls and embedded tutors to impacted math and English
courses; (2) increasing the number of Sls/embedded tutors from 1 to 2 in impacted
classes; (3) developing Sl student discipline leads or faculty leads; (4) integrating and
automating year-round Sl/embedded tutoring in special programs; (5) enhancing
embedded tutoring offerings within the allotted class time; and (6) offering joint
collaborative professional learning with Sls/tutors and faculty

D5a. Using Guided Pathways principals to ensure that students are learning, expand,
integrate, and streamline Academic Services by (1) hiring subject experts for math tutors;
(2) creating internships and tutoring positions for students from 4-year colleges or who
have already transferred to four-year universities; (3) increasing ongoing, professional
learning for tutors, writing consultants specific to serving disproportionately impacted
students, such as ESL and DSS students; (4) offering skills-based workshops for students
led by tutors and writing consultants; (5) improving the collection and accountability of
data related to Learning Center usage; (6) increasing utilization of the math lab and WRC;
(7) creating online WRC opportunities; and (7) increasing professional learning for
academic support coordinators

D6a. Using Guided Pathways principals to ensure that students are learning, provide
regular, ongoing professional learning to math and English instructors regarding best
practices for course completion in math and English

D7a. Through Guided Pathways implementation help students enter the path by building
and strengthen educational partnerships to align high school and college curriculum by
(1) scaling up dual enrollment for math and English; and (2) continuing K12 Collaborative
professional learning for high school and adjunct faculty teaching college classes

D8a. To ensure that students are learning, collect, analyze, communicate, align, and
disseminate data related to course completion in math and English by (1) tracking and
analyzing student success and retention rates for math and English on a term-by-term
basis; (2) addressing course completion and equity gaps in math and English in program
review and developing an action plan to improve success and equity; (3) collecting data
on students’ experiences in transfer-level math and English and why students did not
complete math and English; and (4) educating campus constituents on course completion
findings and coordinating with Institutional Effectiveness to align the cross-campus
messaging

Additional activities that support the goal for disproportionate student populations include:

D1b. To keep students on path, create a uniform campus wide process within all special
programs for identifying and reaching out to students not enrolling in or passing their
math and/or English courses to offer financial, academic, advising, or tutoring assistance
D2b. To ensure that students are learning, expand, integrate, and streamline Supplemental
Instruction by (1) integrate and automate year-round Sl/embedded tutoring in special
programs; and (2) offer joint collaborative professional learning with Sls/tutors and
faculty and coordinate these activities specifically with special programs, learning should
include pedagogy which is specific to the special program student population

D3b. To ensure that students are learning, collect, analyze, communicate, align, and
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disseminate data related to course completion in math and English specific to
disproportionately impacted student populations by (1) tracking and analyzing student
success and retention rates for math and English on a term-by-term basis; (2) addressing
course completion and equity gaps in math and English in program review and
developing an action plan to improve success and equity; (3) collecting data on students’
experiences in transfer-level math and English and why students did not complete math
and English; and (4) educating campus constituents on course completion findings and
coordinating with Institutional Effectiveness to align the cross-campus messaging

E. Earned Credit Certificate Over 18 Units and Associate Degrees

The overall goals for earned credit certificate and associate degrees are (a) for all students, MVC
will increase the number of Attained the Vision Goal Completion Definition from 882 in 2016-17
to 1341 in 2022, an increase of 52%. In addition, MVC will increase the number of completed
CCCCO approved certificates from 304 in 2016-17 to 1,319 in 2022, an increase of 134%.
Furthermore, MVC will increase the number of completed ADT degrees from 99 in 2016-17 to
199 in 2022, an increase of 101%; and (b) for disproportionate student populations, among Black
or African American male students, the number of Attained the Vision Goal Completion
Definition will increase from 28 to 68, an increase of 142%. Among Foster Youth male students,
the number of Attained the Vision Goal Completion Definition will increase from 3 to 8, an
increase of 166%. Among Foster Youth female students, the number of Attained the Vision Goal
Completion Definition will increase from 13 to 31, an increase of 138%. Among LGBT male
students, the number of Attained the Vision Goal Completion Definition will increase from 3 to
8, an increase of 166%. Among LGBT female students, the number of Attained the Vision Goal
Completion Definition will increase from 9 to 22, an increase of 144%. Among female students
who identify as Some Other Race, the number of Attained the Vision Goal Completion Definition
will increase from 1 to 3, an increase to full equity. Among Native Hawaiian male students, the
number of Attained the Vision Goal Completion Definition will increase from 1 to 3, an increase
to full equity. Among Native Hawaiian female students, the number of Attained the Vision Goal
Completion Definition will increase from 0 to 2, an increase to full equity. Among Asian male
students, the number of Attained the Vision Goal Completion Definition will increase from 9 to
22, an increase of 144%. Among American Indian or Alaska Native male students, the number of
Attained the Vision Goal Completion Definition will increase from 0 to 2, an increase to full
equity. Among American Indian or Alaska Native female students, the number of Attained the
Vision Goal Completion Definition will increase from 1 to 3, an increase of 200%.

Activities that support the goal for overall student population include:

e Ela. Simplify the degree and certificate awarding process through automatic awarding of
degrees and certificates to eligible students

e E2a. Using Guided Pathways principals to keep students on path, improve
communication with students by (1) sending automatic notifications of the process; (2)
building awareness of the rewards of degree and certificate completion, the long-term
benefits of stackable degrees, and the relationship between degree completion and
earning potential vs. employment (in Spanish and English)

e E3a. Using Guided Pathways principals to ensure that students are learning, improve
certificate programs and award opportunities by (1) updating the curriculum to align with
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workforce demands and prepare students to pass industry standard testing; (2)
expanding articulation agreements; (3) increasing associate degree offerings (e.g. ASL)
and ADTs and accelerated degree programs; and (4) offering non-credit course pathways
that lead to certificates, degrees, and transfer

E4a. To help students choose and enter a pathway, develop a faculty advising program in
which faculty leads from each discipline and department (1) guide course mapping; (2)
review curriculum and degree and certificate offerings for currency in the field; (3) advise
students on transfer, degree and certificate completion, and major awareness (degree-
specific mentoring); (4) coordinate with special programs to promote the transfer
pathway program and with instructors to promote an immersive transfer-going culture;
and (5) link students to campus resources (such as the WRC or FAFSA applications) as
needed

E5a. To ensure that students stay on path, collect, analyze, communicate, align, and
disseminate data by (1) analyzing the patterns of successful students to understand and
showcase models to other students; (2) educating campus constituents on the degrees
and certificates available at MVC and on completion findings and coordinating with
Institutional Effectiveness to align the cross-campus messaging

Additional activities that support the goal for disproportionate student populations include:

Elb. Using Guided Pathways principals to keep students on path, develop a system for
tracking and reaching out to male students near certificate and degree completion by
offering financial, academic, advising, and/or tutoring assistance, as needed

E2b. To help students choose and enter a pathway program, increase the onboarding of
male students into learning communities such as Umoja, EOPS, CalWORKS, and Puente
by (1) targeting outreach efforts to male students during program enrollment; and (3)
connecting students with male mentors, CTE programs, and industry partner mentors
E3b. To keep students on path, improve communication with and outreach to male
students by (1) providing a list of resources to disproportionately impacted students and
their families and guardians per their respective groups (FYE, EOPS, CalWORKS, Umoja,
DSS, etc.); (2) connecting male students with college personnel, peer mentors, and
faculty advisors

E4b. Using Guided Pathways principals to ensure that students are learning, research
certificate and degree completion data on student populations with no available data
(homeless, LGBTQ, and formerly incarcerated), and develop, as needed, support
programs and activities for groups not at equity (such as building industry partnerships to
increase the accessibility of CTE programs to impacted groups like formerly incarcerated
students)

E5b. Using Guided Pathways activities to keep students on path, support the degree and
certificate completion efforts of the college’s special programs (Puente, Umoja, EOPS,
Guardian Scholars, ACES, STEM, Honors, and FYE) by (1) organizing special program
coordinators to collaborate on their efforts; and (2) continuing to support end-of-year
Banquets

Activities to Support Student Equity Goals
An abundance of activities and related programs are presented in the plan that support MVC
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Guided Pathway implementation and are aligned with local goals. Specific activities will target
the primary disproportionate subgroups— African American/Black students, Foster Youth
Students, Students with disabilities, Veterans, LGBT students, Native Hawaiian or other Pacific
Islander, Low-income students, Male students, and others. However, the intent of the
abundance of activities across all areas of the college is to design and implement activities that
will ultimately serve all students and increase student success outcomes for all students in each
metric.

The activities carried out by programs which are designed for subgroups, such as Guardian
Scholars (Foster Youth), Veterans, EOPS/Care, CalWorks, First Year Experience, ACES (SSS/TRiO),
Disability Support Services, Puente, and Umoja, will provide activities and services for students
and address the metric Access and Retention; some of these activities will address recruitment
and disproportionately impacted student groups. Activities to address the metrics of math and
English completion and certificate and degree completion have also been newly created or
redesigned to address disproportionately impacted student populations who have not
successfully completed transfer level math or English courses. Redesigning or compressing
courses has been an important topic for faculty in light of AB705, as they have either piloted,
implemented, or planned to implement student academic supports and redesign activities in
English and math to facilitate course completion or degree and certificate completion.
Moreover, the Colleges’ ongoing development and implementation of guided pathways which
will provide students with clear educational pathways that include specific course sequences,
progress milestones, and clear program outcomes will aid students with navigating degree and
certificate programs and four-year institution transfer maps.

Other activities include the scaling up and enhancement of programs such as the College
Promise, First Year Experience, EOPS, Umoja, Guardian Scholars, PUENTE, CalWORKS, TRIO, the
Learning Resource Center, and others, with support staff or other resources will allow these
programs to serve greater numbers of disproportionately impacted students. Still other activities
will allow for expanding or enhancing the Career and Transfer Center, the Veterans Center, and
DSS in line with guided pathways principals by providing students with information and services
to facilitate completion and transfer. Finally, implementing the array of activities to address the
goals designated for each of the five metrics require that the college will monitor all of its
student equity activities and regularly evaluate data to review the progress of specific programs
and services, along with progress made related to curriculum and instruction, and by developing
policies and procedures that will become a critical part of the college’s strategic plan.

Professional Development Activities

Moreno Valley College recognizes that people are our most important resource for closing
student equity gaps and to ensure that students are learning. To enhance the ability of faculty
and staff members to contribute to their departments and to provide career satisfaction for
employees, MVC is committed to supporting ongoing professional development for any faculty
or staff member. Professional development is defined as growth in an individual's knowledge,
skill, and personal effectiveness, all of which support the primary goal of improving instruction to
improve learning or to improve institutional processes that support learning.
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Our goal is for all faculty and staff members to make the maximum contribution to their
departments, while having opportunities to develop their talents, to acquire and use new skills,
and thus to achieve greater impact at achieving student equity goals. To develop a strong well-
organized, successful professional development program, faculty, staff, and administrators must
work as a team to provide coordinated professional development activities. The following
professional development activities are intended to address some of our most critical student
needs, to ensure that students are learning, and achieve student equity goals.

To address course completion in math and English, Moreno Valley College shall do the
following: Provide regular, ongoing professional learning to math and English instructors that (1)
addresses affective domain, growth mindset, and culturally relevant pedagogies and promotes
collaborative learning, project-based learning, and curricular or pedagogical innovations, such as
use of the STEM center and Maker Space and innovative practices such as math jams by (a)
creating discipline specific new faculty orientation for full time and part time math and English
faculty; (b) designing and offering communities of practice to support corequisite course
instructors and math and annual or biannual English professional learning institutes; (c) creating
and maintaining instructor resources or repositories (such as a math and English department
shell on Canvas) for materials that include completion rate data of transfer-level math and
English, best practices, and mission statements; (d) offering FLEX workshops specific to student
equity and course completion in math and English; and (d) educating instructors on college
resources and open-access sources.

To address retention, Moreno Valley College shall do the following: provide regular, ongoing
professional learning for staff, faculty, and administrators that (1) addresses implicit bias,
microaggressions, and equity gaps; (2) provides current research in best practices for supporting
student success and retention (such as community-building, addressing students’ affective
domain, and promoting growth mindsets, culturally sustaining pedagogies, and practical
activities for embedding wellness checks, addressing topics like text anxiety, and lessons that
encourage investment in education and leadership); (3) offers data-driven best practices for
equitable grading systems and classroom attendance and late-work policies; (4) encourages
early, regular, and positive feedback and clear communication with students of their progress in
the course; (5) educates instructors on resources and supports available to students to assist
instructors in orienting and guiding students to those resources; (6) trains instructors in
classroom strategies for supporting special population students (such as training instructors in
accessibility aides); (7) nurtures a “culture of care” by practicing classroom policies that support
students holistically and take into account students’ life experiences and challenges with the
intent of supporting students’ success; (8) addresses psychological factors impeding success,
such as imposter syndrome or self-sabotage; and (9) coordinates professional learning with
state, district, and college-wide efforts, as outlined in the college’s plans (such as the Student
Equity Plan and Integrated Strategic Plan) and with Institutional Effectiveness to develop,
research, and understand students’ experience of the campus climate.

Resources to Support Student Equity Activities
Creating the 2019-22 Student Equity Plan occurred as a result of ideas and suggestions made by
the MVC community. Besides the Student Equity and Achievement budgeted allocation for 2019-
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20 of $2,910,802 from the Riverside Community College District to the college, some program
operating budgets have been integrated whereby funding to support certain aligned activities
are supported between multiple programs and funding sources. Furthermore, programs and
services in both the division of Instruction and Student Services have contributed from their
college general fund and to help institutionalize certain Student Equity Plan activities.

During the fall of 2018 and winter 2019 intersession, faculty and staff worked together with the
help of the Office of Institutional Effectiveness to research and assess previous student equity
plan activities and outcomes to help prepare for the development and completion of the 2019-
22 Student Equity Plan. A number of recommendations emanated from workgroups and
committees, these recommendations have been included as new or revised goals and activities
in this updated plan. The Academic Senate, the College’s Strategic Planning Committee, and
Administrative Services have supported past student equity plans and contributed or reallocated
personnel or financial resources to help achieve the goals and activities of the student equity
plan to reach the expected outcomes of the activities presented in the student equity plan. As
indicated in the “Budget” section of the plan, student equity resources received as part of this
plan will be prioritized and distributed purposefully to maximize equity outcomes for
disproportionately impacted student populations at Moreno Valley College. Funds will be
expended in accordance with State Chancellor’s Office and local Expenditure Guidelines.

Contact Persons

Kathryn K. Stevenson, Ph.D., Faculty Coordinator and Co-chair, Student Equity and Achievement
Assistant Professor, English, Moreno Valley College, 16130 Lasselle St., Moreno Valley, 92551
Phone: (951) 571-6398, Email: Kathryn.Stevenson@mvc.edu

Andrew C. Sanchez, Ed.D., Co-chair, Student Equity and Achievement

Dean of Grants and Equity Initiatives, Moreno Valley College, 16130 Lasselle St., Moreno Valley,
92551 Phone: (951) 571-6910, Email: andrew.sanchez@mvc.edu
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Table 1: Summary DI impacted subpopulations within Student Success Indicators

Student Enrolled in Access Completion of Transfer to 4 Attained the Retained from Fall to
Characteristics the same CTE Transfer-Level Year University Vision Goal Spring at the Same
Community math & English Completion Community College
College Definition
Asian X-Female X- Male
African
American/Black X- All X- All X-Male
Hispanic/Latino X-Female
American
Indian/Alaska Native X- Male X-All
Native Hawaiian/
Pacific Islander X- All X- All
Two or More Races
X- All
White X- All
Current or former
foster youth X- All X- All X- All X- All
Students with
disabilities X- Female X-Male
Veterans X- Male X- Male X- Male
More than one Race
X- All X- All
LGBT X- Al X- Male X- All X- All X- Female
*Homeless
*Formerly incarcerated

*No available data
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PLANNING COMMITTEE AND COLLABORATION

MVC'’s Student Equity and Achievement Committee has worked diligently to collaborate with the
college community to ensure that the Student Equity planning process is inclusive, diverse and
aligned with the college’s Integrated Strategic Plan, as well as the Vision for Success, Guided
Pathways, the Accreditation Self-Study, and department/area program reviews. A college-wide
student equity planning retreat was held in January 2019 to review institutional data and the
college’s current and past student equity activities and to obtain suggestions and
recommendations regarding the alignment of planning and implementation efforts.

Based upon the CCCO’s October 2018 SEA Program memo, MVC’s Student Equity and
Achievement Committee began the Student Equity Plan update process. The committee invited
faculty, staff, students, and administrators participating on the Student Success and Support
Program (SSSP) committee, the Basic Skills Initiative Committee, and representatives from
programs of the target populations, to serve on a Student Success and Equity Committee plan
workgroup to participate in an integrated planning process during the fall 2018 and winter 2019.
The committee indicated that the charge of the workgroup was to assist in assessing and revising
the student equity plan, the student success and support plan, and the basic skills initiative plan,
and to integrate those plans by identifying or expanding on specific activities and expected
outcomes of goals to reduce the achievement gap of MVC'’s “targeted populations,” as identified
by college-based data analysis. The workgroup also sent a campus-wide invitation to members of
the campus community to participate in a winter 2019 integrated planning retreat. Many
academic faculty and staff, student services representatives, administrators, and students were
actively involved and met several times during January to examine data, identify goals, and
develop activities to close equity gaps where they existed. The Student Equity and Achievement
Committee hosted a student equity writing retreat during the winter intersession in January
2019, in which MVC faculty were invited to attend to review data and to evaluate the draft goals
and activities; over 60 faculty participated in the writing retreat. The integrated planning efforts
of the committee and the faculty who participated in the retreat led to the development of the
new Student Equity Plan. The plan was presented through the college governance process,
including Associated Students at MVC (ASMVC), Academic Senate, and the College Strategic
Planning Council (SPC), and others. The plan was approved and adopted by the governing board
of the RCCD Community College District on , 2019.

The Student Equity and Achievement Committee shares membership in many other college
governance committees. In an effort to align and integrate current and future plans and activities,
members from each group regularly report on the actions of their respective committees. The
groups have an integrated budget workgroup, chaired by the Vice President of Student Services,
who has been a prominent member of all committees. All workgroups and committees
coordinate their work with other campus planning groups and deliver reports of their work at
each meeting of the Strategic Planning Council and the Accreditation Committee. Moreover,
student equity goals have been included in department program review documents; the Student
Equity and Achievement Committee, likewise, will work with academic departments to include
Student Equity goals in their review documents.

To ensure that the Student Equity and Achievement Program is integrated and coordinated into
the college’s planning process, the Student Equity and Achievement Committee as the umbrella
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organization drives planning and integration efforts. In fall of 2018, the college regularly
convened workgroup meetings comprised of the co-chairs and administrative facilitators of the
formerly SSSP Committee and formerly Basic Skills Committee and the Student Equity Workgroup
to strengthen alignment between continuing campus-wide activities. The college stakeholders
from Instruction and Student Services, and leadership from each of the three planning
committees’ support Student Equity and Achievement Program and the goals that the committee
seeks to achieve.

The purpose for this Student Equity and Achievement Committee is to do the following:
e Align institutional goals and priorities for enhancing student success on campus
e Improve implementation of goals and objectives related to student success
e Align or leverage resources to have a greater impact on student success
e Minimize duplication of efforts and mitigate the “silo effect” to address student success
* Reduce the number of campus wide committees on which many of the same individuals
currently serve.

Coordinating redundant tasks of committees and integrating the goals of the former SE/SSSP/BSI
Plan with other college-wide tasks, including the college’s categorical programs, are college-wide
concerns. Through its strategic planning process, the college established a workgroup whose
charge is to examine the college’s placement process and to explore alternative methods to
determine a student’s placement other than solely relying on an assessment test; in addition, one
of the college’s strategic goals is to ensure that all new students have a comprehensive student
educational plan before enrolling in their second semester.

Since student equity is affected by the awareness, actions and assumptions of individuals who are
a part of every constituent group of the institution, Moreno Valley College has sought to create a
well-rounded plan that is integrated with other college efforts, initiatives and strategic plans.

One priority, demonstrated by the MVC’s Student Equity Plan, is to ensure that both Academic
Affairs and Student Services collaborate with each other and integrate, where appropriate, their
tasks with each other’s tasks. This priority is represented in the make-up of the Student Equity
and Achievement Committee, the workgroup co- chairs, as well as the integrated planning efforts
that took place to enhance the development of the plan. In addition, the planning includes
intentionally coordinating, supporting and enhancing the many effective programs and services
currently in place that serve specific student populations and support student success. These
programs include the following: Financial Aid, EOP&S/CARE, Disability Support Services,
CalWORKs, Guardian Scholars (Foster Youth), Veterans Services, Umoja, Puente, and ACES/SSS
TRiO. MVC is committed to enhancing existing programs that have demonstrated success while
strengthening the collaboration between and among student support programs for designated
student populations and central campus services that are in place to support all students. The
college will ensure that programs and essential services are not duplicated; instead, the college
will leverage resources appropriately to create equitable outcomes and to improve success for all
students.
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Student Equity Plan Development Membership

Organization(s) or Program(s)

Member Name Role
Represented
Abel Sanchez, Co-Chair, Strategic Planning Council Faculty Biology
Andrew Sanchez, Co-Chair, Student Equity Dean Student Services (Grants and

Student Equity Initiatives)

Ann Yoshinaga

Associate Dean

Academic Affairs

AnnaMarie Amezquita

Dean of Instruction

Academic Affairs

Arnold Sanchez, President, ASMVC

Student

ASMVC (Associated Students)

Art Turnier

Dean

Public Safety Education and
Training

Audrey Mae Hernandez, Co-Chair, Student Equity

Classified Staff

Student Services (Grants and
Student Equity

Bonnie Montes

Faculty, Counselor/Coordinator

EOPS/CARE

Carlos Lopez, Co-Chair, Strategic Planning Council

Vice President

Academic Affairs

Carmen Perches Faculty Counseling

Carmen Valencia Classified Staff Evaluations

Casey Orr Faculty Counseling

Chui Yao Faculty Math

Cordell Briggs, Co-Chair, Student Equity Faculty English

Deanna Murrell Faculty Financial Aid Counseling

Dyrell Foster

Vice President

Student Services

Edd Williams Faculty Math

Edward Alvarez Director First Year Experience
Eugenia Vincent Dean Student Services
Evelyn Gonzalez Faculty Assessment

Frankie Moore Faculty Student Activities
Gabriela Maerean Faculty Math

Gertrude Lopez

Faculty, Counselor/Coordinator

UMOIJA Program

Giovanni Sosa

Dean

Institutional Effectiveness

Jaime Rodriguez

Classified Staff

Institutional Effectiveness

Jeanne Howard

Faculty

Counseling

Jeanette LaPorte

Associate Faculty

English

Jennifer Cruz Classified Staff Academic Affairs

Jennifer Escobar Faculty English

Jonathan Maya, Student ASMVC (Associated Students)
Jorge Zavala Student

Joyce Kim Faculty ESL
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Middle College High School and

Julio Gonzalez Director Outreach

Kari Richards-Dinger Faculty Math

Kathryn Stevenson, Chair, BSI Faculty English

LaTonya Parker, President, Academic Senate Faculty Counseling
Luciano Cruz Faculty Sociology

Mari Lopp Faculty English
MaryAnn Doherty Dean Grants & Equity

Mashonda Salsberry

Classified Staff

Guardian Scholars (Foster
Youth)

Megan Contreras

Student

ASMVC (Associated Students)

Melanie James

Faculty

English

Melissa Lopez

Classified Staff

First Year Experience

Career and Technical Education

Melody Graveen Dean (CTE)

Michael Paul Wong Dean Student Services (Counseling)
Michael Schwartz Faculty English

Micki Grayson Director ACES (SSS/TRiO)

Nicolae Baciuna Faculty Math

Nikki Thurston Faculty Counseling

Robin Steinback President Moreno Valley College

Sean Drake Chair Math

Shauna Garrett Student ASMVC (Associated Students)
Sheila Pisa Faculty Math

Silvia Trejo Faculty, Counselor/Coordinator STEM Counseling

Sonya Nyrop Faculty Reading

Terri Hawthorne Faculty, Counselor/Coordinator CalWORKs
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2019-20 Student Equity and Achievement Budget: Planned Expenditures

Riverside CCD

Moreno Valley College

BAM Codes Aciilglty Total
Classification
1000 [Academic Salaries: Position Title(s) % of FTE
Counselor/Coordinator, Umoja 0.40 A3b 46,300
Director, First Year Experience 0.50 Dila 60,509
Dean, Grants and Student Equity Initiatives 1.00 Dila 159,312
Counselor/Coordinator, Career&Transfer 1.00 Cla 109,650
AB 705 Math Lead 0.20 B6a 67,366
AB 705 ENG Lead 0.20 B6a 67,366
AB 705 ESL Lead 0.20 D2a 67,366
Instructional Salaries, BSI Coordinator 0.20 D2a 84,208
PT Counselors Hourly 0.71 A2a 52,880
General Counselors 4.00 A2a 410,824
Public Safety CTE Counselor 1.00 Alb 66,258
Special Projects, BSSOT 0.00 Ala 52,630
Subtotal S 1,244,669
2000 ..
Ac?];lty Total
Classified and Other Nonacademic Salaries: Position Title(s) % of FTE
Administrative Assistant Ill, Grants & Equity 1.00 Dila 60,069
Student Success Coach, FYE 1.00 Dla 79,134
Student Success Coach, Guardian Scholars 0.25 A2b 16,707
Administrative Assistant I, Basic Skills - BSOTT 1.00 D2a 63,357
Academic Support Tutoring Dda 15,789
Academic Support Supplemental Instruction Dda 53,866
Senior Evaluator Diff Ela 5911
Admin Asst Il 1.00 A3a 64,141
Counseling Clerk | 1.00 Ada 48,150
Counseling Clerk Ii 1.00 Ada 46,293
Counseling Clerk lll 0.50 Ada 29,058
Enrollment Services Asst 0.48 A3a 27,227
Enrollment Services Asst 0.50 Dila 26,133
Enrollment Services Asst 1.00 Alb 48,150
SSSP Assistant 1.00 Dila 90,515
Test Placement Coordinator 0.40 Dla 33,638
Student Workers/Peer Leaders 0.00 Bba 68,093
Subtotal S 776,231
3000 o
Ac?];lty Total
Employee Benefits
Counselor/Coordinator, Umoja A3b 15,814
Director, First Year Experience Dila 23,685
Dean, Grants and Student Equity Initiatives Dila 51,126
Counselor/Coordinator, Career&Transfer Cla 50,307
Administrative Assistant Ill, Grants & Equity Dila 52,399
Student Success Coach, FYE Dila 20,826
Student Success Coach, Guardian Scholars A2b 30,993
Student Workers/Peer Leaders B5a -
Institutional Research Specialist, SEA B4b -
Tutors/Sl D4a 14,444
General Counselors A2a 165,753
Public Safety CTE Counselor Alb 37,627
PT Counselors A2a 13,500
Senior Evaluator Diff Ela 1,021
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Admin Asst lll A3a 34,799
Counseling Clerk | Ada 49,661
Counseling Clerk Il Ada 37.291
0.5 Counseling Clerk Il Ada 22,578
0.48 Enrollment Services Asst A3a 12,320
0.5 Enrollment Services Asst Dila 511
Enrollment Services Asst Alb 22,354
SSSP Assistant Dila 50,319
0.4 Test Placement Coordinator Dila 16,299
Subtotal S 723,627
4000 o
Aciil;lty Total
Supplies & Materials
Supplies and Materials (SEA) B3b 2,000
Supplies and Materials (SE) B3b 13,360
Materials and Supplies (BSSOT) B3b 2,500
Subtotal S 17,860
5000 Activity Total
Other Operating Expenses and Services ID
First Year Experience Alb 12,000
Umoja A3b 3,000
Faculty - MAT, ENG, REA, ESL Dila 30,075
Academic Support D3a 17,000
Software License A2a 34,000
Speakers, Event, Equity Activities (BSSOT) E4b 22,500
Professional Development / Conferences E4b 21,000
Subtotal $ 139,575
Activit;
6000 Capital Outlay D y Total
Library Subscriptions / Books BSI Dla 8.000
COMM Dla 238
MATH Dila 602
Subtotal $ 8,840
7000 Activit;
Other Outgoing ID g fotal
Subtotal $ -
Grand Total B 2,910,802
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SUMMARY EVALUATION SCHEDULE AND PROCESS

With each metric and an associated set of activities to support the goal and address the
disproportionatelyimpacted student populations at MVC, the plan provides an evaluation
statement that identifies the method by which measurable outcomes for each goal and
activities will be measured and achieved. Each measurable outcome will be based upon the
five metrics: access, successful enrollment; retention, fall to spring; transfer to a four-year
institution; completion of transfer level math and English; and earned credit certificate over
18 units and associates degree. The measurable outcomes were developed in consultation
with the Student Equity and Achievement Committee and the Office of Institutional Research.

The data collected by the Office of Institutional Research on the five metrics have been shared
with faculty and staff in key academic and student services programs. Faculty in the English
and math disciplines, in particular, have used the campus-based data as a baseline to support
their decisions in some cases and to augment theirs in other cases toreview their approaches
in revising, piloting, and re-designing programs. They have also reviewed research on First Year
Experience and Acceleration programs to design activities for the Student Equity Plan.
Collectingboth quantitative and qualitative data and using Equity funds to support expanded
or newinitiatives in Student Equity will provide measurable outcomes that will move the
college toward ameliorating academic achievement for disproportionately impacted students.

Other activities will be designed around increasing the number of students served in categorical
programs, such as EOPS/CARE, CalWorks, DSS, Puente, Guardian Scholars/NextUp, ACES,
Veterans, and Umoja, to obtain degrees, certificates, or transfer. Based on the evaluation of
previous student equity plan activities, beginning in fall of 2019, some activities will include
enhancing academic tutoring and purposefully aligning Supplemental Instruction with math and
English, expanding program and college marketing strategies through the use of commercial
services; later in winter of 2020, other activities will include implementing workshops on
financial aid for low-income students or students who are at risk of losing financial aid. Activities
will also be designed to improve transfer for low-income, Hispanic/Latino, and male students,
who experience a disproportionate impact.

Developing an institutional culture to target students in CTE and transfer programs will include
establishing a career and transfer center, increasing CTE outreach, conducting careers and
transfer fairs, and providing support for categorical and special population programs to
collaborate with veteran, EOPS/CARE, CalWorks, First Year Experience, ACES, DSS, Puente,
Umoja, and Foster Youth to plan and participate in college and university tours. Data will then
be collected and analyzed to reveal the number of students who have completed a
comprehensive educational plan by the time they would have completed 15 units or their third
semester, whichever comes first. Finally, data will be collected and analyzed regarding those
students who have been involved in a special program aligned summer bridge program for
disproportionately impacted student groups: the data will be reviewed and assessed each
semester.

The faculty coordinator of the Student Equity and Achievement Committee will collaborate with
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faculty, staff, administrators, and students of the Student Success and Equity Committee to
achieve the goals of the Plan. Continuing into the fall of 2019 and spring of 2020, student
services staff will increase outreach to feeder high schools, community veterans, and other
special populations; program administrators and instructors in Public Safety Education and
Training will engage in a variety of strategies, such as workshops, career fairs, and marketing
advertisements, to increase enrollment of women, African-Americans, Asians, and low students
in Public Safety Education and Training programs. The Office of Institutional Research will collect
and analyze data to help inform decision- making, program development, and assessment. In
the summer 2019 and continuing to fall 2019, Student Services staff and the Office of
Institutional Research will coordinate their efforts to track the successful course completion for
foster youth, African American students, and low-income students completing the Assessment,
Orientation, and Counseling (AOC) process.

Beginning in fall 2019, other activities will include providing workshops for students ontest
preparation and study skills and implementing an annual male students of color success
conference each year to focus on habits of mind, identity development and mentoring. Data
will be generated and analyzed related to the AOC process, the average number of units this
targeted group of students enrolled and completed at the college. Similarly, activities, such as
enhancing early alert programs, ensuring that students have access to support services, and
implementing professional development training activities for faculty, will be implementedto
address ESL Completion and student equity for current and former foster youth, homeless
students, African American/Black students, students with disabilities, LGBT students, and male
and low-income students. These activities will be structured and aligned around high impact
practices being implemented by special programs, such as the First Year Experience program
and Umoja and around multiple measures and alternative placement strategies for students’
placement in math, English, and ESL data will be collected and analyzed each semester to help
inform decision-making, program development, and assessment.

Finally, the faculty coordinator will collaborate with the Student Equity and Achieverment Steering
Committee, a core group of key administrators, faculty, staff, and students from across the
campus who serve on various committees. The task of the steering committee will be to assist
the Student Equity and Achievement Committee in negotiating the uneven pathsto
implementing the activities designed to reach the goals of the 2019-22 Student Equity Plan. An
important function to be performed by the steering committee will be to support the
committee atlargein strategizing how to remove barriers so that students will earn degrees and
certificates, and transfer to four-year institutions. The anticipated end result will be seeing “the
needle move” as more students enter the college and have access to its programs and services,
complete their educational goals, earn degrees and certificates, or transfer to four-year
institutions.
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EVALUATION SUMMARY — MATRIX

A. Access: Successful Enrollment

Indicator Activity Timeline for Measure Who is Integration with
Evaluation Responsible Program Review
/Informed?
Decrease college costs by (1) expanding
College Promise program; (2) using zero-cost Baseline 2016-17 Establish baseline data Program Program Review;
textbook programs like OER, and whenever Director; Integrated Strategic
possible, (3) increasing cost-of-living reliefs Follow up Fall 2019 Track numbers of cohorts Counselor/ Plan; Guided

such as meal plans, affordable child care,
transportation, and housing support.

Clarify the path and improve communication
with students via (1) course mapping and (2)
messaging technologies such as EduNav, Grad
Guru, social media, and other advertising
platforms

Design and develop a robust outreach
program for incoming students by (1)
coordinating with local high school districts
and counselors during college readiness
weeks to align matriculation and enrollment
efforts into specific pathways and programs
and to improve and increase student
orientations to campus resources, support
services, and special programs; (2)
coordinating with college constituents to
align messaging and advertise financial aid
opportunities, academic programs, career
pathways and the benefits of full-time
enrollment; and (3) creating and
disseminating a printed and online resource
directory of on and off campus resources

Follow up Spring 2020
Follow up Spring 2021

Follow up Spring 2022

Track cohorts

Track year to year data

Coordinator;
Dean Student
Services; Dean
of Instruction;
IE Dean

Pathways; Vision for
Success.
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Increase staff and faculty supports by (1)
hiring sufficient staff to support increases or
expansions in services related to onboarding
such as College Receptionist, Admissions,
Outreach, and Orientation during peak
transfer seasons; (2) enhancing staff training
and professional learning in initial points of
contact with the college such as Admissions
and Records, college website, Outreach, and
College Receptionist; (3) hiring college
personnel (staff, faculty, administrators, and
students) who reflect the student population,
including multilingual personnel (for instance
in the Learning Center); (4) institutionalizing
coordination and support for K-12
professional development, dual enrollment,
non-credit course offerings, and tutoring; (5)
providing reassigned time for math and
English leads to facilitate K12/MVC
professional development and paid
participation for adjunct faculty to attend; and
(6) hiring sufficient special programs faculty
and staff (such as UMOJA and Puente
counselors and English faculty and staff)
Build and strengthen the college’s educational
and industry partnerships to (1) offer more
robust dual or concurrent enrollment options
with unified school districts and allow
students to enroll before the first day of
courses; (2) scale up dual enrollment in math
and English; and (3) coordinate with local
employers to enhance workforce pathways,
opportunities (e.g. jobs and internships) and
mentoring

Baseline 2016-17
Follow up Fall 2019
Follow up Spring 2020
Follow up Spring 2021

Follow up Spring 2022
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Disproportionately Impacted Student Population Baseline 2016-17 1. Establish baseline data Program Program Review;

Director; Integrated Strategic
1. Target outreach and onboarding efforts to Follow up Fall 2019 2. Track numbers of cohorts Counselor/ Plan; Guided
students with disabilities, and white, male (CTE) Coordinator; Pathways; Vision for
and female (PSET) students by (1) coordinating | Follow up Spring 2020 | 3. Track cohorts Dean Student Success.
with high schools to enroll disproportionate Services; Dean
populations and onboard students from Follow up Spring 2021 | 4. Track year to year data of Instruction; IE
disproportionate groups into cohorts or Dean

learning communities such as FYE Follow up Spring 2022
2. Research student populations with no available

data (homeless, LGBTQ, and formerly
incarcerated students) and develop, as needed,
support programs and activities that outreach
to disproportionate populations, connecting
them with financial and cost of living support
programs (such as those currently provided by
Human Services, Guardian Scholars, a Dream
Center or Project Rebound/Second Chance
program) that offer onboarding services,
financial aid information, and other academic or
student services)

3. Continue to support the enrollment efforts of
the college’s special programs (Puente, Umoja,
EOPS, Guardian Scholars, ACES, STEM, Honors,
and FYE)
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neutral bathrooms, and a lactation room

Indicator Activity Tim Measure Who is Integration with
eli Responsible Program Review
ne /Informed?
Remove retention barriers by (1) coordinating chair Baseline Establish baseline data Program Review;
efforts to implement “smart scheduling,” using data 2016-17 Program Director; |(Integrated Strategic Plan;
or predictive analytics (e.g. EduNav) to schedule Track numbers of cohorts Counselor/ Guided Pathways; Vision
classes in alignment with course mapping and to Follow up Coordinator; Dean [for Success.
support student educational plans; (2) increasing Fall 2019 Track cohorts Student Services;
evening and weekend course offerings; (3) improving Dean of
alignment of course offerings with ADTs and CTE Follow up Track year to year data Instruction; |IE Dean
> certificates and degrees; and (4) staggering add and Spring
5 drop deadlines to maximize course enrollment 2020
& . Increase access to campus resources by (1) ensuring the
S availability of parking and child care; (2) expanding Follow up
% academic and student services to accommodate Spring
Z students taking evening and weekend courses 2021
KS) (including financial aid, admissions, counseling,
S mental health services, the Learning Center, WRC, Follow up
‘3 Math Lab, library, and food services); (3) providing Spring
Z more indoor/outdoor student work spaces, gender- 2022
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Improve communication with students by (1) tailoring
technologies such as EduNav and Grad Guru to better
inform students of the consequences of withdrawing
from courses, taking off a semester, or withdrawing
from the college
Develop a system for (1) tracking early exiters,
especially those “at” or “near the gate”; and (2)
reaching out to offer financial, academic, or advising
assistance to aid students’ reenroliment
Expand peer mentor programs that (1) put students in
regular, ongoing contact with trained student mentors
knowledgeable about campus resources, transfer, and
degree and certificate completion; and (2) provides peer
support via student success coaches trained in mental
health, personalized counseling, and peer coaching
Improve online course success and retention rates in
math and English by (1) collecting and analyzing data to
understand the barriers facing students in online classes
and gaps in student services; (2) offering professional
learning in best practices to online instructors; (3)
improving communication with students taking online
classes, through improved orientation for online
students, regular check-ins, online counseling
opportunities, success coaches, and early alert; and (4)
providing online academic supports
Provide regular, ongoing professional learning for staff,
faculty, and administrators in best practices for
retaining students

Increase staff and faculty supports by (1) providing
adjunct office hours space and professional learning and
office hours stipends and increasing flex and assessment
hours from 3 to 6, especially in math and English; and
(2) hiring more full-time faculty, especially in counseling,
math, and English
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Collect, analyze, communicate, align, and disseminate
retention data by (1) developing a system for procuring
meaningful student feedback to identify retention
barriers and solutions (e.g. the student survey from the
Center for Community College Student Engagement at
the University of Texas at Austin); (2) assessing and
reviewing college costs and student needs to improve
the effectiveness of college supports; and (3) educating
campus constituents on retention findings and
coordinating with Institutional Effectiveness to align
Cross-campus messaging

Disproportionately Impacted Student Population

Develop a system for tracking early exiters and reaching
out to disproportionate student populations, especially
those “at” or “near the gate” to offer financial,
academic, or advising assistance in returning or
reenrolling, such as providing employment, leadership,
or internship opportunities to disproportionate student
populations, perhaps by adopting a priority hiring
system for providing campus jobs and offering
competitive pay to student employees and to ensure
Asian, African American, Two or More Races, and white
students are linked with peer mentors

Research data on student populations with no available
data (homeless, LGBTQ, and formerly incarcerated
students) and develop, as needed, support programs
and activities for retaining student populations not at
equity

Support the retention efforts of the college’s special
programs (Puente, Umoja, EOPS, Guardian Scholars,
Honors, STEM, ACES, and FYE) by ensuring sufficient
staff, faculty, and funding for events such as Family Day.

Baseline
2016-17

Follow up
Fall 2019

Follow up
Spring
2020

Follow up
Spring
2021

Follow up
Spring
2022

Establish baseline data
Track numbers of cohorts
Track cohorts

Track year to year data

Program Director;
Counselor/
Coordinator; Dean
Student Services;
Dean of
Instruction; IE Dean

Program Review;
Integrated Strategic Plan;
Guided Pathways; Vision
for Success.
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C. Transfer to a four-year institution

Indicator Activity Timeline Measure Who is Integration with
for Responsib Program
Evaluation le Review
Clarify the transfer path for full-time and part- | Baseline 2016- Establish baseline data Program Program Review;
time students (in evening, weekend, and online| 17 Director; Integrated Strategic
classes) and ensure program, degree, and Track numbers of cohorts Counselor/ Plan; Guided

certificate clarity via messaging tools like Grad
Guru, EduNav, and CANVAS

Improve communication with students by (1)
advertising transfer and financial aid resources;
and (2) improving transfer-related
communications between academic affairs and
student services staff and faculty

Design and institute a transfer pathway
program by (1) coordinating transfer center
efforts with special program directors and
coordinators to design and institute transfer
awareness curriculum; (2) offering a calendar
of transfer events and workshops that assist
students in filling out transfer applications,
completing personal statements, and
submitting financial aid forms and orient
students to transfer information and deadlines;
(3) hosting events such as a “Blue and Gold”
Day that develops students’ transfer and
financial literacy (such as how to fund transfer
to private institutions, apply for work study or
scholarships, or find employment at the
transfer institution); (4) scaling up special
programs’ motivational and Transfer Day visits
to colleges and extending them to all students;
(5) holding motivational workshops that
address student anxieties (such as imposter
syndrome); and (6) celebrating student transfer
(and degree and certificate completion)
achievements (via an annual or biannual
awards ceremony)

Follow up Fall
2019

Follow up Spring
2020

Follow up Spring
2021

Follow up Spring
2022

Track cohorts

Track year to year data

Coordinator;
Dean
Student
Services;
Dean of
Instruction;
|IE Dean

Pathways; Vision for
Success.
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Promote an immersive transfer-going culture
by (1) enlisting the aid of faculty to (a) embed
transfer information and activities in syllabi and
curriculum (i.e. a personal statement in English
1A, for instance), especially in math and English
transfer-level courses and (b) participate in the
transfer pathways program (e.g. by taking their
classes to events or incentivizing student
attendance)

Build and strengthen the college’s educational
partnerships, especially with transfer
institutions, to (1) increase transfer
opportunities (e.g. MOUs and transfer
guarantees); (2) connect students with trusted
partner individuals at transfer institutions; and
(3) develop a bridge program and expand
cross-enrollment (e.g. dual enrollment at the
transfer institution)

Collect, analyze, communicate, align, and
disseminate data related to transfer by (1)
researching best practices for increasing
transfer rates; (2) tracking students who
indicate transfer as a goal, (3) tracking and
surveying students admitted to a 4-year
university who never enroll; (4) surveying
students on transfer barriers and reasons for
not transferring; and (5) educating campus
constituents on transfer findings and
coordinating with Institutional Effectiveness to
align the cross-campus messaging

32

163



Disproportionately Impacted Student Population

Target retention efforts to disproportionate
groups by (1) reaching out to students with
disabilities and low-income students to
ensure their participation in the transfer
pathway program; (2) organizing campus visits
to (or from) transfer institutions for students
with disabilities and low income students and
connecting them with transfer school
programs and personnel; (3) connecting low-
income students and students with disabilities
to peer mentors and faculty advisors who can
connect them with college resources; (4)
coordinating with Academic Services to
increase Sl, tutoring, and embedded tutoring
supports for low-income students and
students with disabilities; (6) expanding and
enhancing the spaces, staff, and transfer
services provided by the college’s special
programs and supports (Puente, Umoja, EOPS,
Guardian Scholars, ACES, Honors, and FYE);
Develop a system for tracking and reaching
out to low-income students and students with
disabilities who are “at” or “near the gate” to
offer financial, academic, tutoring, and/or
advising assistance, as needed

Research transfer data on student populations
with no available data (homeless, LGBTQ, and
formerly incarcerated) and develop, as
needed, support programs and activities for
increasing transfer rates for student groups
not at equity.

Baseline 2016-
17

Follow up Fall
2019

Follow up Spring
2020

Follow up Spring
2021

Follow up Spring
2022

Establish baseline data
Track numbers of cohorts
Track cohorts

Track year to year data

Program
Director;
Counselor/
Coordinator;
Dean
Student
Services;
Dean of
Instruction;
IE Dean

Program Review;
Integrated Strategic
Plan; Guided
Pathways; Vision for
Success.
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Indicator Activity Timeline for Measure Who is Integration with
Evaluation Responsible Program Review
/Informed?
Baseline 2016-17 Establish baseline data Program Program Review;
Remove barriers to course completion in Director; Integrated Strategic Plan;
math and English by (1) reducing or Follow up Fall 2019 Track numbers of cohorts Counselor/ Guided Pathways; Vision
eliminating textbook and access code costs Coordinator for Success.
for required transferable math and English | Follow up Spring Track cohorts ; Dean
courses; (2) promoting the “opt out” of 2020 Student
English 91; (3) eliminating the requirement Track year to year data Services;
that students take below-transfer math Follow up Spring Dean of
courses; and (4) developing a transparent 2021 Instruction;
system for informing students of AB-705 IE Dean

D. Completion of transfer level math and English

and re-assessing students placed below
transfer-level math
Increase instructional student supports for

math and English courses by (1) providing
math support/corequisite courses (Math
136, Math 105, and Math 112); (2)
decreasing class size in impacted math and
English composition classes; (3) scheduling
English 91 in computer labs or classrooms
with computers; and (4) supporting
innovations such as contextualizing English
with math and science, team teaching, and
“math basketball”

Create a process for identifying and
reaching out to students not enrolling in or
passing their math and/or English courses
to offer financial, academic, advising, or
tutoring assistance

Follow up Spring
2022
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Expand, integrate, and streamline
Supplemental Instruction by (1) assigning
SIs and embedded tutors to impacted
math and English courses; (2) increasing
the number of Sls/embedded tutors from
1to 2 in impacted classes; (3) developing
Sl student discipline leads or faculty leads;
(4) integrating and automating year-round
Sl/embedded tutoring in special
programs; (5) enhancing embedded
tutoring offerings within the allotted class
time; and (6) offering joint collaborative
professional learning with Sls/tutors and
faculty

Expand, integrate, and streamline
Academic Services by (1) hiring subject
experts for math tutors; (2) creating
internships and tutoring positions for
students from 4-year colleges or who
have already transferred to four-year
universities; (3) increasing ongoing,
professional learning for tutors, writing
consultants specific to serving
disproportionately impacted students,
such as ESL and DSS students; (4) offering
skills-based workshops for students led by
tutors and writing consultants; (5)
improving the collection and
accountability of data related to Learning
Center usage; (6) increasing utilization of
the math lab and WRC; (7) creating online
WRC opportunities; and (8) increasing
professional learning for academic
support coordinators.

Provide regular, ongoing professional
learning to math and English instructors
regarding best
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Build and strengthen educational
partnerships to align high school and college
curriculum by (1) scaling up dual enrollment
in math and English; and (2) continuing K12
Collaborative professional learning for high
school and adjunct faculty teaching college
classes

Collect, analyze, communicate, align, and
disseminate data related to course
completion in math and English by (1)
tracking and analyzing student success and
retention rates for math and English on a
term-by-term basis; (2) addressing course
completion and equity gaps in math and
English in program review and developing an
action plan to improve success and equity;
(3) collecting data on students’ experiences
in transfer-level math and English and why
students did not complete math and English;
and (4) educating campus constituents on
course completion findings and coordinating
with Institutional Effectiveness to align the
Cross-campus messaging
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Disproportionately Impacted Student Population

No apparent equity gaps
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Indicator

Activity

Timeline for
Evaluation

Measure

Who is
Responsible
/Informed?

Integration with
Program Review

E. Earned HS equivalency, noncredit certificate, CO approved credit certificate, associate degree,

CCC bachelor’s degree

Simplify the degree and certificate awarding
process through automatic awarding of
degrees and certificates to eligible students
Improve communication with students by (1)
sending automatic notifications of the
degree and certificate completion process;
(2) building awareness of the rewards of
degree and certificate completion, the long-
term benefits of stackable degrees, and the
relationship between degree completion and
earning potential vs. employment (in Spanish
and English);

Improve certificate programs and award
opportunities by (1) updating the curriculum
to align with workforce demands and
prepare students to pass industry standard
testing; (2) expanding articulation
agreements; (3) increasing associate degree
offerings (e.g. ASL) and ADTs and accelerated
degree programs; and (4) offering non-credit
course pathways that lead to certificates,
degrees, and transfer

Develop a faculty advising program in which
faculty leads from each discipline and
department (1) guide course mapping; (2)
review curriculum and degree and certificate
offerings for currency in the field; (3) advise
students on transfer, degree and certificate
completion, and major awareness (degree-
specific mentoring); (4) coordinate with
special programs to promote the transfer
pathway program and with instructors to
promote an immersive transfer-going
culture; and (5) link students to campus
resources (such as the WRC or FAFSA
applications)

Baseline 2016-17
Follow up Fall 2019

Follow up Spring
2020

Follow up Spring
2021

Follow up Spring
2022

Establish baseline data
Track numbers of cohorts
Track cohorts

Track year to year data

Program
Director;
Counselor/
Coordinator
; Dean
Student
Services;
Dean of
Instruction;
IE Dean

Program Review;
Integrated Strategic Plan;
Guided Pathways; Vision
for Success.
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Collect, analyze, communicate, align, and
disseminate data by (1) analyzing the
patterns of successful students to
understand and showcase models to other
students; (2) educating campus
constituents on the degrees and
certificates available at MVC and on
completion findings and coordinating with
Institutional Effectiveness to align the
Cross-campus messaging

Disproportionately Impacted Student Population

1. Develop a system for tracking and reaching
out to male students near certificate and
degree completion by offering financial,
academic, advising, and/or tutoring
assistance, as needed

2. Increase the onboarding of male students
into learning communities such as Umoja
and Puente by (1) targeting outreach efforts
to male students during program enroliment;
and (3) connecting students with male
mentors, CTE programs, and industry partner
mentors

Baseline 2016-17
Follow up Fall 2019

Follow up Spring
2020

Follow up Spring
2021

Follow up Spring
2022

Establish baseline data
Track numbers of cohorts
Track cohorts

Track year to year data

Program
Director;
Counselor/
Coordinator;
Dean Student
Services; Dean of
Instruction; IE
Dean

Program Review;
Integrated Strategic Plan;
Guided Pathways; Vision
for Success.
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Improve communication with and outreach
to male students by (1) providing a list of
resources to disproportionately impacted
students and their families and guardians per
their respective groups (FYE, DSS, etc.); (2)
connecting male students with college
personnel, peer mentors, and faculty
advisors;

Research certificate and degree completion
data on student populations with no
available data (homeless, LGBTQ, and
formerly incarcerated), and develop, as
needed, support programs and activities for
groups not at equity (such as building
industry partnerships to increase the
accessibility of CTE programs to impacted
groups like formerly incarcerated students)
Support the degree and certificate
completion efforts of the college’s special
programs (Puente, Umoja, EOPS, Guardian
Scholars, ACES, STEM, Honors, and FYE) by
(1) organizing special program coordinators
to collaborate on their efforts; and (2)
continuing to support end-of-year Banquets
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2015-16 Accounting of Student Equity Budget

Riverside CCD

Moreno Valley College

Object Codes Category Total
1000 Academic Salaries: Position Title(s)
Counselor/Coordinator, RSP 78,692
Director, First Year Experience 85,310
Associate Deqn, Grgn‘rs and College Support 99,209
Programs/Project Director
Counselor/Coordinator, Career Transfer 34,287
Subtotal  $ 297,498
2000 Classified and Other Nonacademic Salaries: Position Total
Title(s)
Administrative Assistant lll, Counseling 27,552
Customer Service Clerk, Financial Aid 17.788
Educational Advisor, Foster Youth 46,276
Administrative Assistant I 22,579
Outreach Services Supervisor 69,821
Student Financial Services Outreach Specialist 9,440
Learning Center Assistant 15,202
Supplemental Instructional Coordinator 54,444
Institutional Research Specialist 29,634
Subtotal  $ 292,736
3000 Employee Benefits Total
Counselor/Coordinator, RSP 23,010
Director, First Year Experience 48,290
Associate Dean, Grants and College Support
Programs/Project Director L7
Counselor/Coordinator, Career Transfer 8,772
Administrative Assistant lll, Counseling 10,615
Customer Service Clerk, Financial Aid 7.792
Educational Advisor, Foster Youth 49,124
Administrative Assistant || 41,028
Outreach Services Supervisor 52,622
Student Financial Services Outreach Specialist 9,496
Learning Center Assistant 713
Supplemental Instructional Coordinator 49,512
Institutional Research Specialist 800
Subtotal S 352,649
5000 Other Operating Expenses and Services Total
First Year Experience (Success Coaches) 9,010
Professional Development 10,000
Subtotal | $ 19,010
Grand Total $ 961,893
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2016-17 Accounting of Student Equity Budget

Riverside CCD

Moreno Valley College

Object Codes Category Total
1000 Academic Salaries: Position Title(s)
Counselor/Coordinator, RSP 93,496
Director, First Year Experience 85,310
Dean, Grants and Student Equity Initiatives 95,458
Counselor/Coordinator, Career Transfer 71,509
Subtotal $ 345,773
2000 Classified and Other Nonacademic Salaries: Position Title(s) Total
Customer Service Clerk, Financial Aid 9,539
Educational Advisor, Foster Youth 45,312
Administrative Assistant Ill, Grants & Equity 11,983
Outreach Specialist 19,757
Student Financial Services Ouireach Specialist 47,196
Learning Center Assistant 15,602
Supplemental Instructional Coordinator 54,444
Institutional Research Specialist 28,893
Student Success Coach (FYE) 41,415
Subtotal _ $ 274,141
3000 Employee Benefits Total
Counselor/Coordinator, RSP 27,424
Director, First Year Experience 49,902
Dean, Grants and Student Equity Initiatives 34,839
Counselor/Coordinator, Career Transfer 17,844
Customer Service Clerk, Financial Aid 3,623
Educational Advisor, Foster Youth 23,296
Adminisirative Assistant Ill, Grants & Equity 35218
Outreach Specialist 47,478
Student Financial Services Outreach Specialist 35,630
Learning Center Assistant 437
Supplemental Instructional Coordinator 37,141
Institutional Research Specialist 809
Student Success Coach (FYE) 8716
Subtotal $ 322,357
5000 Other Operating Expenses and Services Total
First Year Experience 6,311
Umoja 6,311
Career/Transfer 4,000
Equity Activities 500
Professional Development 2,500
Subtotal _ $ 19,622
Grand Total $ 961,893
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2017-18 Accounting of Student Equity Budget

Riverside CCD

Moreno Valley College

BAM Codes Classification Total
1000 Academic Salaries: Position Title(s)
Counselor/Coordinator, RSP 81,502
Director, First Year Experience 49,708
Dean, Grants and Student Equity Initiatives 142,437
Counselor/Coordinator, Career Transfer 46,628
Faculty Hourly 11,342
Educational Advisor, Foster Youth 46,628
Subtotal $ 378,245
2000 Classified and Other Nonacademic Salaries: Position Title(s) Total
Veterans Service Specialist 334
Educational Advisor, Foster Youth 35,747
Administrative Assistant Ill, Grants & Equity 35,688
Outreach Specialist 1,586
Learning Center Assistant 15,578
Institutional Research Specialist 3,394
Student Success Coach (FYE) 71,320
Hourly Enrollment Services Specialist 40,310
Temporary Hourly 4,894
Subtotal $ 208,851
3000
Employee Benefits Total
All academic & classified personnel 322,357
Subtotal $ 322,357
4000
Supplies & Materials Total
Copying and Prinfing 1,840
Other Supplies 176
Food 4,206
Subtotal S 6,221
5000 Other Operating Expenses and Services Total
Cell Phone Service 1,559
Mileage 55
Postal Services 398
Subtotal $ 2,012
6000 Capital Outlay Total
Subtotal
7000 Other Outgoing Total
Subtotal
Grand Total | $ 917,686
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2019-2022 EQUITY PLAN
EXECUTIVE SUMMARY

Introduction

California’s community colleges play a critical role in helping to shape our state towards
economic and social prosperity. For some, community colleges are an important first step
towards their journey towards earning baccalaureate and post-baccalaureate degrees. For
others, earning an associate’s degree or certificate in a career and technical field can provide
them access to high-skilled jobs in an ever-changing economic industry. Regardless of one’s
educational goal however, the core mission of community colleges is to ensure access and
success for the millions of Californians who seek postsecondary education as a means to
economic mobility and social justice.

However, as a result of increased financial and political pressures to improve student success
rates, community colleges face the philosophical and pragmatic dilemma of whether success
will come at the expense of access. The prospect of success over access would undercut the
community college’s equity mission and negatively impact California’s minoritized student
populations. For nearly half of all undergraduate students of color and about forty percent of
students living in poverty, the path to a college degree begins at a community college.?
Community colleges embody the most democratic ideals of this nation: the open door policy
provides an affordable education to students irrespective of background and privilege.
Community colleges continue to provide the primary avenue to good paying jobs and entry into
the middle class for many students who otherwise would not get a second chance. Community
colleges enroll those students who have the most daunting educational, economic, and social
barriers to their education, yet funding for California’s community colleges is among the lowest
nationwide.? Providing vocational training for workforce development, and a transfer
curriculum for degree seeking students, community colleges help to reduce the gap between
the privileged and historically oppressed groups in American society. The core mission of
community colleges is to provide access and a quality education to all students capable of
benefitting from higher education. The equity goal at community colleges embodies long
cherished American democratic ideals, and the community college remains for this reason the
most democratic of all American institutions of higher learning.

Quality, affordability, accessibility, diversity and student success. These things are at the
very core of community colleges, and it makes us all stronger...When | think of
community colleges and their mission, | am reminded that community colleges are the

I Mullin, C.M. (2012). Why Access Matters: The Community College Student Body. American Association of
Community Colleges Policy Brief, 2012-01.

2 Access & Equity Issue Brief (2005). Insufficient Funding Constrains Opportunity. California Tomorrow, Oakland,
CA.
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robust and democratic institutions of higher education that provide (a) socially
legitimate pathways to empowerment and (b) means for prosperity and engagement for
a segment of society often neglected by others.?

Equity Imperative

While the challenges we confront to effectively serve the educational needs of our surrounding
communities are many, Norco College is poised to face them head-on and with a renewed
commitment to closing equity gaps. To achieve this goal, we must act with a sense of urgency,
and avoid being ambiguous about our equity imperative. Norco College is primarily focused on
closing equity gaps for historically minoritized students, specifically Latinx and Black students.
While our Latinx and Black students account for 64.5% of the student population, our full-time
faculty and senior leadership team are predominantly white at 75.3% and 80% respectively.
Targeted interventions and support for Latinx and Black students have been confined to
historically unfunded/under-funded special programs, such as Puente and Umoja. Like many
institutions, Norco College has provided one-size fits all approach to student success. This race-
blind approach fails to recognize the embedded structural racism that American institutions of
higher education were founded on when Black Americans were denied the right to an
education. We maintain the legacy of historical oppression on minoritized students by making
invisible our collective institutional responsibility for equitable outcomes for all students,
especially for Latinx and Black students. Our focus on racialized students is based in critical race
theory, which asserts that race is the most significant factor in determining educational
outcomes. While class and gender intersect to help explain variances in education, race
continues to be most powerful in predicting school experience and performance.* Our equity
priority aims to address our lack of institutional knowledge and practice as agents of racial
equity.

Our vision for our equity work is defined by the following concepts:

e Race Consciousness

e Intentional in its Focus

e Student Centered

e Institutional Expectations
e Data Driven

e Continuous Evaluation

Our work will be inwardly focused in order to systematically address institutional attitudes and
structure. Sylvia Hurtado argues that the campus racial climate must be addressed through the
1. Inclusion of students, faculty, staff, and managers from minoritized backgrounds, 2.

3 Rassoul Dastmozd, Ph.D. President, Saint Paul College -- A Community & Technical College
4 Ladson-Billings, Gloria, and William F. Tate. "Toward a critical race theory of education." Teachers college
record 97.1 (1995): 47.
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Curriculum that reflects the experiences of minoritized students, 3. Targeted programs and
support for minoritized students, and 4. A mission statement that reflects a commitment to
equity.” Specifically, our work seeks to engage in deep inquiry, action, and evaluation in
transforming the attitudes, processes, systems, and climate that pose barriers to minoritized
students.

Approach

The faculty, staff, administrators are committed to working collectively to ensure access and
success for minoritized students by approaching our pedagogical and organizational practices
through an “equity-minded” lens. According to contributing members of the University of
Southern California’s Center for Urban Education, equity-mindedness refers to,

The outlook, perspective, or mode of thinking exhibited by practitioners who call
attention to patterns of inequity in student outcomes, and are willing to assume
personal and institutional responsibility for the elimination of inequity.®

By adopting an “equity-minded mode of thinking” as our method of examining student
outcomes, we acknowledge that our practices and policies are the main contributors to
inequities as oppose to blaming our students for these outcomes. Norco College is committed
to conducting inquiry of our policies and practices in order to pinpoint the root causes that are
contributing to persistent inequitable outcomes, particularly for African American and Latinx
students, as well as men of color and foster youth. We must also commit to addressing equity
gaps as described by Bensimon, Dowd, and Witham, “a normative standard for all aspects of
the institution, from resource allocation to assessment to strategic planning” (2016).”
Additionally, we must recognize that we can no longer expect an office, department,
committee, or those who were involved in developing this plan to close equity gaps. Equity
work is a campus wide effort and everyone has a role and responsibility in helping to close

equity gaps.
Framework
Our work will be guided by the “Five Principles for Enacting Equity by Design”. According to

Bensimon, Dowd, and Witham (2019), these principles provide the blueprints that leaders and
practitioners need to build equity by design. Table 1 provides a summary of the five principles.

5 Hurtado, S. (1992). The campus racial climate: Contexts of conflict. The Journal of Higher Education, 63.5, 539-
569.

6 Pena, E.V., Bensimon, E.M., Colyar, J. (2006). Contextual Problem Defining: Learning to Think and Act from the
Standpoint of Equity. Liberal Education, 92, 48-55.

7 Bensimon, E.M., Dowd A.C., and Witham, K. (2016). Five Principles for Enacting Equity by Design. Association of
American Colleges & Universities, 19, 1-8.
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Table 1. Five Principles for Enacting Equity by Design
Clarity in language, goals, and measures is vital to effective equitable practices.
Clarity in language means that practitioners must not only notice but also name
the specific racial/ethnic groups that are experiencing equity gaps and avoid being
race-blind. Terms such as “at-risk” and “underrepresented minorities” defuse the
differences in circumstances experienced by black, Latinx, Asian American, and
American Indian populations.

Principle 1

‘Equity-mindedness’ should be the guiding paradigm for language and action.
Equity minded practitioners recognize and assume responsibility for inequities.
Principle 2 They recognize that inequities may have been created by existing institutional
practices and policies. They also acknowledge that they have the power to make
changes.

Equitable practice and policies are designed to accommodate differences in the
contexts of student’s learning-not to treat all students the same.

Practitioners must not confuse equity with equality. Equity gaps cannot be
eliminated by treating everyone equally. Policies and practices must recognize and
accommodate differences for minoritized students in order to level the playing
field.

Principle 3

Enacting equity requires a continual process of learning, disaggregating data, and
guestioning assumptions about relevance and effectiveness.

Equity-minded practitioners must be willing to continually disaggregate data and
conduct inquiry to learn if interventions are working or not working, and why.

Principle 4

Equity must be enacted as a pervasive institution-and system-wide principle. To
successfully close equity gaps, institutions must consider equity as the norm for all
aspects of the institution. Administrators, staff, faculty, and trustees must
demonstrate equity-mindedness not only through language and reasoning, but
also in resource allocation, assessment, and strategic planning at the local and
district level.

Principle 5

Source: Bensimon, E.M., Dowd A.C., and Witham, K. (2016). Five Principles for Enacting Equity by Design.
Association of College and Universities, 19, 1.

Because the principles for enacting equity by design mirror our equity vision concepts, they will
be used to guide our work. We are also committed to using CUE’s methodology of participatory
critical action research to uncover root causes of inequities. “Participatory critical action
research requires all professionals, not just faculty, to conduct inquiry into their own practices
to learn how those practices work, and why they may not be working as intended” (Bensimon,
E.M., Dowd A.C., and Witham, K., 2016, pg. 5).

A student success factors framework we also intend to use to close equity gaps is Student
Support (Re)defined by the Research and Planning (RP) Group. Student Support (Re)defined is a
project that gathered feedback from nearly 900 students from 13 California Community
Colleges on what supports their educational success. Their research identified six success
factors that contribute to student achievement, particularly for African American and Latinx
students. A visual diagram of the six factors and a brief explanation of each are below:
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DIRECTED: Students have a goal and know how to achieve it

FOCUSED: Students stay on track-keeping their eyes on the prize
NURTURED: Students feel somebody wants and helps them to succeed
ENGAGED: Students actively participate in class and extracurricular
activities

CONNECTED: Students feel like they are part of the college community
VALUED: Students’ skills, talents, abilities and experiences are recognized;
they have opportunities to contribute on campus and feel their
contributions are appreciated

Directed Focused
Valued Nurtured

Connected Engaged

The RP Group also presented five integrated themes derived from

the six success factors that we will take into account to help students succeed. The five themes
are: (1) foster students’ motivation; (2) teach students how to succeed in the postsecondary
environment; (3) structure support to ensure all six success factors are addressed; (4) provide
comprehensive support to minoritized students to prevent the equity gap from growing; and (5)
ensure everyone has a role to play in supporting student achievement, but faculty must take
the lead.

We are committed to applying the five principles for enacting equity by design and Student
Support (Re)defined integrated themes to close equity gaps. These frameworks will help guide
how we approach our work and ensure that activities and interventions provide comprehensive
support for all students, particularly minoritized students.

Plan Requirements

Student Categories

The completion of a student equity plan is a condition of funding under the Student Equity and
Achievement Program (SEA). In order to ensure equal educational opportunities and to
promote student success for all students, regardless of race, gender, age, disability, or
economic circumstances, colleges must maintain a student equity plan that includes a
disproportionate impact (DI) study. Colleges are required to use campus-based research to
conduct a DI analysis using various methodologies. Colleges must assess the extent of student
equity by gender and for each of the following categories of students:

A. Current or former foster youth
B. Students with disabilities
C. Low income students
D. Veterans
E. Students in the following ethnic and racial categories, as they are defined by the
United States Census Bureau for the 2010 Census:
i. American Indian or Alaska Native
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ii. Asian
iii. Black or African American
iv. Hispanic or Latino
v. Native Hawaiian or other Pacific Islander
vi. White
vii. Some other race
viii. More than on race

F. Lesbian, gay, bisexual, or transgender students (LGBTQ)
G. Additional categories of students as determined by the governing board of the
community college district

Student Success Metrics

The California Community College Chancellor’s Office set the new student success metrics. The
metrics are aligned, to some extent, with the Chancellor’s Vision for Success metrics. Colleges
were instructed to use Data on Demand for their equity planning rather than the information
appearing in the Student Success Metrics (SSM) dashboard. Colleges are required to set three-
year goals for the overall student population and for each student equity population shown to
have Dl in the following success metrics:

1. Access-Successful Enrollment (enroll within one year after applying)

2. Retention-Fall to Spring (all students)

3. Completion of transfer-level math and English (within the first year)

4. Vision Goal Completion (earned credit certificates over 18 units or associate degree
within three years)

5. Transfer to a four-year institution (in state or out of state, within three years)

Disproportionate Impact Methodologies

For the 2019-2022 Equity Plan, the Chancellor’s Office requires the use of two methodologies
to assess DI: Percentage Point Gap (PPG) and Proportionality Index (Pl). PPG must be used for
access, retention, and completion of transfer level math and English; Pl for transfer and vision
goal completion. However, colleges may use other methods as additional methodology for
planning purposes. The PPG and Pl methodologies differ from the 80% Rule methodology that
we used in the Norco College 2015-2018 Equity Plan. Each methodology reveals significantly
different DI results for student populations. Table 2 illustrates the effect that each methodology
has on DI. Table 2 indicates the DI groups identified using the PI, PPG and 80% Rule for transfer
when data are disaggregated by gender and ethnicity. The groups that are green are not DI
groups, red are DI groups, and grey have sample sizes that are ten or fewer students so they are
suppressed.
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Dicbrobortionate Grouns h Nl
Gender Ethnicity Pl PPG 80% Rule
Asian

African American

Hispanic

Native American

Pacific Islander

White

Multi-ethnic

Unknown

Asian

African American

Hispanic

Native American

Pacific Islander

White

Multi-ethnic

Unknown

Female

Male

Although the PPG and 80% Rule methodologies both use four-year transfer rates, the PPG does
not show as many DI groups. The PPG compares the transfer rate of each group to the overall
Norco College transfer rate, whereas the 80% Rule compares the rate of each group to the rate
of the group with the highest rate. Since Latinx (Hispanic) make up the majority of students at
Norco College and have had low transfer rates, this group affects the overall transfer rate,
allowing several groups to be labelled “no DI.” The 80% Rule highlights that one group (Asian
female students) outperform all other groups; therefore, although African American males (a
historically DI group) have a transfer rate of 11.8%, which is greater than the overall rate of
10.3%, the 80% Rule shows a potential equity gap to be aware of. RP’s document Using
Disproportionate Impact Methodologies to Identify Equity Gaps provides a detailed explanation
of each methodology.

Disproportionate Impact Analysis and Goals

Disproportionately Impacted Student Populations (PPG and Pl)

As was stated previously, colleges are required to use PPG and Pl to assess DI across the
approved student populations. Table 4 indicates the DI populations that emerge when applying
the required methodologies.

182


https://www.norcocollege.edu/academicAffairs/ie/ir/Documents/other/RP-Using%20Disproportionate%20Impact%20Methods%20to%20Identify%20Equity%20Gaps.pdf
https://www.norcocollege.edu/academicAffairs/ie/ir/Documents/other/RP-Using%20Disproportionate%20Impact%20Methods%20to%20Identify%20Equity%20Gaps.pdf

Table 4. Disproportionate Impact: Percentage Point Gap and Proportionality Index
. FEMALE MALE
Metric . .
Population PPG | Goal Population PPG | Goal
Access: —|pacificIslander (32.1%) | -15.5% | 36.9%
Successful
Enrollment Filipino (39.7%) -7.9% | 44.3%
(within oneyear |African American (41.5%)| -6.3% | 46.3%
after applying) |White (44.9%) -2.9% | 49.2%
Unknown (27.3%) 35.2%| 31.9% |Natlve Hawailan orOther | o, o 135 6o
. Pacific Islander (25.0%)

Retention:

Fall to Spring  [Multi-ethnic (44.2%) -18.4% | 49.0% |African American (53.3%) | -9.4% |56.5%

(all students) LGBTQ+ (46.8%) -15.9% | 51.2%

African American (50.2%)| -12.7% | 54.3%
Low Income (60.1%) -4.0% | 62.7%
. LGBTQ+ (0%) -12.0% | 5.2% |Foster Youth (0%) -11.9%| 5.1%
Completion of
transfer level
Math and English |Foster Youth (2.4%) -9.5% | 6.6% |Veteran (4.9%) -7.0% | 8.3%

(in firstyear)

Population Pl Gap | Goal Population Pl Gap| Goal
Native Hawaiian or American Indian or Alaska
. -0.80 4 . -0.80 2

Vision Goal |Other PacificIslander (0) Native (0)

Completion |Unknown (0) -0.80 3 |Foster Youth (3) -0.34| 15
(comparison of [LGBTQ+ (6) -0.37 31 |LGBTQ+(5) -0.27 | 20
enrollments to  |Filipino (4) -0.28 17 |African American (14) -0.17 | 47

awards) Foster Youth (6) -0.22 | 22 |Asian(20) -0.04| 53

African American (23) -0.04 62 |Unknown (1) -0.01 3

Transfer to a four- Unknown (0) -0.80 5

year institution Foster Youth (2) -0.48 | 17
(comparison of

enrollments to Filipino (11) -0.03| 34

transfers)

In the 2015-2018 Equity Plan, Latinx, African American, men of color, Veterans, and foster
youth were identified as having the highest DI. But when the PPG and Pl methodologies are
applied, the gaps for historically DI groups are not as obvious. Table 4 shows that African
Americans emerged, once again, as DI across multiple metrics. However, Latinx do not appear
to be DI. Foster youth, Veterans, Pacific Islanders and Filipinos continue to show DI but not as
frequently as before. This year, the SSM contained data for 258 students who self-identified as

LGBTQ+ and successfully enrolled in fall 2017. This population emerged as DI across most

student metrics under the required methodologies. To view DI tables for all groups,

methodologies and metrics, see Institutional Research College Data under “Equity

Data”webpage. To maintain consistency between this equity plan and the 2015-2018 plan, we
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have elected to also use the 80% Rule methodology to measure DI. Table 5 represents DI

populations when the 80% Rule methodology is applied. As is evident, the same groups that
indicated DI in 2015 emerged once again. Latinx and African American groups, two populations
that accounted for over 64.5% of the student population in fall 2017, indicate DI across most
metrics. LGBTQ+ also emerged as Dl in two of the five metrics. To view 80% Rule DI tables for all
groups and metrics, also see Institutional Research College Data under “Equity Data.”

Table 5. Disproportionate Impact: 80% Rule

. Female Male
Metric - :
Population Gap | Goal Population Gap | Goal
Access: Pacific Islander (32.1%) -7.9% | 36.8% |Native American (37.3%) | -2.7% |40.7%
Successful
Enrollment  |1;/:016 (39.7%) -0.3% | 42.6% | Unknown (37.5%) -2.5% |40.9%
(within one year
after applying)
Unknown (27.3%) -29.7% | 52.1% |Pacific Islander (25.0%) -32.0% |33.0%
O PacificIslander (42.9%) |-14.1% | 46.6% |Unknown (50.0%) -7.0% |52.0%
SENtion: 1 p1ulti-ethnic (44.2%) -12.7% | 47.6% |African American (53.3%) | -3.7% |54.5%
Fall to Spring
(all students) African American (50.2%)| -6.8% | 52.1%
LGBTQ+ (46.8%) -5.3% | 49.6%
LGBTQ+ (0%) -10.2% | 4.7% |African American (7.2%) -13.3% |10.2%
African American (12.1%)| -8.5% | 13.9% |White (9.0%) -11.5% [11.6%
Completion of [Asian (12.1%) -8.4% | 13.9% |Foster Youth (0%) -10.1% | 4.7%
transfer level |Hispanic(12.2%) -8.3% | 14.0% |Hispanic (11.0%) -9.5% |[13.1%
Math and English |White (12.9%) -7.6% | 14.5% |Filipino (14.3%) -6.3% |[15.6%
(in first year) Foster Youth (2.4%) -7.6% | 6.6% |Veteran -4.9% | 8.4%
Filipino (14.3%) -6.3% | 15.6% |LGBTQ+ (10.0%) -0.2% [12.3%
Disability (6.3%) -4.4% | 9.5%
Veteran -0.3% | 11.9%
Foster Youth (4.2%) -21.5% | 13.0% |African American (9.8%) -15.9% |17.3%
Vision Goal |1y |ti-ethnic (8.0%) -17.7% | 15.9% |Hispanic (13.9%) -11.8% |20.4%
Completion Disability (17.5%) -8.1% | 23.2% |White (14.7%) -11.0% |(21.0%
(degree or
certificates African American (18.6%) | -7.1% | 24.0% |Multi-ethnic (14.8%) -10.9% |21.1%
completion within
four years) Hispanic (19.1%) -6.6% | 24.4% |Low Income (15.5%) -10.2% | 21.6%
White (19.4%) -6.3% | 24.6% |Asian (21.5%) -4.1% [26.2%
Multi-ethnic (0%) -25.9% | 10.6% |Disability (5.4%) -20.5% | 14.6%
Foster Youth (2.4%) -23.5% | 12.4% |Hispanic (6.5%) -19.4% | 15.5%
T - Disability (7.0%) -18.9% | 15.9% |White (8.2%) -17.7% | 16.8%
ransterto i jispanic (10.7%) -15.2% | 18.7% |Veteran (8.6%) 17.3% |17.1%
afour-year
institution African American (11.6%) | -14.3% | 19.4% |Low Income (9.2%) -16.7% | 17.5%
(within four years) . . .
White (17.0%) -8.9% | 23.5% |African American (11.8%) | -14.1% | 19.5%
Asian (13.8%) -12.1% [21.1%
Multi-ethnic (14.8%) -11.1% | 21.8%
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Planned Activities to Achieve Equity Goals

Activities for Overall Student Population

The 2019-2022 plan template requires colleges to provide baseline data for the overall student
population for each student equity plan metric, three-year goals, and a listing of activities that

support goal attainment. Table 3 provides the baselines derived from SSM, the goals for overall
student population, and planned Guided Pathways activities that support the goals.

Metric

Table 3. Goals and Activities for Overall Student Population
Current

Baseline Data
for Overall
Student
Population

Access:
Successful
Enroliment

(within 12 months
after applying)

46.8%

Goals for
Overall
Student

Population

55%

Activities that Support the Goal

Revised Onboarding

1. Decreased timeline for Orientation,
Assessment, Counseling (OAC)
completion

2. Face to face advising

3. Assessment/placement built into
application

4. Career assessment

5. 1%t Semester Student Education Plan
(SEP)

6. Registration assistance

Trailheads & Schools

Call center

Guided Pathways Educational Advisors

Summer Advantage

EduNav Smart Rules

Success teams

Salesforce Enrollment RX

Dual enrollment

Student-centered scheduling

PERCENTAGE POINT GAP (PPG) METHODOLOGY

Retention:
Fall to Spring
(all students)

62.6%

65.6%

1°t Semester SEP + Semester-by-Semester
SEP

Pathways

EduNav

Two term registration/ registration
workshops

Success Teams

Winter student success conference
Salesforce Advisor Link

11

185



Implement RP’s 10 Ways Everyone Can Help
Support Student Success

Completion of
Transfer Level
Math and
English
(in first year)

11.8%

17%

Success teams

Trailheads & Meta-majors

Face to Face Advising/1°t Semester SEP
Transfer level placement in Math and English
Self-guided placement

EduNav Smart Rules

Math and English Community of Practice
Math and English Support Courses for
transfer level courses

Math and English Success Centers in LRC
Increased computer access for Writing Lab
requirement

English & counseling partnership (in class
presentations)

Summer Advantage

Increase distance education course offerings
(ENG)

Professional development on instructional
strategies to teach STEM courses
Summer/Winter boot camps for MAT 1A and
MAT 1B

Offer faculty workshops on AB705, affective
domain, and teaching statistics

Dual enrollment

PROPORTIONALITY INDEX (PI) METHODOLOGY

Vision Goal =  Pathways
Completion 813 976 = EduNav
(Earned credit = Success teams: faculty advising
certificate or =  Transfer fairs
associate degree =  Transfer center
within 3 years) * Increased personnel
= Student events (on and off campus)
= Success teams: transfer counseling (ADTs)
= Connection to Career
=  Pilot auto-awarding of certificates
= |ncreased certificate courses offerings
(evening and on-line)
= Dual Enrollment
Transfer to four- 1,095 1,478 = Pathways
year institution = EduNav

(within 3 years)

Success teams: faculty advising
Transfer fairs
Transfer center

12
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= Increased transfer center personnel

= College tours

= Success teams: transfer counseling

= Connection to Career

= English and counseling partnership (in-class
presentations)

=  Dual Enrollment

Planned Activities for Disproportionately Impacted Student Populations

To close equity gaps for DI student populations identified in Table 5, Norco College will
implement the practices and activities outlined in Table 6.

Table 6. Activities and Strategies for Disproportionately Impacted Student Populations

Metric Activities
Provide in person orientations and summer bridge programs for African American,
Latinx, Foster Youth, Men of Color, and LGBTQ+ student populations.
Provide financial aid workshops for African American, Latinx, Foster Youth,
students and parents.
Access: .
Successful Promote Promise Program funds to DI students
Conduct targeted outreach to DI populations in person and via Call Center
Enrollment

Collaborate with K-12 to establish pathways for African American, Latinx, men of
color, LGBTQ+, and foster youth

Coordinated identification and placement of DI students into special funded
programs and learning communities

Retention: Fall
to Spring

Increase offerings of culturally relevant courses in multiple disciplines to serve the
needs of African American and Latinx students.

Expand Peer Mentor Program to serve Umoja, Puente, Men of Color, Women of
color, and foster youth students.

Establish and/or support centers for Umoja, Puente, foster youth and LGBTQ+
Enhance support centers for Foster Youth and LGBTQ+.

Assign Student Success Coaches to serve primarily first year African American and
Latinx student populations.

Completion of
Transfer Level

Culturally relevant math and English courses, supported with embedded tutors
and supplemental instruction.
Math boot camps in summer and winter for DI populations using MMAP

Math AND
English placements.
Allocate Learning Resource Center services to Umoja, Puente, and foster youth
populations.
Expand Umoja/Puente programs and services to serve students from onboarding
. . to degree/certificate completion
Vision Goal . . . . L
. Offer tours to Hispanic Serving Institutions (HSI) and Historically Black Colleges and
Completion

Universities (HBCU).
Targeted, in-class workshops and services on Associate Degrees for Transfer

13
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= Offer tours to Hispanic Serving Institutions (HSI) and Historically Black Colleges and
Transfer to Universities (HBCU).
four-year =  Connect transfer-ready DI students with NC alumni attending four-year colleges
institution and universities.
= Targeted transfer fairs, information workshops and services for African American,
Latinx, and foster youth students.

In addition to the activities listed in Table 6, Norco College plans to conduct additional
initiatives and interventions. Some initiatives involve inquiry activities that are designed to help
us gain a better understanding of the causes of equity gaps. Inquiry activities will commence in
2019-2020 and involve a continual process of learning, disaggregated data, and questioning
assumptions to close equity gaps. Equity-focused professional development is also a major
component of the equity plan. Detailed descriptions of the additional activities, interventions,
and professional development plans are provided below.

Transfer Level English

Student retention and success in transfer level English at Norco College presently shows few
equity gaps. In fact, the college showed no equity gaps based on race over the last three
academic years when using the State Chancellor’s desired percentage point gap methodology.
However, equity gaps do appear when other methodologies are used (in particular, the PI
methodology), including retention gaps for white students and success gaps for African
American, Latinx, and Multi-ethnic students (based on 2017-2018 academic year). To address
these gaps, the English discipline will pursue the following initiatives:

Increase Pedagogical Training Focused on Disproportionately Impacted Groups

The English discipline supports increased pedagogical training focused on programs
targeting disproportionately impacted groups. In 2017-2018, several English faculty
completed training sponsored by the Center for Organizational Responsibility and
Advancement (CORA), including courses in supporting men of color and in addressing
microaggressions. Faculty also took part in equity pedagogy workshops sponsored by
the Center for Urban Education (CUE). Moving forward, the English discipline supports
and encourages additional faculty training with CORA and CUE, as well as training by
ESCALA Educational Services focused on faculty at HSIs like Norco College. Over the next
three years, the English discipline plans to have 80% of all faculty, full-time and part-
time, complete at least one pedagogical training focused on disproportionately
impacted groups.

Development of Equity Focused Communities of Practice

The English discipline will engage in actively developing communities of practice focused
on supporting work with disproportionately impacted groups. One area of this focus will
be development of and support for themed classes focused on disproportionately
impacted groups. Currently, English supports courses as part of the Umoja and Puente
programs, and past faculty have developed specific courses addressing LGBTQ+
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communities. Over the next three years, the English discipline will work to develop
themed classes for additional disproportionately impacted groups, including foster
youth, veterans, and disabled students. The English discipline will also commit to
developing a common collection of equity-minded materials available to all faculty and
focused on Norco’s transfer level English course (ENG 1A). These materials will include
textbooks, articles, videos, and lesson plans chosen to assist faculty in developing more
equity-focused courses targeting disproportionately impacted groups.

Transfer Level Math

Similarly, transfer level completion presently shows no equity gaps based on race when using
the State Chancellor’s percentage point gap methodology. However, equity gaps do appear
when using the 80% rule for African American, Latinx, and white students (based on 2017-2018
academic year). In particular, African American and Latinx males had the lowest completion
rates. To address these gaps, the Math discipline will pursue the following initiatives:

Examine and Interpret Course Sequence Data by Race and Ethnicity

Math faculty will request disaggregated data for course sequences for the purposes of
identifying “high-risk” courses for Latinx and African American students. Faculty will
engage in action research to determine what aspects of the courses identified may be
contributing to low success rates. Inquiry team will assess various characteristics of each
course (days and times when courses are offered, taught by full time or part-time
faculty, on-line course, hybrid, or in person). Faculty will interview students who
successfully completed the courses to assist faculty in learning ways in which faculty
played a role in their success.

Development of Equity Focused Community of Practice

The Math discipline will engage in actively developing communities of practice focused
on researching and developing culturally relevant lessons and activities for Latinx and
African American student populations. One of the many areas faculty will research is
ways to restructure classroom setups that are focused on group learning for minoritized
students. Math faculty will pilot best practices in courses with high enrollments of Latinx
and African American students. These courses will be supported with embedded
tutoring and supplemental instruction. Math faculty will also work with equity-related
program personnel to designate sections specifically for African American and Latinx
students. Over the next three years, the Math discipline will work to develop themed
classes for additional disproportionately impacted groups, including foster youth,
veterans, students with disabilities, and others.

Math Boot Camps for DI Student Populations

Math faculty will offer math boot camps in summer and winter terms to prepare Latinx
and African American students for MAT 1A and 1B. The boot camps will provide
students an opportunity to brush up on their math skills prior to enrolling in college
level math. Boot camps are also designed to help acclimate students to a college
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environment and to meet faculty who may serve as their mentors throughout their first
year in college. Student equity personnel will assist with outreach and recruitment
efforts to ensure boot camps are filled to capacity.

Increase Pedagogical Training Focused on Disproportionately Impacted Groups
Over the next three years, the Math Department plans to have 80% of all faculty, full-
time and part-time, complete at least one pedagogical training focused on Latinx and
African American students.

Vision Goal Completion and Transfer

Assessment Process

The Student Learning Outcomes (SLO) and Assessment Process is conducted with two
primary goals in mind: to improve student learning and to improve the performance of
our institution. Institutions of higher education have long acknowledged that pedagogy,
curriculum, and student services need to be culturally responsive to the needs of our
specific student populations. It is generally understood that there is no “one size fits all”
approach to learning that can be successfully applied to every student we serve.
However, less attention has been given to the process of SLO assessment. All too often,
SLOs are designed, assessed, and used to make changes without consideration of the
cultural relevance of the assessment process. Students may be given SLO statements
that are not accessible to them, may be assessed using tools that narrowly define
appropriate expressions of learning in ways that are bounded by culture, and may not
benefit from improvement efforts that aren’t tailored to ensure that all students
succeed. If we ignore issues of culture, diversity, and equity in assessment, we will
continue to disadvantage minoritized and underserved students in our improvement
efforts. Norco College can identify and address student equity gaps through the student
learning outcome assessment process by adopting culturally responsive assessment
practices as defined by the National Institute of Learning Outcomes Assessment
(Montenegro & Jankowski, 2017). Culturally responsive assessment is sensitive to the
student populations served by the institution, expresses SLOs in language that is
accessible to all students, acknowledges student differences when planning
assessments, is based on tools that are appropriate for our student populations, and is
explicitly intentional in using assessment results to improve learning for all students.
Furthermore, culturally responsive assessment should involve students at every step of
the process, including development of SLOs, selection of assessment tools, collection of
results, interpretation, and using the results to drive improvement. Finally, collection
and interpretation of SLO data at all levels should be disaggregated so we can identify
and address equity gaps in SLO attainment.

Developing Instructional Faculty into Transfer Agents.
One of the most important roles that faculty advisors will play in Guided Pathways
Success Teams is to promote transfer. Research shows that faculty play a very important

role in facilitating transfer, particularly for minoritized students. To prepare faculty
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advisors to serve in this capacity, we are planning to create and deliver an academy to
develop a minimum of twenty-five faculty who want to take the role of equity-minded
transfer agents. Faculty will attend five, three-hour seminars on the theory and
practices of transfer agents. These sessions will include readings to understand the
concept of agency and power and how they can be harnessed on behalf of minoritized
students, understanding the enablers and inhibitors of transfer, strategies for
addressing transfer in the classroom, and interviewing students who successfully
transferred to assist faculty in learning ways in which faculty can support transfer. The
full curriculum for the academy will be developed in Fall 2019 and launched in Spring
2020. Faculty designated as Transfer Agents within each student success team will coach
faculty in their schools and departments to take on the role of transfer agents, they will
promote transfer by organizing activities and making transfer a standing topic in schools
and department meetings, and they will monitor their school’s progress.

Professional Development

With the implementation of Guided Pathways, the Five Principles for Equity by Design, and
Student Support (Re)defined framework, professional development for faculty, staff, and
administrators is needed. In addition to the professional development activities previously
listed, the equity plan supports many of the recommendations made in the

Strategic Plan for Professional Development at Norco College developed by the 2018 Leading
From The Middle (LFM) work group. The plan includes detailed professional development
recommendations focused on equity-minded practices. The following recommendations
contained in the plan will be supported with student equity funding:

Full-time Professional Development Coordinator

NC’s commitment to Guided Pathways framework represents a comprehensive
institutional paradigm change. This change requires that all staff adopt and consistently
maintain a mindset that addresses and supports student success from an equity
perspective. Developing, nurturing, and infusing this perspective requires professional
development for all college stakeholders on an ongoing basis. To support this goal
adequately and to fully implement the LFM strategic plan, a full-time professional
development coordinator and an administrative assistant are needed year-round.

Disaggregated Data and Training

Disaggregated data will be provided and readily available for instructional and non-
instructional purposes. Faculty will be provided with disaggregated data at the program
and course levels, as well as training on how to interpret and utilize said data within
classes. Disaggregated data will also be provided and made readily available for
programs and services to assess their effectiveness. Staff and administrators will be
trained on how to interpret said data to ascertain if the programs and services are in
fact achieving desired results and equitable outcomes.
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Systems and Tools

Faculty need systems and tools that would allow them to disaggregate all SLO data.
While we currently disaggregate assessments that are conducted for General Education
SLOs and for Area of Emphasis program SLOs, we do not systematically disaggregate for
any other SLO assessment projects. We are currently reevaluating our existing process
and the software tools we use to collect and store SLO assessment data. We must
ensure that any new systems that are developed have the capacity to seamlessly
disaggregate all SLO data. One promising avenue to consider is the collection of SLO
data using rubrics in the Canvas Learning Management System (LMS).

Culturally Responsive Assessment Practices

Adopting culturally responsive assessment practices will require considerable
professional development. More SLO assessment is occurring at Norco College than ever
before. It is critical for us to move beyond a culture of compliance and completion of
SLO assessment and start thinking about what students, faculty, and staff can learn from
the process. First, faculty would need specific training on culturally responsive
assessment, facilitated by an outside organization like the National Institute for Learning
Outcomes Assessment (NILOA). This would likely need to be a series of training events
and an ongoing emphasis that is reinforced in every conversation about assessment.
Faculty may not have thought of assessment as a component of equity gaps, so this will
require a shift in our institutional culture. At least some of this professional
development should center on specific assessment tools, such as portfolios, capstone
projects, and rubrics that can be used to rigorously assess SLO competency across a
wide range of assessment types.

Equity-based Pedagogy Training and Support for All Faculty

Innovations in student-centered teaching with an equity lens are continuously being
developed but not all faculty have access to these innovations. On-going training in such
innovations for full-time and part-time faculty are needed on an on-going basis. Equity-
based pedagogy must be supported and encouraged through faculty mentoring,
improvement of instruction, and professional development opportunities. Training for
part-time faculty must not only be encouraged but also incentivized and provided when
it is most convenient for their schedules.

Professional Development-Four Pillars of Guided Pathways

Align professional development training around the Guided Pathways four pillars
framework. This framework is designed to increase the effectiveness of our college and
promotes the potential for greater student completion. We will work with the RP Group
to develop trainings in the following topics: Student Support Redefined-Six Success
Factors, Using the Success Factors to Facilitate Pathways Planning, 10 Ways Faculty Can
Support Student Success, and 10 Ways Everyone Can Support Student Success. Trainings
will be offered once per term to faculty, staff, and administrators to help everyone gain
an understanding of their role in increasing overall student success and closing equity

gaps.
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Training and Ongoing Support for Faculty and Staff Advising

Faculty and staff advising are key elements in the Guided Pathways model and is a
characteristic of highly successful colleges and universities. Therefore, members of the
Student Success Teams must be supported with initial training and follow-up support
before they are fully launched. Create clear descriptions of expectations and time
commitments for faculty advisors and staff advisors, respectively, and develop
guidelines and recommendations to help facilitate effective faculty and staff advising.

Update and Provide Support for Committee Websites

Committee websites serve as the primary avenue through which to disperse information
and share training activities with all members of the institution. The Professional
Development Committee and the Teaching and Learning Committee websites will be
updated regularly with links to upcoming and past trainings, equity-minded instructional
and non-instructional best practices, links to useful websites, and other pertinent
information.

Evaluation Plan and Process

Using the Student Equity and Achievement (SEA) data provided by the California Community
College Chancellor’s Office (CCCCO), this plan has identified disproportionately impacted groups
and has presented target goals for each indicator area: access, fall to spring retention,
completion of transfer-level English and math in the first year, vision goal attainment, and
transfer. The impact of activities outlined in the equity plan will be monitored at two levels.
First, data will be gathered on the impact of activities on disproportionately groups. However,
since equity efforts should have an impact on the institution as a whole, data on each of the
indicators will be gathered for the entire college to determine if the equity plan activities are
being scaled to a level that has an impact institutionally. At the most basic level, evaluation will
be done at the end of each academic year to determine whether Norco has met its stated goal
for each indicator area. The extent to which each goal is being met will be evaluated and
reported in our annual review, per the guidelines of the CCCCO, and will be part of campus-
wide program review reporting.

Beyond this basic level of evaluation and reporting on an annual basis, qualitative and
guantitative evaluation efforts on campus will demonstrate effectiveness of programs and
allow for deeper understanding of institutional progress toward each goal. Utilizing
guantitative, qualitative, and mixed-methods approaches to evaluation within each indicator
area will allow for a greater understanding of student experiences that may not be adequately
captured in quantitative reporting. For example, a qualitative study may help identify barriers
that disproportionately impacted student groups encounter during the onboarding process that
lead to a fewer of these students enrolling at Norco College. We will be able to develop new
interventions to address these barriers, which in turn will be evaluated to determine their
impact. These secondary evaluation efforts are consistent with a cyclical approach to
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evaluation, in which findings from one evaluation often drive or inform new questions to be
explored with follow-up assessment. Thus, we expect that goal progress reporting will occur at
the end of each academic year, but that there will be ongoing quantitative and qualitative
studies that might speak to Norco’s progress toward meeting different goals, from a student
perspective.

Evaluation and assessment of each program or activity identified within the plan will be
conducted on an ongoing basis, as described within each activity. These activity-specific
evaluations will provide an understanding of the impact each activity is having on student
success of disproportionately impacted groups within the respective indicator area. These
evaluations in combination with broader, campus-level evaluation will help identify the extent
that Norco College is improving student success of disproportionately impacted groups. The
evaluation schedule for the equity plan goals and activities will be an ongoing process, per the
assessment cycle framework.

Resources Allocated for Activities

The college is allocating student equity funds to support the initiatives listed in this plan, as well
as personnel needed to implement activities. For example, equity funds will continue
supporting Umoja by funding program activities and 50% of the Umoja Counselor/Coordinator
position. Equity funds will continue funding two full-time student success coaches to focus on
improving overall retention and success for Latinx and African American student populations.
Unity Zone will be staffed with an hourly employee in fall and spring of each year. Equity funds
will also support student leadership conferences, cultural events, as well as on-site and off-site
professional development. The proposed budget below is based on anticipated funding level of
$755,000 for the 2019-2020 fiscal year. Additionally, 2018-2019 carry forward will supplement
professional development and activities described throughout this plan.

2019-2020 PROPOSED BUDGET

(Z:t:de:t Category Expense
Academic Salaries
Dean, Student Equity Initiatives (Professional Development Coordinator) .75
1000 Counselor/Coordinator- Umoja .50
Faculty Special Projects (Professional Development) $20,000
Classified and Other Non-Academic Salaries
Student Success Coach (Latinx Student Population) 1.00
Student Success Coach (African American Student Population) 1.00
2000 — - .
Administrative Assistant 1.00
Temporary, Hourly Staff Member-Unity Zone $26,000
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Salaries | $434,565

3000 | Employee Benefits Benefits | $260,936
Supplies and Materials
Office and other Supplies $3,000
4000 Books and instructional materials (Umoja, Puente) $6,000
Copying and Printing $2,499
Food (local trainings, events, and planning meetings) $8,000

Supplies and Materials | $19,499

Other Operating Expenses

Consultants (Professional Development) $10,000
5000 | Student Travel (Conferences, college tours, and cultural events) $10,000
Staff Travel (Conferences, trainings, and retreats) $20,000
Subtotal | $40,000
6000 | Capital Outlay S0
7000 | Other Outgo S0

Total 2019-20 Anticipated Expenditures | $755,000

2019-20 Anticipated Allocation | $755,000

Coordination with Equity-related Categorical Programs

The college will coordinate efforts with equity-related categorical programs in two ways. To
improve fall to spring retention of DI students, the equity plan administrator will coordinate
with program leads to develop a campus-wide strategic recruitment plan to ensure DI students
with the most needs are provided the opportunity to join these programs. More specifically,
equity-related programs must ensure African American, Latinx, Foster Youth, Pacific Islander,
and LGBTQ students with the highest needs are intentionally recruited to fill available slots. Our
recruitment strategy is also intended to ensure special funded programs closely reflect the
student gender ratio. Historically, these programs have served a higher ration of females than
males. When recruiting male participants, men of color, in particular, must be intentionally
recruited because they continue to emerge as DI across multiple metrics. To achieve this task,
the equity plan administrator will coordinate efforts to change how recruitment occurs
throughout the year. We will use the onboarding process and financial aid data to assess the
needs of first-time college students, and also to determine eligibility for equity-related
programs. These data will be sorted and lists of eligible participants will be forwarded to
program personnel. Program leads will direct their staff to actively recruit participants from the
lists provided until all slots have been filled. Students will also be informed about the programs
that are recommended for them to join based on their needs. This coordinated recruitment
plan and process will ensure that students with the highest needs are provided the opportunity
to join equity-related categorical programs when they first enroll in college. This plan also
ensures that DI students receive support services when they first enroll in the college.

The college also plans to expand the Umoja and Puente programs to serve more African
American and Latinx students. Historically, membership in these programs was limited to the
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number of the seats available in program sponsored English and guidance courses. To expand
these successful learning communities, the Umoja and Puente traditional models need to
change. Moving forward, African American and Latinx students will be able to join these
learning communities by either enrolling in program-sponsored courses, or by participating in
program sponsored meetings and activities outside of class. Program leads will work with
instructional deans and faculty to offer culturally relevant courses (ethnic studies, social justice,
etc.) in addition to program-sponsored English and guidance courses. Increasing the number
and type of culturally relevant courses will help promote student engagement and participation
in Umoja and Puente learning communities. The goal is to serve approximately 150 students in
each learning community by the end of the 2021-2022 academic year.

Assessment of Progress Made

Table 7 provides an overview of progress made between academic years 2015 and 2018. The
metrics used to measure progress are the same ones included in the 2017-2019 SSSP, Equity
and Basic Skills Integrated Plan. The DI groups under each metric were disaggregated by race
and gender. The green arrows indicate a positive, upward trend, black indicates little or no
progress made, and red indicates a downward trend. In summary, significant improvements
were made in transfer level English completion and associate degree completion. Little or no
improvement was made in transfer level math completion and onboarding. Certificate
completion percentages for females remained somewhat steady, while African American and
Latinx male completion rates are extremely low. Of particular concern is a significant drop in
the transfer rate of African American males (23.1% to 13.3%) in the past three years.

Table 7. Integrated Plan Outcomes-DI Populations

) 1 9l O N X
Metric DI Group = S = S = S Trend
~ ~ ~
African American Females 45.6% | 43.4% | 41.5% N7
. Filipino Females 46.2% | 435% | 39.7% | WV
Onboarding : J
(application to Latinx Females 50.3% | 49.4% | 48.3%
I ¢ African American Males 49.8% | 48% 46.7% v
enroliment) Filipino Males 59% | 57.1% | 49.8% | W
Latinx Males 56.2% | 53.6% | 493% | V¥
African American Females 61.9% | 48.6% | 50% N7
Fall to Fall Latinx Females 54% 52.1% | 55.8% ()
Retention African American Males 40% 42.9% | 42.6% ()
Latinx Males 51.9% | 54% | 47% \2
1 1 0, 0, 0,

Transfer Level Math Afr!can American Females 20% 31.8% | 36.4% ()
- Latinx Females 33.3% | 32.5% | 248% | WV

Completion - .
ithin 2 African American Males 33.3% | 33.3% | 42.9% ()
(within 2 years) Latinx Males 28.8% | 30.5% | 26.2% | W
. African American Females 58.8% | 44.4% | 60% N

Transfer Level English

c leti g Latinx Females 46.1% | 48.9% | 47.6% >
ompletion African American Males 31.6% | 28.6% | 40% N
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(within 2 years) Latinx Males 33.8% | 42.9% | 48% )
. African American Females 4.4% 14% 8.9% ()
Associate Degree -
Completion Lat!nx Female.s 12.5% | 12.4% | 16.6% t
. African American Males 7.7% 3.9% 13.3% t
(withini4 years) Latinx Males 10.2% | 8.1% | 8.6% 7
African American Females 2.2% 2.3% 2.3% >
Certificate Completion | Latinx Females .9% 7% 1% >
(within 4 years) African American Males 2.6% | 0% 0% v
Latinx Males 21% | 1.3% | 1.2% v
African American Females 15.6% | 11.6% | 15.6% >
Transfer Latinx Females 10.9% | 10.6% | 11% > 4
(within 4 years) African American Males 23.1% | 11.8% | 133% | V¥
Latinx Males 6.9% | 65% | 7.8% ()

Accounting of Student Equity Expenditures

The 2019-2022 Equity Plan also requires an accounting of how student equity funding for 2015-

2016, 2016-2017, and 2017-2018 was expended. Below is an accounting of expended funds.

2015-2016 STUDENT EQUITY EXPENDITURES

(:::::t Category Expense
Academic Salaries
Dean, Grants and Student Equity Initiatives .75
Counselor, Umoja .50
1000 -
Counselor-Student Support Services Hourly
Counselor-Student Support Services-RISE Hourly
Faculty Special Projects
Classified and Other Non-Academic Salaries
Student Success Coach-Men of Color Mentoring Program Hourly
Student Success Coach-Umoja Hourly
Outreach and Recruitment Specialist for Veterans and foster youth .49
Institutional Research Specialist .50
2000 | Grants Administrative Specialist 1.00
Administrative Assistant .50
Veterans Services Specialist .15
Tutors Hourly
Peer Mentors (Umoja and Men of Color) Hourly
Salaries | $340,789
3000 | Employee Benefits Benefits | $88,315
Supplies and Materials
Office Supplies
4000 - - - ;
Books and instructional materials (Umoja, Puente, FYE, Next Phase,
CalWORKs, and foster youth)
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Copying and printing
Outreach materials
Supplies and Materials | $105,575
Other Operating Expenses
Professional Development Services
Consultants (UCLA’s Grit Training Program)
Food for trainings, events, planning meetings, students orientations, flex
5000 | days, etc.
Student Travel (Umoja statewide and regional conferences, A2ZMEND)
Staff Travel (Umoja Summer Institute, RP conferences, veterans
conferences, CUE Equity Institutes, Faculty Retreat)
Other | $149,652
6000 | Capital Outlay 1]
7000 | Other Outgo (educational supplies) Outgo | $4,387
Total 2015-16 Expenditures | $688,718

Object

2016-2017 STUDENT EQUITY EXPENDITURES

Code Category Expense
Academic Salaries
Dean, Grants and Student Equity Initiatives .75
Counselor- Umoja .50
1000 -
Counselor-Student Support Services Hourly
Counselor-Student Support Services-RISE Hourly
Faculty Special Projects
Classified and Other Non-Academic Salaries
Student Success Coach (Men of Color Mentoring Program and Foster 1.00
Youth)
Student Success Coach-Umoja 1.00
Student Success Coach-Career Technical Education .05
2000 Outreach and Recruitment Specialist for veterans and foster youth .49
Institutional Research Specialist .50
Grants Administrative Specialist 1.00
Administrative Assistant .50
Peer Mentors (Umoja, Men of Color) Hourly
Salaries | $324,453
3000 | Employee Benefits Benefits | $163,272
Supplies and Materials
Office Supplies
Books and instructional materials (Umoja, Puente, First Year
4000 Experience, Next Phase, CalWORKs, EOPS, and foster youth)
Instructional materials
Outreach materials
Supplies and Materials | $23,994
5000 Other Operating Expenses

Food for trainings, events, planning meetings, and orientations
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On-site professional development

Travel (staff and student travel)

Other | $89,316
6000 | Capital Outlay SO
7000 Other Outgo $148
Total 2016-17 Expenditures | $750,438
Total 2016-17 Allocation | $750,438

. 017-2018STUDENTEQUITYEXPENSES

%I::;:t Category Expense
Academic Salaries
Dean, Grants and Student Equity Initiatives .75
1000 Counselor/Coordinator- Umoja .50
Classified and Other Non-Academic Salaries
Student Success Coach (First Year Experience Program, Men of Color 1.00
Mentor Program and Foster Youth)
Student Success Coach-Umoja and Puente 1.00
Institutional Research Specialist .50
2000 | Grants Administrative Specialist 1.00
Peer Mentors and Program Assistants Hourly
Subtotal | $415,039
3000 | Employee Benefits $187,558
Supplies and Materials
Office and other Supplies
Books and instructional materials (Umoja, Puente, First Year Experience,
4000 | Next Phase, CalWORKs, EOPS, and foster youth)
Copying and Printing
Food (trainings, events, and planning meetings)
Subtotal | $55,038
Other Operating Expenses
Food for trainings, events, planning meetings, and orientations
5000 | On-site professional development
Travel (staff and student travel)
Subtotal | $93,278
6000 | Capital Outlay 1]
7000 | Other Outgo (Educational Supplies) $3,386
Total 2017-18 Expenditures | $754,299
Total 2017-18 Allocation | $754,299
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Point of Contact

Main Point of Contact Alternate Point of Contact
Gustavo Oceguera, Ed.D. Caitlin Welch

Dean, Grants and Student Equity Initiatives Institutional Research Specialist
Gustavo.Oceguera@NorcoCollege.Edu Caitlin.Welch@NorcoCollege.Edu
951-739-7885 951-739-7897
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RCC Student Equity Plan 2019-2022
Executive Summary

The purpose of the Riverside City College Student Equity Plan is to address
institutional and larger societal barriers that have resulted in inequitable outcomes
for a significant number of societally marginalized groups. The majority of RCC
students are from minoritized groups that have faced challenges to success due to
policies and processes that were designed based upon cultural standards that have
historically been exclusionary and largely an extension of middle class norms. This
history has contributed to, among other things, class-based standardized testing that
serves more as a proxy for middle class social capital than actual intellect or
knowledge, a student-deficit model which absolves the institution of accountability
and has rather suggested that students alone bear the responsibility for their
successful matriculation and completion without regard to their capacity or to their
ability to access the tools and resources that have conventionally been deemed
necessary for academic success. Additional examples of the systemic barriers in place
in conventional educational settings is that student discipline and conduct policies
reward conformity to certain norms and castigate outliers as defiant and where an
insistence on colorblindness negates the humanity of the student seated in the
classroom.

This RCC Student Equity Plan has identified American Indian and Alaskan
Native, Pacific Islander and Native Hawaiian, Foster Youth and African
American students as the primary focus for intentional and deliberate student equity
activities due to the degree of the proportionality gaps that exist across the five
success metrics. Interestingly, on a few of the measures—transfer and math and
English course-taking in the first year--there were wide disparities among males and
females. Hispanic/Latinx student disproportionality was prominent on two metrics—
1) transfer and 2) math and English course taking in the first year metrics. Overall, the
plan highlights thoughtfully-considered, group specific interventions in order to reach
our ambition goals delineated in our Vision for Success Plan, the metrics follow:

1. Metric: COMPLETION: # of students who acquire associate degrees,
certificates, or specific job-oriented sill sets.

e Disproportionate impact: Foster Youth (m/f), Native Hawaiian /Pacific Islander
(m), African American (m)

2. Metric: RETENTION: Completed Fall to Spring at the same college.
e Disproportionate impact: Foster Youth (m/f), African American (m/f{)

3. Metric: ACCESS: Successful enrollment in same community college from Fall to
Fall.

e Disproportionate Impact: Foster Youth (f); American Indian or Alaskan Native
(f), African American (f)
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4. Metric: TRANSFER: Transferred to a four year institution; CSU and UC
Transfer (ADTs and IGETC curriculum)

e Disproportionate Impact: Foster Youth (m/f), American Indian or Alaskan
Native (m), Native Hawaiian or Pacific Islander (m/{), Hispanic or Latinx (m/f{)

5. Metric: MATH AND ENGLISH: Completed both transfer-level Math and
English within the district in the first year.

e Disproportionate impact: Foster Youth (m), African American (m), Hispanic or
Latino (m), Disabled (m)

Institutional Alignment, Priorities and Target Groups

Due to diligent efforts and significant restructuring of the college’s strategic planning
process, the college councils now mirror the strategic initiatives, framework and
planning process for all departments, programs and services. The college has
embedded student equity into all aspects of planning, program development,
assessment, and evaluation. As a result, addressing Student Equity at RCC is now
one of three strategic goals: Student Equity, Student Access and Student Success.

This 2019-2022 Student Equity Plan aligns with the Riverside City College Strategic
Plan and adheres to the organizing principles of the four pillars of Guided Pathways
(clarify the path, get on the path, stay on the path and ensure learning). The
implementation of eight instructional pathways and development of program maps
for majors will better inform our students for the academic road that lies ahead.
Along with the informative course mapping for students’ educational planning, the
principles underlying the Promise Program and Guided Pathways are the
foundational Student Equity strategies: cultural proficiency, integrated academic
support, targeted interventions based on disaggregated student equity data, and
discipline-based pedagogical practices for improved student outcomes at the
curricular level.

Additionally, this plan is using the major findings of the RP group’s, Through the Gate
study as a foundation for organizing activities for the disproportionately impacted
student groups. This study indicates that there are considerable opportunities at key
momentum points in the students’ academic progress that if adequately supported
would yield greater transfer success. Especially of note is the finding that while
many African American students do not arrive “near, at or through the gate,” among
those that do, approximately 75% achieve transfer. This is a greater rate of transfer
than any other group. In other words, if we can identify successful strategies to
support African American students to get to the transfer gate, they are highly likely to
transfer. On the other hand, while all Latinx students were more likely to earn an
ADT, Latino males and Native American females were less like likely to transfer than
other groups. The report indicates that “nearly 300,000 students attending CCCs
completed all or most of their transfer requirements, yet did not make it ‘through the
gate’ to a university (“Mapping the Transfer Landscape,” RP Group, October 2017).
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These so-called high-leverage learners wind up near or at the gate and then stall.
Based on these students attaining 60 units but with an overall 2.0 GPA; or 60 units
with a 2.0 GPA but not having taken math or English, key momentum points and
themes, then, serve as the organizing basis for this Student Equity Plan. These are:

e transfer awareness (Guided Pathways pillars 1-4)

e GPA awareness (Guided Pathways pillars 3-4)

e transfer math and English course-taking in the first year (Guided Pathways
pillars 3-4)

e course success and program progress at key momentum points (Guided
Pathways pillars 3-4).

With well-balanced and complementary strategies and activities that will be
intentionally and deliberately designed to be culturally-relevant for students and in
support of equity-minded institution-wide policies and practices, many of the
activities will be similar for the disproportionately impacted groups but tailored,
based on best practices, for the particular needs of the groups that have documented
proportionality gaps based on disaggregated student equity data and according to the
Vision for Success metrics and goals. Finally, this student equity plan is based on the
principle that targeted, intentional and deliberate strategies and activities are
necessary for closing equity gaps for students in groups identified as being
disproportionately impacted. It acknowledges that a significant aspect of the
transformational institutional change that is needed in order to remedy achievement
gaps must be in the professional learning component of faculty and staff
development.

Of further note, this strategic alignment ensures that the responsibility for the
implementation of strategies to combat proportional inequities for students in target
equity groups rests not within one division nor within the hands of one group of
administrators. Achieving Student Equity at RCC is reliant upon the intentional and
collaborative efforts of all of our dedicated faculty, academic support and student
services professionals, staff and administrators. Our faculty, though, are the linchpin
of this plan. Our faculty are not just responsible for the students in their majors.
They are not just responsible for the students in their respective classrooms on any
given day. With Student Equity embedded into the Pathways structure and our
Promise initiative, faculty become key members of the support teams that guide
students through advising, mentoring, career and personal development. Faculty are
also responsible for implementing best practices in pedagogy and curriculum design
to increase student success and decrease disproportionate achievement gaps. And,
as participants, along with students, in cultural proficiency retreats, mentoring and
leadership development, interacting in Engagement Centers and other extracurricular
activities—faculty and students alike will have opportunities to cultivate relationships
outside of classroom walls.
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2019-2022 Plan

Student Equity Committee and Institutional Responsibility for Closing Equity Gaps.

In the Spring of 2017, a team of RCC administrators, faculty and staff, including the
VP of Planning and Development, Dean of Student Success and Support, Dean of
Institutional Research, and the faculty leads for Student Equity and Strategic
Planning, gave a presentation at the ACCJC conference sharing the process the
college had undergone for utilizing Guided Pathways as a framework of equity-
minded, team-based innovative practices for student success. The presentation was
based on an analysis and evaluation of the three previous years’ goals explicated in
the college’s Strategic Plan, Educational Master Plan and Student Equity plans. With
“Completion Counts through Pathways,” RCC established its commitment to student
equity as the foundational principle of planning. Our core vision is Student Access,
Student Success and Student Equity:

Completion Counts
Through Pathways

Innovation

Career and
Tochnical

Education e E qUItY

Changang from
aaasted . mravel:n&l and | Debctt minded to
pedagogy Ecuity-minded
<

While a myriad of intentional strategies targeted for specific student groups exist
within the metrics of this 2019-2022 plan, there is cohesive focus on Student Equity
through Guided Pathways and momentum points. The strategies and activities that
we propose herein are an extension of the efforts of prior years’ student equity plans
(summaries of those efforts are in the following sections). They are designed to
support the four pillars of Guided Pathways and to improve upon the students’
likelihood of timely reaching the key momentum points that will get them “through
the gate” for degree and certificate completion and transfer. As stated in the opening
paragraph, our student equity plan goals are ambitious. This is due to the level of
urgency that has been brought to bear on our California Community College system.
At RCC we are inspired by the challenge and wholly committed to Student Equity as
the central focus of all that we do strategically and operationally. The students most
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disproportionately impacted on the Vision for Success Metrics: Native

Hawaiian /Pacific Islander, African American, American Indian, Foster Youth,
Hispanic or Latinx students are our key focus. Students that are LGBTQ+, veterans,
homeless and/or food insecure, and previously incarcerated also deserve targeted
and deliberate attention from the college in order to support their success and
maintain equitable outcomes.

The RCC Student Equity Committee is the primary conduit and monitor of the
student equity Plan. The Committee has envisioned itself to be an active committee
that represents the overarching institutional commitment to Student Equity (RCC
Student Equity Committee Mission and Vision, Appendix I). This committee is both
an actor and a watchdog for accountability for reaching Student Equity goals. A
major part of that commitment is professional learning for cultural proficiency,
discipline-based pedagogy for improved equity outcomes, implicit bias training,
inquiry-based approaches to understanding our students and their needs and to
understanding the institutional itself—particularly how the college may be operating
with barriers that result in inequitable outcomes for students. Provided here are the
overarching strategies that will contribute to transformational change as Riverside
City College continues the practice of being a culturally proficient and equity-minded
institution:

1. Faculty need many pedagogical tools to help their students succeed. Also
necessary is self-reflection and institutional support for change from the level
of the individual faculty and staff member to their program, discipline,
department, division and indeed the entire institution. Demographic changes,
state initiatives, changing technologies, career and labor forecasts all assure us
that the one thing that is certain is change. Student equity recognizes that
much learning, growth, inquiry, training will be necessary to meet the
challenges of our students in order to meet the needs of our community.
Trained facilitators for equity, pedagogy and culturally proficiency, motivational
speakers that reflect the diversity of the student body within disciplines and
instructional pathways, discipline-based learning opportunities, workshops,
attendance at NCOR, AHSIE, Umoja, A2MEND, AAC&U, IEPI, 3CSN
conferences all serve to provide faculty, staff and students with resources and
tools to address systemic inequities in higher education.

2. Engage faculty in the development of rich learning environments that support
culturally-relevant teaching in collaborative learning spaces.

3. The student equity plan supports a thoroughly embedded race-equity culture
at RCC. Hand in hand with supporting faculty learning opportunities for
developing culturally relevant pedagogies is our institutionalization of the
requirement to review student equity outcomes data in the comprehensive and
annual program reviews. The plan supports faculty and staff in the analysis of
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their data for the purpose of engaging in purposeful practices to improve
student success rates. One of the primary goals for the student equity
committee for the 19/20 school year will be to support the writing of the
comprehensive program reviews by facilitating discussion, analysis and
evaluation of equity data.

. Supporting and understanding student capacity necessitates supporting
programs that envelop students in a cultural context that enables them to
comfortably and assuredly navigate the campus environment. The
foundational Student Equity programs at RCC are Umoja at RCC and the
HOME Room Engagement Center, La Casa Engagement Center and the Puente
program. These programs have demonstrated an above average success rate
for students actively involved in these programs and will continue to be
supported for staffing for academic and career advising, academic progress,
activities programming, academic learning communities and important student
college tours, cultural activities. Student Equity also supports programming
for Guardian Scholars/Foster Youth, Disabled Resource Center, EOPS,
Veterans, LBTQ students, formerly incarcerated and homeless and food
insecure students.

. Faculty and Staff recruitment: Intentionally engage in equity-minded job
posting and recruitment, committee selection and embedded equity training,
candidate screening and interviewing and hiring processes that yield highly
qualified and culturally proficient candidates for faculty, staff and
administrative positions.

. Coordination with Academic Support for the intentional hiring of Student
Equity groups as peer advocates for evening and weekend students, as well as
day students, as peer mentors, student group leaders, Sl leaders and with
student employment to help disproportionately impacted students find on
campus jobs with on campus programs and services.

. Address needs of part-time, evening and weekend students through policies
and practices that might be posing systemic barriers to success—such as
extension of hours of operation, evening child care and academic support.
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Staffing Needs

In looking forward to the next three years of the plan, there are some evident gaps—
due in part to the need for additional staff to support student equity needs that fall in
the general category of direct student support, yet also address the great degree of
mental health and social service needs of many of our equity students. For this
reason, for 2019-2022, the Student Equity Plan calls for the recruitment and
hiring of a Student Equity Social Worker. We propose hiring a college Social
Worker to address student needs that extend beyond academic advising, mental or
physical health or course success. As we learned from webinars and several
conferences and workshops, our student have a range of needs that must be met in
order to be successful in the classroom: many are food insecure, move in and out of
homelessness, have physically demanding, high stress jobs, family obligations and
financial stresses. We can support our students’ efforts to stay in school and on
track to transfer by having a well-informed and trained social worker as part of our
student success team. This position can help students identify and connect to the
resources they need that will allow them to stay engaged in their coursework and on
track to complete a certificate or degree.

Another need is the distribution of equity data to departments, disciplines and
programs with the support needed to assess and evaluate the data. The director
of institutional research will take the lead in the dissemination of data as well as in
providing support in the use of the data with the various departments. As stated
earlier, as the faculty are the linchpin to student success, they need greater
assistance in reviewing their data and using it to develop strategies to close student

equity gaps.

Coincident with the ability for faculty to meaningfully use the data is the need for
support for them to carry out small or large projects that are pedagogically sound
and intentionally designed to close equity gaps. RCC needs a Student Equity
Program support specialist to assist in the carrying out of equity activities that
are generated by faculty in disciplines and departments. The program support
specialist will also maintain a resource center accumulated from the growing body of
literature, articles, notes from conferences, videos, links to web pages, podcasts,
maintain a database of speakers, trainers and facilitators; keep track of key equity
conferences that faculty and staff could potentially attend and amass other helpful
resources for our faculty and staff to use when considering matters of student equity.
This position would work closely with the Student Equity Faculty Chair, the Director
of Institutional Research, the Dean of Academic Support and Student Success and
instructional deans.
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Previous Funding Years and Progress.

RCC'’s previous years’ student equity budgets were guided by the six goals explained
on the following pages. The RCC Student Equity Committee has evolved considerably
in its management of the state allocations for Student Equity beginning in 2014-
2015. The implementation of Integrated Planning for 2017-2018 and beyond has
been beneficial as a tool that provides clarity in reviewing our previous efforts and in
thinking ahead to more fully intertwine the efforts of student support programs and
services funded by SSSP, BSI, and Student Equity. The Student Equity committee is
better situated now as an intentional programming body that is integrated within the
college planning structure. The Student Equity Committee is led by a faculty chair
who works closely with the Vice President of Planning and Development, the Dean of
Student Success and Support, the Dean of Institutional Effectiveness and the
academic deans of the divisions of Career and Technical Education, Fine and

Performing Arts, Math and Sciences and Languages, Humanities and Social Sciences.

The Student Equity budgets for 2014-2015, 2015-2016 and 2016-2017 included the
establishment of an Office of Equity Support to develop equity focused trainings,
support for professional development and to support faculty and staff requests for
activities directed toward students in the targeted equity groups. The budgets also
provided support for RCC’s established programs and services for equity students,
such as Puente and Ujima. The committee budgeted for strategies, programs and
activities within the required Student Equity Plan budget categories: Outreach,
Student Services/Categoricals, Research and Evaluation, Student Equity
Coordination and Planning, Curriculum/Course Development or Adaptation,
Professional Development, Instructional Support and Direct Student Support. The
Student Equity Plan was written to overlay RCC goals for student equity onto these
established categories. What follows are the foundational principles from previous
years’ plans and strategy highlights:

1. Understand students and the root causes of student underachievement.
Through inquiry, the college will research best practices and support professional
development opportunities that will aid faculty and staff to be able to identify and
implement processes to address systemic institutional barriers that impede
student success. The college must put students at the center of the inquiry and
assess students’ phenomenological experiences through qualitative sources.

e RCC hired the RP Group to conduct male students of color focus groups in
March 2017. The resulting report was widely shared and discussed.
Participating students’ feedback is informing how faculty interact with
students and in alignment with the California Guided Pathways, helping to
frame RCC’s redesign of Integrated Academic Support.
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e Riverside City College is tracking students’ progress and outcomes
disaggregated in many different ways including gender, race/ethnicity, full-
time/part-time, special populations (students with disabilities, foster youth,
veterans, athletes, etc.). Course outcome data including an institutional set
standard for course success has been distributed at the academic discipline
level to inform conversations about student success including equity-
focused discussions. As part of this discussion, RCC is using the State
Equity Plan’s Proportionality Index to frame discussions about student
success. Presentations to increase awareness of student equity
achievement gaps were included in Fall 2015 and Spring 2016 FLEX days.

e RCC has fully implemented Multiple Measures Placement beginning with a
piloting of MMAP in Summer 2016. The college is tracking and reporting on
the success of these students including disaggregating by equity categories
to better understand student success and implement targeted interventions
as needed.

2. Support professional development for internal capacity building. In order to
reframe the conversation about student success away from the student-deficit
model towards a model of institutional change and curricular and pedagogical
renewal, the Student Equity Plan supported activities that would help shape an
equity-minded dialogue of student success and engage faculty to view their
curriculum through new lenses. In support of this goal, the Student Equity plan
supported attendance at relevant meetings, conferences and colloquiums,
participation in working groups and communities of practice and dissemination of
available research literature in order to support the development of instructionally-
centered, discipline-based strategies to narrow the equity gap for targeted student
groups.

Curriculum and Pedagogy:

e Multiple Measures and Cultural Proficiency Retreat — September 2016.
Coincided with the initial data outcomes from our summer piloting of using
Multiple Measures for student placement into college-level math and
English. Attended by fifty math and English faculty, Student Equity
committee members and several academic deans, the purpose of the retreat
was to examine current placement data and have frank discussions about
constraints upon equitable outcomes resulting from high-stakes placement
tests. The Cultural Proficiency segment of the retreat was to share
strategies with faculty of how to use a cultural proficiency lens to consider
institutional barriers that will be needed to overcome resistance to changes
that will come from placing more first-time, first-generation students
directly into college-level math and English courses.
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Supported by a Student Equity mini-grant, eight math faculty attended the
2017 Carnegie Math Pathways Forum — a multi-day conference designed to
provide training and best practices for math acceleration primarily for non-
STEM students. Based on an analysis of course registration, RCC’s
acceleration courses have a higher representation of our targeted equity
groups versus the college’s overall population. The Math Department has
now developed a working group to develop curricular changes and address
math course sequencing for better alignment with college pathways leading
to shorter remediation and reduction in time to transfer.

Through its work with the California Acceleration Project (CAP), part of the
California Community College Success Network (3CSN), more than two
dozen RCC faculty have attended 3CSN training. The faculty developed and
offered English 80, Preparatory Composition, and Math 37, a pre-statistics
course, to shorten the time needed for remediation. CAP data reveals that
courses such as these reduce students’ time in remediation by at least a
semester; align remediation with college-level requirements; use high-
challenge, high support pedagogy; and make no changes to outcomes in
transfer-level courses. For most of the acceleration courses, there is a
higher percentage of enrollment for disproportionately affected students in
these courses than in the college overall.

Student Equity funding supported a Student Equity Retreat in Fall 2015 for
the Library and Learning Support Division. The faculty and staff developed
a plan to establish a Student Equity Collection to be used by students,
faculty, and staff in the RCC Rotella Digital Library. This collection, along
with books on the subject of student equity, diversity and cultural
proficiency in Higher education, included an expansion of the main
collection of books by and/or about the identified Student Equity groups.
Seed money was also provided to broaden the library’s data bases for
resources for ethnic studies courses, software for students to evaluate
career interests and digital tutoring services. Working with the coordinators
of campus student equity programs, the library hosts course textbooks on
reserve for a book lending program. Finally, one of the most significant
outcomes of the Student Equity efforts of the library is the hiring of a full-
time Outreach Librarian in Fall 2017. Student-equity funded research
databases are highlighted on the home page of the RCC library.
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Organizational Capacity-building: Confronting deficit-mindsets and reviving
the institutional culture anew is the purpose of internal capacity building.

Databases Supported by Student Equity
Each One, Reach One

African-American
History

African American
Newspapers, 1827-1998

An Archive of Americana Collection

Afrlcan Amerlcan Newspapers

Ethnic NewsWatch

' DEMAND] ]

Ol T T ey

Hlspanlc Documentarles

TAPI

Hispanic American Periodicals

In Spring 2016, a core group of forty faculty, staff, and administrators
participated in three multi-day Cultural Proficiency workshops creating a
Champions for Change cohort. These workshops focused on training the
group how to use tools and techniques including equity-minded inquiry to
change internal perceptions from a deficit-minded “it’s the students’ fault”
to an equity minded “how we can change the policies and practices that
perpetuate equity gaps.” With the final training completed in October 2016,
the Cultural Proficiency Champions for Change cohort is now a cadre of
trained facilitators with tools and strategies to encourage equity-minded
discussions about student success, focusing on discipline and department

Index

level assessment and program review and planning.
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https://ezproxy.rcc.edu/login?url=http://online.infobaselearning.com/Direct.aspx?aid=14233&pid=WE01
https://ezproxy.rcc.edu/login?url=http://online.infobaselearning.com/Direct.aspx?aid=14233&pid=WE01
https://ezproxy.rcc.edu/login?url=http://infoweb.newsbank.com/?db=EANX&d_collections=EANAAA
https://ezproxy.rcc.edu/login?url=http://infoweb.newsbank.com/?db=EANX&d_collections=EANAAA
https://ezproxy.rcc.edu/login?url=http://online.infobaselearning.com/Direct.aspx?aid=14233&pid=WE43
https://ezproxy.rcc.edu/login?url=http://online.infobaselearning.com/Direct.aspx?aid=14233&pid=WE43
https://ezproxy.rcc.edu/login?url=http://search.proquest.com/ethnicnewswatch?accountid=39229
https://ezproxy.rcc.edu/login?url=http://search.proquest.com/ethnicnewswatch?accountid=39229
http://ezproxy.rcc.edu/login?url=https://fod.infobase.com/PortalPlaylists.aspx?wID=14233&AssignmentID=CLRCUU
http://ezproxy.rcc.edu/login?url=https://fod.infobase.com/PortalPlaylists.aspx?wID=14233&AssignmentID=CLRCUU
http://ezproxy.rcc.edu/login?url=http://hapi.ucla.edu/
http://ezproxy.rcc.edu/login?url=http://hapi.ucla.edu/
http://ezproxy.rcc.edu/login?url=http://hapi.ucla.edu/
http://ezproxy.rcc.edu/login?url=http://hapi.ucla.edu/
https://ezproxy.rcc.edu/login?url=http://online.infobaselearning.com/Direct.aspx?aid=14233&pid=WE01
https://ezproxy.rcc.edu/login?url=http://infoweb.newsbank.com/?db=EANX&d_collections=EANAAA
https://ezproxy.rcc.edu/login?url=http://online.infobaselearning.com/Direct.aspx?aid=14233&pid=WE43
https://ezproxy.rcc.edu/login?url=http://search.proquest.com/ethnicnewswatch?accountid=39229
http://ezproxy.rcc.edu/login?url=https://fod.infobase.com/PortalPlaylists.aspx?wID=14233&AssignmentID=CLRCUU
http://ezproxy.rcc.edu/login?url=http://hapi.ucla.edu/
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RCC’s second Champions for Change cohort began training in September
2017. This group is largely made up of faculty, which will continue to
encourage implementation of techniques in the classroom.

o Since the 2014-15 budget year, the college has offered numerous
workshops offering interpretation of disaggregated Student Equity data
and its significance for faculty and staff in their program planning. An
interactive session on cultural proficiency was also facilitated during the
faculty’s Flex Days in February 2017 and August 2017.

o Trained faculty and staff have incorporated the principles into their
teaching and services, have led discussions at department meetings,
college brown bags and division retreats and student leadership retreats.
We will be assessing the college-wide knowledge of cultural proficiency
and equity in Spring 2018.

Communities of Practice: Growth Mindset and Whistling Vivaldi.

o The Growth Mindset working group, Spring 2016, led to five faculty
being trained in Growth Mindset practices through 3CSN in Fall 2016.
Two faculty leads conducted a series of workshops for student leaders
in Summer 2016 and Summer 2017. In Fall 2017, trained student
GRIT/Mindset Ambassadors now go into classrooms to conduct
cognitive science exercises with their peers.

o The Whistling Vivaldi group read and discussed the landmark Claude
Steele book discussing the concept of stereotype threat. The
challenge to understand how this impacts what occurs in the
classroom is part of our ongoing dialogue at RCC in support of
cultural and pedagogical change for equitable student outcomes.

Participation in programs sponsored by the University of Southern
California Center for Urban Education (CUE): Equity funding allowed more
than seven faculty, administrators, and staff to attend USC Center for
Urban Education: Equity Institute for Men of Color in Community Colleges
in April 2017. Twelve faculty, staff and administrators to attend the Equity
in Faculty Hiring Institute in October 2017. CUE is well-known for its
current research on systemic barriers to student equity. In its April 14,
2017 research publication titled, “Supporting Men of Color in Community
Colleges: An Examination of Promising Practices and California Student
Equity Plans,” which was presented at the April CUE meeting, RCC was
acknowledged for our explicit commitment to devising success strategies for
male students of color. The report states:

o Riverside City College stood out for numerous reasons: (a) it allocated
the greatest amount of funding toward basic skills support for males of
color; (b) it specifically named African American and Latino males as
the target groups; (c) the activity specifically addressed providing
specific support for basic skills; and (d) it was very specific in
mentioning the use of high school transcripts to evaluate placement in
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English and math, a strategy which we assume is intended to
supplement or substitute for the use of traditional placement tests.”!

o CUE institutes are working meetings for teams from the participating
schools to identify challenges and barriers to student equity and
develop goals to eliminate them. Participation in the Fall 2017 Equity
in Hiring institute resulted in several changes to language in current
open faculty job postings that asserts that candidates should value
and provide evidence of demonstrated commitment to equity-
mindedness as a requirement for the position.

e Equity funding allowed more than twenty faculty, administrators, and staff
to attend the Riverside County Office of Education Excellence in Equity
conference in 2016 and 2017. This conference brought in nationally
renowned speakers with expertise in issues of Student Equity, Access and
Success. The RCOE also hosts single and multi-day retreats which are
facilitated working sessions on addressing systemic barriers to equitable
outcomes for all students. Participating with the Riverside County Office of
Education equity conferences and retreats allows RCC to leverage its
resources for faculty development—one of our key Student Equity goals—
and expose our faculty and administrators to the current best practices for
addressing Student Equity at large public institutions.

e Additional capacity-building engagements include the following:
i. Male Minority College Consortium Workgroup — June 2015

ii. UC Riverside Diversity in Higher Education event — Summer 2015

iii. Student Equity/SSSP Coordinator training September 2015, 2016

iv. California Community College League Student Equity Summit —
March 2016

v. A2MEND Conference — March 2016 and March 2017

vi. 3CSN Building Leadership Networks Conference on Equity — April
2017

3. Provide support for instructors in Basic Skills courses, but also across the
college in Transfer and CTE Pathways, in pedagogical training for learner-
centered strategies for teaching adult students (andragogy) and for targeted
student populations.

e In Spring 2016, Dr. Andrew Wall, a recognized scholar in adult
education, presented a workshop on strategies for teaching adult
learners. Through student equity, we are exploring the development of
best practices for teaching strategies best suited for adult students.
While the percentage of traditional-aged first-time college students has
increased upward from 30% over the last few years, a significant majority

L Community College Equity Assessment Lab, San Diego State University and Center for Urban Education, University of
Southern California, “Supporting Men of Color in Community Colleges: An Examination of Promising Practices and
California Student Equity Plans, 2017: California Futures Foundation.
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of our students over the past two school years, (55% - 68%) are between
the ages of 20-39. Some of these are also first-time students.
Additionally, we have a program of adult education, for non-traditionally-
aged students, housed within our CTE Division. In alignment with
practices of cultural proficiency, equity-minded instruction and
principles of Guided Pathways, andragogy suggests that 1) adults need to
be involved in the planning and evaluation of their instruction,;

“RCC’s commitment to improving outcomes for our students is
enhanced by continued and ongoing professional development
for college-wide and discipline-specific pedagogies and
andragogy suitable for today’s learners. We will support
faculty-driven strategies that have been developed as a result
of inquiry and analysis of data and training per

discipline/ program expectations.”

2) experience (including mistakes) provides the basis for learning
activities; 3) adults are most interested in learning subjects that have
immediate relevance to their job or personal life; 4) adult learning is
problem-centered rather than content-oriented. RCC supports
innovation in classroom teaching. The incorporation of proven best
practices for classrooms populated by adult learners should result in
improvement in course success rates and increased degree certificate
and degree attainment.

In Spring 2016, Dr. Todd Zakrajseck, co-author of the book, The New
Science of Learning was brought to campus for a day where he met with
faculty, the college president, academic deans and students to discuss
his research and for students to share, in a very engaging presentation,
how the brain works and how to align the brain with their studies. The
book is being used as part of a project in the math department to develop
a pedagogy for the basic skills math courses which is more adaptable to
how students learn.

Student Equity hosted a group of 12 faculty, staff and students to
participate in the Black Minds Matter webinar series in Fall 2017. The
eight week course is taught by Professor Luke Wood in the Graduate
School of Education at San Diego State University. The course focuses
on best practices for teaching and providing institutional support to
African American male college students. Student Equity is preparing to
host a similar series of webinars in Spring 2018 focused on Hispanic
students.
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4. Facilitate ongoing engagement of equity students and cultivate faculty-
student interaction in order to develop skills and understanding of
multiculturalism, cultural proficiency and respect. Foster the value of and
celebrate and support diverse students as individuals and as members of our
college community deserving of an equitable educational experience.

e Student-based activities include:

o Historically Black Colleges and Universities Tours in Fall 2015, Fall
2016, Fall 2017 and Fall 2018. These tours align with the Chancellor’s
HBCU Transfer Agreements, increase awareness of four year
opportunities beyond CSU and UC systems and promote better
understanding of transfer requirements and therefore motivate students
to complete their coursework leading to increased success and
engagement, degree attainment and transfer.

o Direct student support through meal tickets, gas cards, book vouchers
and lending library. Research shows that community college students
with economic challenges outside of the classroom sometimes has an
effect on course success. Some of these challenges could be mitigated by
support for books, meals and transportation aid.

o Student leadership and personal development through GRIT and Growth
Mindset training, New Science of Learning training, HOUSE Method of
Student Empowerment, cultural proficiency. Over 200 students have
been trained in several cohorts beginning in Summer 2016. These
students use the tools as Supplemental Instruction leaders, peer
mentors and student government and club leaders. Student Equity will
continue to support these trainings as they contribute to increased
engagement and course success both for the trained students and the
students with whom they work as peer mentors and student leaders.

o Purchasing books by authors (or on the topics of speakers) who come to
campus for public lectures and providing the opportunity for students to
meet the authors and get autographs contributes to an intellectually rich
campus environment. Student Equity supported the appearance and
purchase of books by the authors and scholars, Victor Villasenor and
Elizabeth Hinton in Spring 2017. Educator Jane Elliot, known for the
1968 “blue eyes/brown eyes” activity with her third graders in an lowa
classroom after the assassination of Martin Luther King, Jr., spoke to a
standing room only crowd on campus in Spring 2019.
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On-going support of specific programs designed to provide targeted

intervention:

o Foster Youth/Guardian Scholars program was expanded with the
support of Student Equity. The program now has a full-time program
specialist to provide assistance to the increased number of self-identified
former foster youth attending RCC.

o EOPS hired an African American male counselor in Fall 2016 to engage
in outreach activities. The program has seen an increase in the number
of African American male students participating EOPS. EOPS works
closely with Ujima and La Casa to continue to support equity efforts in
reaching and supporting male students of color.

o Ujima Project, with Student Equity support, has expanded the number
and frequency of classes in its learning communities, hired a part-time
counselor to create Student Educational Plans, lead workshops and
teach a guidance course in the learning communities. Student Equity
funds also provided for the hiring of an educational advisor for Ujima
who provides program support to track student success and coordinate
programs in its designated engagement center called the HOME Room.
The program has expanded from fewer than 100 students to about 400
students in all facets of the program today.

o Puente Project, with student equity support, was able provide time for its
program faculty to prepare for courses and program planning over the
summer term.

o La Casa is a Latino student-focused engagement center supported by
Student Equity. The engagement center serves over 400 students and
has a full-time educational advisor to track student success and
counselors to create Student Educational Plans for students enrolled in
the program. In Spring 2017, La Casa took students to a Latino Student
Leadership Conference in northern California.

5. Integrate and embed student equity goals into the college’s strategic
planning and program planning documents.

RCC has placed Student Equity at the core of its Completion Counts
through Pathways guided pathways architecture.

RCC is assessing and evaluating student achievement at the course as well
as outcomes level include disaggregating by the equity categories. Program
Review and Planning for all academic disciplines now includes a prompt
about student equity activities. Program Review and Plans from the last two
review cycles indicate that faculty are actively identifying and discussing
equity gaps at course and program levels and developing strategies to close
these gaps. For example, in mathematics, an analysis of course outcomes
showed that African American students did slightly better in the hybrid
math course with cognitive science lessons built into the curriculum. (The
New Science of Learning project) That course was attached to the Ujima
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Project learning community. Another example is that the Humanities and
Philosophy disciplines noted the lower success rates of equity students in
their survey courses and wrote a job announcement for a combined faculty
position in Humanities and Philosophy with an emphasis in nonwestern
thought and cultures.

6. Operationalize Student Equity principles: Promote institutionalization of
equity goals:

e “Each one, Reach One” is the motto of the Student Equity Committee,
which class for a campus-wide commitment to improved interpersonal
contact with students.

e Expect that each proposed strategy and activity ‘moves the needle’ for the
target group(s). This calls for the pertinent question of “who does this
program help and how” to be asked of each proposed Student Equity
initiative and strategy.

e Analyze campus policies and practices, programs and equity strategies
and activities from the perspective of whether or not they reinforce or
change systemic inequities.

i. Over time, campus conversations across various shared
governance bodies revealed that many students are simply
unaware of the wealth of programs and services that are offered in
support of student success. With the creation of three faculty
advisor liaisons, the college is cultivating a new practice of
intentional faculty-student interaction. In Fall 2017, the faculty
liaisons have hosted student-faculty meet and greets, major
information sessions and have instated college-wide weekly “five-
minute advising” memos that go out to the entire campus with
pertinent college information to share with students in class and in
their respective service areas.

In addressing the need to hear the student voice, in March 2017, the Student Equity
Committee arranged for the RP group to facilitate focus groups of males from four
target student equity groups: Latinx, African American, Pacific Islander and Native
American to gather their thoughts about their experiences as male students of color
at RCC. Two of the six key findings were that the collegel) should foster social
connections among students and that the college should 2) regularly capture student
feedback that can be used to inform and modify processes, practices, and policies
throughout the institution. The questions and challenges that arose from the
students’ responses to focus group questions resulted in a commitment to more
support for faculty and staff professional development for addressing and
understanding the challenges and barriers that contribute to persistent achievement
gaps among our students.
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Trainings: In 2017-18 and 2018-19, the Student Equity Committee focused
primarily on providing training and conference or workshop opportunities for
teams of faculty from the same department or discipline to learn together in
order to more cohesively implement new strategies for addressing student
equity outcomes in their departments.

o September 2017, a team of faculty, staff and administrators attended the
Institute on Equity in Faculty Hiring by the University of Southern
California Center for Urban Education. Faculty, working together with
staff professionals from human resources, returned to campus with new
language to utilize in job postings in order to attract a more diverse pool
of applicants.

o September 2017: Champions for Change II — the second cohort of faculty
and staff was trained in Cultural Proficiency practices.

o September 2017: Elevating Equity for Social Mobility — Attendees college
president, vice president of planning and development, staff from
programs for Foster youth, several life science faculty and the chair of
the Student Equity Committee attended this summit put on by the
Community College League of California. The summit features
presentations that identify state and system-wide issues and initiatives
that support social mobility by focusing on equitable outcomes.

o September-November, 2017: Black Minds Matter — the Student Equity
Committee hosted the six week webinar from San Diego State University
and provided handouts and facilitated discussion with campus
colleagues.

o March 2018: American Association of Colleges and Universities Equity
and Diversity Conference, San Diego was attended by Humanities and
Behavioral Sciences Faculty, Promise Peer Mentors, and educational
advisor and the LHSS Dean of Instruction. These teams came back with
the goal to agendize Student Equity data in their respective department
meetings; promote equity-minded pedagogy and make changes to
curriculum based on strategies learned at the conference.

o April 2018: The Student Equity Committee sent a group of faculty to
attend the IEPI workshop titled, Leading the Nation: Building Excellence
for California’s Incarcerated and Formerly Incarcerated College Students.
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o May 2018, Dean of LHSS and Dean of Counseling, Library and Academic
Support attended the National Conference on Race and Ethnicity in New
Orleans, LA. This pair assessed the value of the conference for college-
wide participation of faculty and students. Recommendation is to
support a large cohort to attend the 2019 conference which will be held
in Portland.

o June 2018, a team of faculty from the library, CTE, humanities and
social sciences, and the respective deans from these areas attended the
USC Center for Urban Education Equity in Pedagogy Institute. One of
the most significant strategies learned at this conference was that the
language of the course syllabus matters and that minor tweaks to
wording can have a big impact on equity outcomes. One of the attendees
at this conference in turn led a workshop session on Constructing Equity
in the Course Syllabus at the fall retreat for the Division of Languages,
Humanities and Social Sciences. The dean of LHSS and the Student
Equity Chair are planning to bring one the speakers from this conference
to do a joint training with LHSS and STEM faculty at a Fall 2019 retreat.

o In October 2018, the three RCCD colleges collectively held the first of a
pair of Student Equity Summits led by facilitators, Dr. Luke Wood and
Dr. Frank Harris of the Community College Equity Assessment Lab at
California State University, San Diego. The second is scheduled for
March 15, 2019. Over 100 faculty, staff and administrators including
two of the college presidents, many deans and directors of student
service programs, counselors, educational advisors attended this event.
Three male equity students were highlighted as they introduced each of
the day’s sessions.

o February 2019 - IEPI Training: A team of faculty, staff and
administrators attended the Diversity in Faculty Hiring Training in Los
Angeles. Much like those who attended the CUE training in September
2017, this group has made a commitment to being advocates for
implementing equity-minded practices in all phases of hiring from job
recruitment, to application screening to interviewing in order to create a
diverse faculty and staff that will best serve our students’ diverse needs
and capacities in the coming decades. A delegation of this group met
with the RCC President’s Leadership Team in March to report on what
they gained from this training.
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o March 2019: An ad hoc committee of the Student Equity Plan Task force
attended the USC CUE Student Equity Plan Institute for training on how
to take our drafts and finalize a Student Equity Plan in alignment with
the new Student Equity Plan Template, our own college Strategic Plan
and the California Community College Vision for Success.

In 2018 and 2019 the RCC Student Equity Committee focused on developing its core
mission for which the members of the committee can now advocate across the
institution and also reached out in partnership with our local unified school district
and also with the student equity counterparts at our neighboring community
colleges. The mission will direct the work of the committee, especially with respect to
accountability for fostering an equity-minded college culture through culturally
proficient policies and practices.

The committee spent several meetings in the Fall of 2018 undergoing a
visioning process for the work and role of the committee. Out of this came a
working mission and goals. The mission statement was adopted at the Student
Equity Meeting of March 8, 2019.

January and February 2019 — Student Equity Plan Writing Task Force — meets
to prepare draft working document of 2020 Student Equity Plan. The Task
Force spent several weeks incorporating the work of our visioning process and
the strategic data goals of the college Vision for Success into the new Student
Equity Plan Template.

In May 2018, the faculty chair of the Student Equity Committee coordinated
with the Director of Student Equity at Chaffey College to convene quarterly
meetings of Region IX Student Equity Coordinators. The first meeting was
hosted by Chaffey College, followed subsequently by Riverside City College,
Victor Valley College and College of the Desert. These meetings have been
beneficial for information sharing and networking for the student equity leads
throughout the region.

January 2018, the leads of the Student Equity Committee joined the Riverside
Unified School District Student Equity Task Force. This group met throughout
the year to engage in discussion and as an advisory committee to RUSD for the
creation and implementation of its own Student Equity Plan. The Task Force
continues to meet on a quarterly basis.

220



21

In summary, the efforts and capacity for fulfilling the goals of the Student Equity
Plan are supported by the college’s work to embed principles of equity in the college
structure, planning, integrated academic support, and through significant ongoing
professional development. The college is deeply committed to recognizing and
addressing issues of equity and inclusion for all members of our college community.
The faculty chair for Student Equity, Dean of Student Success and Support, Deans of
Instruction, Student Equity Committee members, and trained faculty, staff, and
students, all promote a culture of equity and are supporting the implementation of
the necessary infrastructure for a broader college-wide appraisal of student equity
needs and ongoing evaluation of progress. Importantly, these faculty,
administrators, and staff are modeling and advocating for equity-mindedness on
campus. The Office of Institutional Effectiveness, the Vice President of Planning and
Development and the college Strategic Planning Councils provide leadership in the
dissemination of student equity data to all disciplines, departments and programs.
The Student Equity Committee takes the lead in developing, offering and
disseminating information about opportunities for off campus and campus-wide
dialogues about student equity-related issues and concerns. The Student Equity
Plan envisions a shift in awareness for each member of the campus community in
each of our respective roles so that we can effectively collaborate and coordinate
efforts to ensure equitable outcomes for all RCC students. A review of student equity
expenditures over the past few years revealed that almost two thirds (62%) of Student
Equity funding has provided Professional Development including guest speakers,
conference opportunities, facilitated workshops and presentations, and Student
Equity-sponsored activities, programs and retreats for faculty, staff, and student
groups. Given the focus, as described over the preceding pages of this summary, we
can see that this plan was effectively put into practice.
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Appendix 1.

The mission and goals of the Student Equity committee at RCC are foundational to
the strategies outlined in this document.

Riverside Student Equity Committee Mission and Goals

The Riverside City College Student Equity Committee strives to promote a just, fair and
inclusive equity-minded college community. Through strategic planning, with the
development and implementation of inclusive race-equity policies and practices and by
promoting the use of learner-centered pedagogies in the classroom, the Student Equity
Committee models the reflective practice of cultural proficiency for the purpose of
eliminating systemic barriers and to challenge student-deficit thinking and practices.
We value and support each student in the successful attainment of their academic,
career and personal development goals.

With students and the policies and practices of the institution at the center of
inquiry, the seven goals of this mission are:

1. Understand student capacity and learn the root causes of inequitable student
achievement outcomes.

2. Acknowledge and understand the root causes of systemic barriers to student
engagement and achievement; and then dismantle them for equitable student
outcomes.

3. Support institution-wide organizational and professional development
programs and services in support of internal capacity building in order to
reframe an operational mindset of student-deficit thinking to one of
institutional transformation where each student is valued and supported in
their goals with programs and activities that are intentionally created to
support their needs.

4. Provide faculty with support for training, research and inquiry into socio-
cultural and brain-based pedagogies that are specific to the learning styles of
adult students of all equity groups within appropriate disciplinary and
programmatic methodologies.

5. Facilitate ongoing engagement on the topics that result in the creation of a
district-wide and college-based race equity culture. Provide opportunities that
cultivate faculty-student-staff interactions which develop skills and
understanding of the positive outcomes of an inclusive, culturally proficient,
just and respectful environment for learning.

6. Integrate and embed student equity outcomes goals in district and college
strategic planning documents.

7. Operationalize student equity goals (for closing achievement gaps) with the
expectation 1) of campus-wide improved interpersonal contact with students;
2) that each strategy is targeted and intentional for a specific outcome; and 3)
that there is continuous monitoring, evaluation and assessment of policies,
practices, programs, strategies to ensure reduction of systemic inequities.
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Board of Trustees Regular/Committee Meeting (V.C)

Meeting September 3, 2019

Agenda ltem Teaching and Learning (V.C)

Subject Teaching and Learning
Accreditation 2020 Update

College/District District

Funding N/A

Recommended Information Only

Action

Background Narrative:

Background Narrative: In April of 2018 the Board received a presentation about the accreditation process which
included the Board’s role in that process and the colleges’ timelines and planned activities to complete the
self-evaluation process.

Presented by accreditation leaders from the Colleges and District, this update informs the Board of the
milestones achieved thus far, an overview of the collaborations between the colleges and the District, highlights
from the colleges’ Institutional Self-Evaluation Reports (ISER) and Quality Focus Essays (QFE), and next-steps
in preparation for the March 2020 Accreditation Site Visits.

Prepared By: Dr. Susan Mills, Vice Chancellor, Educational Services and Strategic Planning, RCCD
Dr. Lijuan Zhai, Associate Vice Chancellor, Educational Services and Institutional Effectiveness, RCCD
Mr. Carlos Lopez, Vice President, Academic Affairs, Moreno Valley College

Ms. Sara Nafzgar, Assistant Professor, Communications, Moreno Valley College

Dr. Samuel Lee, Vice President, Academic Affairs, Norco College

Ms. Kristine Anderson, Professor, English, Norco College

Ms. Ruth Leal, Instructional Production Specialist, Library/Learning Resources, Norco College

Dr. Carol Farrar, Vice President, Academic Affairs, Riverside City College

Ms. Hayley Ashby, Instructional Multimedia Specialist, Digital Library, Riverside City College
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Accreditation 2020 update

Presentation to the Riverside Community College District Board of Trustees
September 3, 2019

Moreno Valley College
Carlos Lopez and Sara Nafzgar

Norco College
Samuel Lee and Kristine Anderson and Ruth Leal

Riverside City College
Carol Farrar and Hayley Ashby

Riverside Community College District
Susan Mills and Lijuan Zhai
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March 2-5, 2020 Site Visit



Milestones through summer 2019

E g
SUMMER AND FALL 2018 AINTER AND SPRING 2019 SUMMER 2019

Accreditation training Revise and update Standards drafts Revise and edit Standards
Standards committees begin work  Continue gathering evidence Updating and formatting
* Evaluate Standards Develop Quality Focus Essay evidence
* Conduct gap analyses Ongoing campus-wide Continued collaboration
« Gather evidence communication / progress updates ?)T;fr?i colleges and
Begin writing Standards drafts Collaboration among colleges and
District
ACCIJC Conference
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College and District Collaboration O

Function Mapping

Coordination with Institutional Effectiveness, Educational Services,
Human Resources, Facilities, Information Technology, Finance

Linkages between district strategic planning and colleges' planning
Board policy updates
Provision and tracking of evidence

Shared versions of Institutional Self-Evaluation Report (ISER) with
colleges and District throughout process
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Standard |

v Accomplishments
+ Improvements in progress

MVC NC RCC
A + Mission, Vision, and Values Used data to evaluate alignment v Mission Review Process
Mission Timeline and Periodic Review with Mission v Strategic Planning Report Card
-Mission Review Process Mission integrated in strategic Revised Educational Master Plan used to assess mission
-Integrated Strategic planning and comprehensive with Mission + Link between department,
Planning master plan division, and VP initiatives
B Course level SLO assessment New resources and efforts + Alignment of planning and
Academic Quality + Improved PLO and Institutional- focused on SLO, PLO assessment resources with instructional
and Institutional level assessment New Professional Development practices
Effectiveness v Equity focused to reduce gaps Plan and leadership focused on v Strategic planning model
-SLO &PLO Assessment Institutional Effectiveness Office equity-minded pedagogy integrates equity, accreditation,
-Equity Minded capacity and hiring stability Syllabus Shell system and guided pathways
C Improved curriculum accuracy New Strategic Development focus + Technology support that more
Institutional and communication for both on accuracy, integrity, and effectively ensures the accuracy
Integrity courses and programs distribution of College and communication of
-Accurate + All program maps drafted with information curriculum-related information
Communication 14 ADT maps in EduNav Processes for college-based v Guided pathways program maps

-Student Ed Planning

v College-based review of Catalog

review of Catalog

and EduNav
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Standard |l

v Accomplishments
+ Improvements in progress

MVC NC RCC
A v Improved practices for student Changes to English and math v Changes to Placement
Instructional placement in Math & English placement v Integrated Program Review and
Programs Program & Student Support Guided Pathways framework Plan Process
-English and Math expansion Student-centered scheduling v Strategic Enrollment
Placement + DEPlan practices Management Plan
-Focuson Teachingand  + Teaching, learning, service, and Equity-based pedagogy + Teaching and learning discussions
Learning leadership strategies — Culturally Partnership Resource Team on and strategies
Responsive College Scheduling Platform
B v Learning Center centralized Extended Library & LRC hours v Aligned with guided pathways
Library and v Adoption of new Library Services New Library Services Platform framework
Learning Support Platform Remodeled Library & LRC for v Migration to new Library Services
Services v Expanded embedded tutoring expanded student support Platform
“Enhanced Libraryand ¥ Extended Library and LC Data-based program and services + Library assessment and
Learning Support days/hours enhancements evaluation
Services
C v Extended student support Data-based enhancements of v Aligned with guided pathways
Student Support services programs and services framework
Services v Comprehensive enroliment Student clubs & athletics v Revised onboarding
_Enhanced Services for management action plan Engagement Centers for caseload + Student Success Teams
Student Completion v Increased student completion counseling + Caseload counseling

Created Food Bank
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Standard Il

v Accomplishments
+ Improvements in progress

MVC NC RCC
A Hiring FT New Professional Development v Professional Development Plan
Human faculty/staff/administrators in Plan v Equity-minded hiring practices
Resources critical areas Hiring through an equity lens
prof Development Ne.w/ImProved FT & PT faculty Stronger. college-wide PT faculty
Equity in Hiring orientation orientation
B Comprehensive Master Plan New Facilities Master Plan v Facilities Master Plan guided by
Physical Efficiency upgrades Repurposing space to support Ed Master Plan
Resources Increased student and academic Guided Pathways v Total Cost of Ownership
Aligned Facilities facilities Projections
Master Plan 36% of service and instruction v Safety documents
still in modular
C Improved technology in all New annual budget for v Technology Plan
Technology classrooms technology updates v Lifecycle Databases for updates
Resources Single Sign-on Technology process/ resource + Communication on policies,
“Technology Updates Upgraded Internet Access support security, privacy
D Planning, Program Review, and College budget control v Budgeting guided by the strategic
Financial Resource Allocation Improved Resource Allocation planning process
Resources Improved fiscal control Process v Robust internal control structure
_Resource Allocation Updated District BAM Updated District BAM + Updated District BAM
-District BAM
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Sta ﬂ d a I'd |V v Accomplishments

+ Improvements in progress

MVC \[e RCC
A v Update of Strategic Plan and v Inclusive and engaged v Transparent, inclusive, integrated
Decision-Making evaluation cycle governance strategic planning structure and
Roles & Processes * Governance Process Handbook + Reviewing and revising planning processes
-Governance Handbook and governance processes + Shared Governance Handbook
+ Strategic Plan Update
B v Development of strong v Strengthened ties to the v Community engagement and
Chief Executive community relationships community philanthropy
Officer + Campus communication v Increased communication v Communication and
~Community transparency
Engagement v President’s leadership in guiding
-Communication institutional improvements
C Reviewed and approved colleges’ goals alignment with State Chancellor’s Office Vision for Success

Governing Board

Reviewed detailed access, success, and equity data at its annual retreat
Update of Board policies and administrative procedures
Board self-evaluation and goal setting

D

Multi-College
Districts

+ 4+ 4+ + |+ + <<

Update of RCCD Function Map

Development and Implementation of District Strategic Plan

Revision of RCCD Budget Allocation Model

Development of District Services Five-Year Program Review and Plan

T€C




Quality Focus Essay (QFE)

Moreno Valley College
To increase student goal attainment and reduce equity gaps, MVC has engaged in self-
assessment under the Guided Pathways framework and developed plans for implementation.

1. Adopting a Six School Structure for Academic Programs
* Completing program maps for all degrees and certificates
* Aligning all academic disciplines with the school structure
2. Embedding Student and Academic Support Services within Schools
* Integrating academic and student support services
* Developing composition and roles of Student Success support teams
* Creating a cohort and school-based caseload model
3. Focusing (Pillar 1V)

* Exploring active and project-based teaching and learning strategies including
design thinking and entrepreneurship with an equity focus

* Developing additional opportunities for internships and apprenticeships
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Quality Focus Essay (QFE)

Norco College

To promote access, success, and equity, implement two substantial projects within a Guided Pathways

context:

1. Promoting equity-focused Professional Development with a teaching/learning emphasis

* Generate data-driven conversations through workshops
and trainings to close equity gaps

* Involve full-time faculty, associate faculty, and staff

* Build a sustainable model to increase student success

2. Actualizing for the four Schools

* Create communication plan to support students from the moment
they enter college until they complete their educational goal

* Train faculty and staff for roles as navigators

* Assess and improve
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Quality Focus Essay (QFE) - RCC

Description
Three key projects informed by college plans, the Guided Pathways Framework, and the Vision for
Success that aim to improve student learning and achievement at every level of the institution:

Project 1. Clarifying student pathways through Program Mapping
Project 2. Developing Integrated Academic Support

Project 3. Sharpening the Focus on

Metrics/Outcome Measures Anticipated Impact

Early momentum points including: Per college goals/targets:
* Units attempted / completed in the first term « Higher degree and
* Units attempted / completed in the first year certificate completion

* Increase in transfer

* Completion of college-level math and English in the first year
* Closure of equity gaps

* Completion of college-level math and English in the first 30 units
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Next Steps prior to the site visit, March 2-5, 2020

GE¢

FALL 2019

AUGUST 2019
College Flex presentations

AUGUST-OCTOBER 2019
Update ISER with newly-approved college & district plans

SEPTEMBER 2019
ACCIC training colleges, District, Board

SEPTEMBER-OCTOBER 2019
Local college approvals

OCTOBER 2019
DSPC and Chancellor’s Cabinet review

NOVEMBER 2019
Board of Trustees approval

DECEMBER 2019
Send ISERs to ACCJC teams

'.‘ WINTER & SPRING 2020

JANUARY-FEBRUARY 2020
Intensive preparation for site visit

MARCH 2-5
Accreditation teams visit




Accreditation 2020

Questions?

I\&%\II{EIEI? NORCO (.Y RCC RC CD RIVERSIDE COMMUNITY

OLLEGE COLLEGE = RIVERSIDE CITY COLLEGE COLLEGE DISTRICT
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Accreditation 2020 links

Roles and Responsibilities of Governing Boards in Accreditation
https://accjc.org/wp-content/uploads/Guide-to-Accreditation-for-Governing-Boards Jan2017.pdf

Evaluation of Institutions in Multi-College/Multi-Unit Districts or Systems
https://accjc.org/wp-content/uploads/Evaluation-of-Institutions-Multi.pdf

RCCD District Accreditation Website
http://www.rccd.edu/administration/educationalservices/Pages/accreditation.aspx

Moreno Valley College Accreditation website
http://www.mvc.edu/accreditation/

Norco College Accreditation website
http://norcocollege.edu/about/president/Accreditation/Pages/index.aspx

Riverside City College Accreditation website
http://www.rcc.edu/about/president/Accreditation/Pages/Accreditation.aspx
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Board of Trustees Regular/Committee Meeting (V.D)

Meeting September 3, 2019
Agenda ltem Teaching and Learning (V.D)
Subject Teaching and Learning
Guided Pathways Presentation
College/District District
Funding N/A
Recommended Information Only
Action

Background Narrative:

Presented for the Board's information is an update on guided pathways. In particular, the infrastructure
changes and design principles for scaling guided pathways district-wide are highlighted. Outcomes for the
goals of access, success, and equity are provided. The Inland Empire Guided Pathways progress is

described.

Prepared By: Susan Mills, Vice Chancellor Educational Services and Strategic Planning

Monica Green, Interim President, Norco College
Jeannie Kim-Han, Associate Vice Chancellor Grants & Economic Development
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Guided Pathways
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RCCD Goals Alignment with
Vision for Success —Goals 1 & 2

VISION FOR SUCCESS RCCD

Over 5 years, increase by > 20% Increase > 15% annually the
the number of CCC students number of RCCD students who
annually who acquire associate acquire associate degrees and

degrees, credentials, certificates, certificates
or special skill sets that prepare
them for an in-demand job

Over 5 years, increase by 100% the
number of RCCD students
transferring to a UC or CSU

Over 5 years, increase by 35% the
number of CCC students
transferring annually to a UC or
CSuU
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RCCD Goals Alignment with
Vision for Success — Goals 3 & 4

VISION FOR SUCCESS RCCD

Over 5 years, decrease the average Reduce number of units for
number of units accumulated by degrees to not exceed 15% above
CCC students earning associate required number of units (Reduce

degrees from 87 to 79 total units by 3 units per year over 5 years)

Over 5 years, increase the percent Increase percent of CTE students
of exiting CTE students who report employed in their field of study by
being employed in their field of 3% annually (67 to 82 percent)
study from 60 to 76 percent.
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RCCD Goals Alignment with
Vision for Success — Goals 5 & 6

VISION FOR SUCCESS RCCD

Reduce equity gaps across all of the  pecrease equity gaps by 40% in 5

above measures through faster d eliminate within 10
improvements among traditionally ~ Y€ars and eliminate within

underrepresented student groups, years
with the goal of cutting achievement

gaps by 40% within 5 years and fully

closing those gaps within 10 years

Over 5 years, reduce regional
achievement gaps across all of the , .
above measures through faster RCCD’s goals, objectives, and

ImpI;O\ée_ment;‘» amor_mt clollegets targets meet or exceed Vision for
ocated in regions with lowes
educational attainment of adults, Success goals
close regional gaps in 10 years

|



Student Access, Success, and Equity

Paradigm Shift From:

to Clearly Defined Paths to Success with an emphasis on moving away
from a student deficit mindset and focusing on removing institutional
barriers to success. This means

* Clearly defined guided pathways

* Comprehensive and integrated Student Academic Support
System

 Extensive attention to equity in access, success, and
completion
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Completion Counts Success Rates (3 years) vs Scorecard
Success Rates (6 years)

Completion
P Scorecard
Counts
(6 year rate)

(3 year rate)
# in Cohort 663 6,778
# Received Degree 122 984
% with Degree 18.4% 14.5%
Degrees + Certificates 128 1,148
% Degrees + Certificates 19.3% 16.9%
Degree, Certificate, and/or Transfer 210 2,383
% Degree, Certificate, and/or Transfer 31.7% 35.2%
Completion (Degree, Cert, Transfer,

3,318

60 Units)* 339 ’
Overall % Completion 51.1% 49.0%
*Includes students who completed 60 transferrable units but did not transfer nor receive a degree or
certificate
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RCCD Participation In
Guided Pathways

*Norco and Riverside City Colleges are 2 of the 20 CA Guided Pathways

Project colleges
*Leading from the Middle
*|EPI Workshops
*RP Group Workshops
*CCCCO Guided Pathways Planning

*Inland Empire Guided Pathways leadership
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Scaling GP District-wide:
Design Principles

* Eliminate remediation and shorten time to completion

* Equity-mindedness

* Consistency in terminology and program mapping (Pillar 1)

* Common onboarding (Pillar 2)

* Use of technologies district-wide for economies of scale and less confusion for students (Pillars 2 & 3)
* Similar structures and ratios for academic support teams (Pillar 3)

* Centers for Teaching Excellence (Pillar 4)

* Apprenticeships and internships (Pillar 4)

* Pathways work with K-12 partners, 4-year transfer institutions, and business/industry

|



Creating Infrastructure for
Guided Pathways

*Administrative Reorganization

*Integrated Program Review and Planning Processes

*Pathways Engagement Centers with Integrated Academic
Support Teams

*One-stop Student Services

*Professional development to address best practices for
equity and success

*Staff participation in Caring Campus

|



EduNav Campus: A Google Maps-like approach to solve institutional challenges

Real-time navigation to graduation
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Student Online Educational Planning:

EduNav

FEATURES
*Directly supports districtwide Guided Pathways efforts

*Automatically recalculates and revises student’s plan as
conditions change

*Programmed to keep the student on the most optimal
path to completion

*Real-time recalculation of academic plans

*Uses existing degree requirements in district degree
audit system plus allows for SmartPlan rules

*Alerts students when conditions cause increase length
of plan

*Registration features embedded in the student’s plan

TIMELINE
*Fall 2017 — Free pilot

*Spring 2018 — 3-year contract
& program planning

*Summer 2018 — Product
update & program planning

*Nov 2018 — Program launch
with 3,125 students in 7
programs

*May 2019 — Program
expansion with 15,000
students districtwide

*Nov 2019 — Planned launch
with all student districtwide
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EduNav Early Impact Study

OBJECTIVE &

CONSTRAINTS RESULTS — ONLY 1 REGISTRATION EVENT
*Impact on student *23% students - reduce units taken to achieve

completion timelines & degree by AT LEAST 3

inform project decision _

making *13% students - potential to graduate AT

LEAST 1 term earlier
*Actual registration patterns

compared to EduNav- *27% students- potential to graduate a term

selected classes earlier AND take at least 3 less units
*EduNav planner constraints: *1.4 number of average units reduced in

1) registered student for average educational plan from just one

same number of units; 2) registration cycle

registered in current seats
available; 3) class selection
limited to home college

*5% students - current advising rules made
plans longer resulted in decision making
changes

|



Outcomes — Access
RCCD Student Population, 2015-16 through 2018-19
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65,000 62,336

60,000 28,939
' 57,125 5.8%
3.2%

5.4%

50,000

45,000

40,000
2015-2016 2016-2017 2017-2018 2018-2019

Source: Chancellor's Office Data Mart, except for 2018-19, which includes Spring 2019 census figures.
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Outcomes — Access

RCCD Student Population by Ethnicity,
2015-16 through 2018-19

40,000 e
35,000 —— —
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——
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Source: Chancellor's Office Data Mart, except for 2018-19, which includes Spring 2019 census figures.
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Outcomes — Access

RCCD Student Special Populations,
Fall terms, 2015-2018
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Source: Chancellor's Office Data Mart.
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Student Success Goal-

AA/AS/ADT Awards Earned,
2013-14 through 2018-19
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Source: CO Data Mart for 2013-14 through 2017-18; local data run for 2018-19

-@-AA/AS/ADT =i=\Vision for Success Goal (20% over 5 Years)
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Student Success Goal-

Certificates (18+ Units or more) Earned,
2013-14 through 2018-19
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Source: CO Data Mart for 2013-14 through 2017-18; local data run for 2018-19
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Student Success Goal

RCCD Transfers to any CSU by ethnicity,
2014-15 through 2017-18

700
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Source: California Community College Transfers to the CSU, http://asd.calstate.edu/ccct/2017-2018/index.shtml
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Student Success Goal

RCCD Transfers to any UC by ethnicity,
2014-15 through 2017-18
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Source: California Community College Transfers to the CSU, http://asd.calstate.edu/ccct/2017-2018/index.shtml
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Student Success Goal
Job Closely Related to Field of Study

100%
809
7 71.1% 70.6% 70.6% o 1%
. 64.3% 63.2%
60%
40%
20%
0% —
Asian Black or African White RCCD Total Hispanic Two or More
American Races

Among all students who responded to the 2015 CTE Outcomes Survey and did not transfer to any postsecondary
institution, the proportion who reported that they are working in a job “very closely” or “closely” related to their field
of study.

Source: Student Success Metrics dashboard, https://www.calpassplus.org/LaunchBoard/Student-Success-Metrics.aspx
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Outcomes — Equity
Closing Gaps in Success

 Achievement Rate = Percent of successful student achievement

* Proportionality Index (Pl) = Measures if outcome is proportionate to

representation in population.

*  Example: If a subgroup is 20% of the population, but only 15% of the outcomes,
the subgroup’s Pl is .75 (15%/20% = .75)

* Pl of less than .90 indicate areas of potential disproportionate impact.

* Achievement Rates presented as percentages

* Proportionality Indices presented in|boxes|at base of column
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Outcomes — Equity
Students Attending Full-Time
Fall and Spring during First Year
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Outcomes — Equity
Successfully Completing Transfer-Level Math
In First Year
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Outcomes — Equity
Successfully Completing Transfer-Level English
In First Year
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Outcomes — Equity

Successfully Completing Transfer-Level
Math & English in First Year
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Outcomes — Equity
First-Term, 12+ Degree Applicable Units
Attempted
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Outcomes — Equity
First-Term, 12+ Degree Applicable Units
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Outcomes — Equity
First-Year, 24+ Degree Applicable Units
Attempted
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Outcomes — Equity
First-Year, 24+ Degree Applicable Units Earned
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Outcomes — Equity
Student Success Scorecard: Awards,
Certificates and Transfer-Related Outcomes
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Economic Impacts Created by RCCD
(FY 2016-2017)

*S$873.5 million total impact
¢ $201.3 million operations spending impact
* $70.2 million student spending impact

* 5602 million alumni impact

*12,898 jobs supported
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Inland Empire Guided Pathways (IEGP)

» |EGP Consortium consists of 13 colleges: Antelope Valley, Barstow,
Chaffey, Copper Mountain, Crafton Hills, Desert, Mt. San Jacinto,
Moreno Valley, Norco, Palo Verde, Riverside City, San Bernardino Valley,
and Victor Valley.

» |EGP planning began in Spring 2018 with support from the College
Futures Foundation and kicked-off with a Summit in March 2019

» The IEGP Summit created a forum to:

» Establish a common understanding of guided pathways throughout the
Inland Empire;

» Share strategies and best practices to accelerate implementation of guided
pathways throughout the Inland Empire; and

» Lay the groundwork for a 5-year implementation plan via the IEGP
Consortium in partnership with Growing Inland Achievement
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Support Needed for IEGP

» Continued funding of Guided Pathways Regional Coordinators to
support the IEGP Consortium

» Funding to support technology facilitating integrated student supports
(tutoring, supplemental instruction, early alert), on-boarding and
coordinated case management for advising

» Policy changes facilitating data sharing across K-12 schools to
community colleges to four-year institutions

|
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Board of Trustees Regular/Committee Meeting (V.E)

Meeting September 3, 2019

Agenda ltem Planning and Operations (V.E)

Subject Planning and Operations
2016-2018 Clery Act Report

College/District District

Funding N/A

Recommended Information Only

Action

Background Narrative:

Federal Law, under the Jeanne Clery Disclosure of Campus Security Policy and Campus Crime Statistics Act,
requires educational institutions to record and disclose information related to criminal activity on or around
campuses and other District -controlled facilities. The Clery Act further requires institutions to publish an
annual report disclosing campus security policies and three (3) years of crime statistics. The annual report
includes crime statistics, non--Clery calls for service activity, and Violence Against Women Act (VAWA)
information. All of the safety information required by the Clery Act is provided in the report.

The current format for the 2016-2018 Clery Act Report is fully compliant with the law. The format also allows the
police department to highlight its service -oriented philosophy and positive interactions with the college
community.

The 2016-2018 Clery Act Report is submitted to the Board of Trustees for review and discussion.

Prepared By: Aaron Brown, Vice Chancellor, Business and Financial Services
Monica Esqueda, Interim Director, Risk Management, Safety & Police Services
Colleen Walker, Interim Chief of Police
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ANNUAL CLERY REPORT - 2019

MORENO VALLEY COLLEGE
NORCO COLLEGE

RIVERSIDE CITY COLLEGE

A GUIDE TO SAFETY & SECURITY IN THE

RIVERSIDE COMMUNITY COLLEGE DISTRICT

COVER =




ROBBERIES

Robbery, Armed

Robbery, Strong-Arm
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HATE CRIMES

Hate Crimes Aggravated Assault
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BURGLARIES & MOTOR
VEHICLE THEFTS

Burglary Motor Vehicle Theft
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ARSON & LIQUOR LAW
VIOLATIONS

CampusILocation Public Property On Campus Public Property On Campus
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DRUG LAWS & ILLEGAL
WEAPONS

Drug Law Violations lllegal Weapons Possession
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16 | 17 | 18 | 16 | 17

16 | 17 | 18

=x
(o))

o

Riverside

Rubidoux Annex

District Office Spruce (NC)

Culinary Academy

RCCDSO (NC)

Distance Education (NC)

CAADO

Institutional Learning Center Stokoe
Moreno Valley

Ben Clark Training Center

Norco
JFK Middle College HS
Economic Development Corona (NC)

QO =100 00 0| 0 0lo o0
O|l0O|0O|=|O|lO|0 O O|lO|OC|O|O
O|lojojlojoojojojlojojo|jo|lo
o|lo|lo|jlojojo|jlojlo|jo|o|hr|O
O ojo|jlojlojo|jo|o|O

[ b | (e ||t || Lemegi | [ [[Fen) || s || e || (e b e |l ey ) o)
(hl| = || e | (m i Hef i) | e k| i ai | e il e b | o] | || ]
O oo o Qoo o0 0lolgla
o|lo|jlojo|jlojlo|jlojo|jo|lo|lo|o |~
oO|lo|lojlo|jlojlo|lojo|jo|lo|nv|O|O
oO|l0ojlojlojlojlojlojo|jo|o|o

280



SEX OFFENSES - RAPE
AND FONDLING

Sex Offenses, Rape Sex Offenses, Fondling
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VIOLENCE AGAINST
WOMEN ACT (VAWA)

VAWA - Domestic Violence VAWA - Dating Violence

CampUSILocation Public Property On Campus Public Property On Campus
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VAWA - STALKING

VAWA - Stalking

Campus/Location

Public Property

On Campus

16

17

18

16

17

Riverside

—_

Rubidoux Annex

District Office Spruce (NC)

Culinary Academy

RCCDSO (NC)

Distance Education (NC)

CAADO

Institutional Learning Center Stokoe

Moreno Valley

Ben Clark Training Center

O OO |00 o]0 |O0 | O | O

Norco

—

JFK Middle College HS

o

Economic Development Corona (NC)

O O 0|l | Ol 0| 0| 0|0 | Oo|O0 | o

O |00l |0 0|0 | 0|0 |0 | O

|||l 0O|O|0O|0 | OO0 |0 | O

ool OO0 OC OO | W

o

283



QUESTIONS?

COLLEEN WALKER, PRESENTER
INTERIM CHIEF OF POLICE, RCCDPD
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A safe campus is the top priority for the Riverside
Community College District. This document is
published in compliance with the “Jeanne Clery
Disclosure of Campus Security Policy and Campus
Crime Statistics Act.” The “Clery Act” requires U.S.
colleges and universities that participate in any
federal student financial aid programs to disclose
information about crime on and around their
respective campuses.

Each participating institution’s annual report must
do the following:

e Disclose the institutions campus
security policies and three-year’s worth
of specified crime and arrest statistics

e Be made available to students, faculty
& staff and applicants for employment

e Provide information regarding certain
institutions’ policies and procedures
that are related to the Clery Act or the
Violence Against Women Act (VAWA)

e Provide information regarding the
institution’s emergency procedures

e Assure campus sexual assault victims of
their rights

The U.S. Department of Education centrally
collects and disseminates the statistics reported in
the Annual Security Report at:
ope.ed.gov/campussafety

Schools that fail to comply can be penalized by the
U.S. Department of Education.

Additionally, this publication is available on the
Riverside Community College District’s website at:
www.rccd.edu/administration/police/Pages/Clery

Reports.aspx

A SAFE CAMPUS IS OUR NUMBER ONE PRIORITY

The Riverside Community College District (RCCD)
consists of three main college campuses; Norco
College, Moreno Valley College and Riverside City
College. Other District and/or college entities
include the Ben Clark Training Center, RCC
Culinary Arts Academy, Coil School for the Arts,
Center for Social Justice and Civil Liberties, the
RCC Rubidoux Annex, and the Office of Economic
Development. The District’s policies and
procedures pertaining to campus safety apply to
each institution. The District does not currently
have any residential facilities.

Relevant crime data from all regional law
enforcement agencies are collected through the
College Police Records Department, in
consultation with college Student Services from
each campus. For accuracy and to avoid
duplication, the data collected is reviewed by the
District’s Director of Risk Management as well as
the College Police Chief.

The Riverside Community College District Police
Department

The College Police Department operates under
the general direction of the Director of Risk
Management and is administered by the Chief of
Police. College Police operate 24-hours-a-day and
may be contacted through Police Dispatch at (951)
222-8171. Police stations are located at:

Norco College
2001 Third St. Norco, CA 92880 (951)372-7000

Moreno Valley College
16130 Lasselle St. Moreno Valley, CA 92551
(951) 571-6100

Riverside City College
4800 Magnolia Ave. Riverside, CA 92506
(951) 222-8000

College Police officers are sworn police officers in
accordance with the California Education Code
and the California Penal Code. Officers receive the
same training as all sworn officers in the State of
California and they have the same authority.
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The College Police Department ensures that
reasonable protection is provided to members of
the college community while they are at locations
owned or controlled by the District by utilizing
crime prevention methods that fit within and
contribute to the educational philosophy of the
Riverside Community College District. College
Police provides a full range of public safety
services, including responding to all reports of
crime, various investigations, medical and other
emergency response and traffic control matters.
The College Police also enforces laws regulating
trespass, underage drinking and the illegal use of
controlled substances.

The RCCD has a Memorandum of Understanding
with both the Riverside Sheriff's Department and
the Riverside Police Department detailing the
manner and circumstances under which
information will be shared between the agencies,
and certain circumstances under which those
entities will provide assistance with the response
to incidents on campus that require specialized
resources and equipment.

RCCD Non-Discrimination Policy.

The District is committed to equal opportunity in
educational programs, employment and access to
institutional programs and activities.

The District, and each individual who represents
the District, shall provide access to its services,
classes, and programs without regard to actual,
perceived or association with others’ ethnic group
identification, national origin, religion, age,
gender, gender identity, gender expression, race
or ethnicity, color, genetic information, ancestry,
sexual orientation, or physical or mental disability,
pregnancy, or any characteristic listed or defined
in Section 11135 of the Government code or any
characteristic that is contained in the prohibition
of hate crimes set forth in subdivision (a) of
Section 422.6 of the Penal Code. In addition to
these protected bases, the District additionally
provides equal employment opportunities to all
applicants and employees regardless of gender,
medical condition, marital status, or status as a
Vietnam-era veteran.

The Riverside Community College District
encourages all of its community members to
report criminal matters, unquestionable or
perceived, to the College Police. Such reporting
allows College Police to facilitate safety of its
stakeholders, including by ensuring that criminal
matters are evaluated for whether they should
result in the issuance of a campus-wide warning
notification.

If assistance is required by the Campus Police, the
District recommends contacting Police Dispatch at
(951) 222-8171, or the RCCD Human Resources
and Employee Relations or Title IX Coordinator at
(951) 222-8797. A member of the community may
always report a crime or other emergency
situation to Campus Police by dialing 9-1-1.

While the District encourages its stakeholders to
report criminal activity - individuals, including
victims of crime, are not required by law to report
criminal activity. Members of the college
community can report a crime without identifying
themselves to Dispatch over the telephone. In the
instance of a criminal report, the College Police
will take measures to protect the victim’s
confidentiality when necessary.

Individuals designated as mental health
counsellors and whose job responsibilities include
providing psychological counseling to students,
may respect a reporting party’s wish for
confidentiality when the counselor receives a
report. This confidentiality must be within the
counselor’s job description and licensure. These
mental health specialists constitute a professional
counsellor within the meaning of the Clery Act.
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The District does not provide pastoral counselling
within the meaning of the Clery Act. Pastoral
counselors are those individuals who are
associated with a religious order or denomination,
are recognized by that religious order or
denomination as someone who provides
confidential counseling, and who are functioning
within the scope of that recognition as a pastoral
counselor.

RCCD is committed to a safe educational and work
environment for all students, faculty and staff as
well as the surrounding community and visitors.
Timely communication in the event of an
emergency is a priority. In the event of a serious
incident that poses an immediate threat to life or
property, the District has various systems in place
in order to communicate information to
stakeholders quickly.

The District’s emergency communication protocol
involves the following communication
components, any or all of which may be used in an
emergency.

e Rave Guardian Notifications

e Telephone calls to land-lines

e Telephone calls and text messages to
cellular telephones

e Email to students, faculty & staff

¢ Notifications via select social media
platforms

To help facilitate receipt of such emergency
notifications, RCCD encourages students, faculty &
staff to provide cell phone numbers and email
addresses and sign-up for the Rave Guardian
mobile application.

In the event of a major incident on property
owned or controlled by the District, in addition to
dispatching College Police personnel, it is the
responsibility of the Police Dispatch to notify the
appropriate allied agencies. In all circumstances,
the College Chief of Police will confirm whether
the circumstances constitute a significant
emergency or dangerous situation involving an
immediate threat to the health and welfare of
those on campus. That determination will be
considered by the Vice Chancellor of Business
Services and Financial Services, the Vice
Chancellor of Strategic Communications and
Institutional Advancement, the Director of Risk
Management and the affected College President
prior to the initiation of the mass notification
protocol.

The Vice Chancellor of Strategic Communication
and Institutional Advancement or designee will
be responsible for the dissemination of the
electronic communication to the entire College
District. Responsibility for communications,
including non-electronic communications,
directed toward specific segments of the college
community will be apportioned through the
appropriate college President or their designee.

The District conducts numerous tests of its
emergency communication components
throughout the year. These tests can be publicized
or unannounced.

Shelter in Place

Under certain circumstances, the College Police
may advise members of the District to shelter in
place. In most circumstances, sheltering in place
provides protection from external hazards,
minimizes the chance of injury and/or provides
the time necessary to allow for a safe evacuation.
Sheltering in place should be done by selecting a
small interior room if possible, with no windows
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or as few windows as possible. All attempts
should be made to identify a sufficient location
prior to an emergency event. When authorities
issue a directive to shelter in place, take refuge
inside as soon as possible; do not walk outdoors.

An order to shelter in place may be issued in
response to:

e An active shooter

e Severe storm or weather

e Hazardous materials

e  Civil unrest

e A hostage situation

e Any condition that involves a threat
outdoors

If a shelter in place order is activated:

e Remain calm

e Select the appropriate space and lock
all doors, windows and any other
opening to outdoors

e Stay away from doors and/or windows

e Avoid overcrowding by selecting several
rooms if necessary

For external chemical, biological or radiological
incidents:

e Stayinside and move to an inside
corridor or office

e Facilities personnel may need to shut
down all building ventilation and air
conditioning systems when necessary
and appropriate

e Remain alert for instructions and
updates as they become available from
emergency personnel or college
administration

Evacuation Procedures, Including in Case of Fire
At the sound of a fire alarm, or if you are
instructed to evacuate, proceed to the nearest
exit and leave the building. If you are the first to
recognize a fire situation, activate the fire alarm,
evacuate to the safest location, and notify the
College Police.

e Remain calm

e Exit via the stairs - do NOT use elevators

e Assist the physically impaired when
possible

e Proceed to a clear area at least 150 feet
from the building

e Keep walkways and driveways clear for
emergency personnel and vehicles

e Make sure that everybody is out of the
building

e Do not re-enter the building until
instructed to do so by emergency
personnel or college administrators

Rave Guardian Notices

The District or colleges will issue a Rave Guardian
notice whenever the college administration
and/or College Police believe that there may be a
serious or continuing threat to students, faculty or
staff. The intent of the Rave Guardian alert is to
aid in the prevention of similar crimes and to
enable members of the District community to take
proactive steps to protect themselves.

The Vice Chancellor of Strategic Communication

and Institutional Advancement or designee will

review and revise the text of the Rave emergency

messages as necessary, and then transmit the

notification containing the notice to the college

community. The content of the message will not

contain confidential information, such as a

victim’s name, but will contain the information

appropriate to assist members of the Riverside
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College District in preventing similar incidents. A
Rave notification will not be transmitted if it is
deemed that the notification will compromise
efforts to assist a victim or to contain, respond to,
or otherwise mitigate the emergency.

At the direction of the Chancellor, Rave notices
will only be sent to member of the RCCD
community associated with locations or
institutions at which it is deemed there is a
serious or continuing threat to students, faculty or
staff. Updates about any case resulting in a
criminal case will be distributed as deemed
appropriate.

Prohibition

The Riverside Community College District
prohibits the crimes of dating violence, domestic
violence, sexual assault and stalking as they are
defined under the Clery Act:

Domestic Violence: the term “Domestic Violence”

means -

1) Felony or misdemeanor crime of

violence committed by —

a. Aformer spouse or intimate
partner of the victim

b. A person with whom the victim
shares a child in common

c. A person who is cohabitation with
the victim as a spouse or intimate
partner

d. A person similarly situated to a
spouse of the victim under the
domestic violence laws of the
jurisdiction in which the crime of
violence occurred
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e. Any other person against an adult
or youth victim who is protected
from that persons acts under the
domestic or family violence laws of
the jurisdiction in which the crime
of violence occurred.

2) The term “crime of violence” means an
offense that has as an element the use,
attempted use, or the threat of use of
physical force against the person or
property of another; or any other
offense that is a felony and that, by its
nature, involves a substantial risk that
physical force against the person or
property of another may be used in the
course of committing the offense. (18
UsC§16)

Dating Violence: the term “dating violence”
means violence committed by a person who is or
has been in a social relationship of a romantic or
intimate nature with the victim and

1) The existence of such a relationship
shall be determined based on the
reporting party’s statement and with
the consideration of the length of the
relationship, the type of relationship,
and the frequency of the interaction
between the persons involved in the
relationship. For the purposes of this
definition —

a. Dating violence includes, but is not
limited to, sexual or physical abuse
or the threat of such abuse

Stalking: the term “stalking” means —
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1) Engagingin a course of conduct
directed at a specific person that would
cause a reasonable person to —

a. Fear for the person’s safety or the
safety or safety of others; or

b. Suffer substantial emotional
distress

2) Forthe purposes of this definition —

a. Course of conduct means two or
more acts, including, but not
limited to; acts in which the stalker
directly, indirectly, or through third
parties, by action, method, device,
or means follows, monitors,
observes, surveils, threatens, or
communicates to or about a
person, or interferes with a
person’s property.

b. Substantial emotional distress
means significant mental suffering
or anguish that may, but does not
necessarily require medical or other
professional treatment or
counseling.

c. Reasonable persons mean a
reasonable person under similar
circumstances and with similar
identities to the victim.

Sexual Assault: an offense that meets the
definition of rape, fondling, incest, or statutory
rape as defined in the FBI's Uniform Crime
Reporting system. A sex offense is any act directly
against another person, without the consent of
the victim, including instances where the victim is
incapable of giving consent.

Rape: penetration, however slight, of the
vagina or anus with any body part or
object, or oral penetration by a sex organ
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of another person, without the consent of
the victim.

Fondling: the touching of the private
parts of another person for the purpose
of sexual gratification, without the
consent of the victim, including instances
where the victim is incapable of giving
consent because of his/her age or
because of his/her temporary or
permanent mental incapacity.

Incest: Nonforcible sexual intercourse
between persons who are related to each
other within the degree wherein marriage
is prohibited by law.

Statutory Rape: nonforcible sexual
intercourse with a person who is under
the statutory age of consent.

The District also prohibits these crimes as
defined in the California Penal Code.

Consent: Affirmative consent means
affirmative conscious and voluntary
agreement to engage in sexual activity. It
is the responsibility of each person
involved in the sexual activity to ensure
that he or she has the affirmative consent
of the other or others to engage in the
sexual activity. Lack of protest or
resistance does not mean consent, nor
does silence mean consent. Affirmative
consent must be ongoing throughout the
sexual activity and can be revoked at any
time. The existence of a dating
relationship between the persons
involved, or the fact of past sexual
relations between them, should never by
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itself be assumed to be an indicator of

consent.
In the evaluation of complaints in any disciplinary
process, it shall not be a valid excuse to alleged
lack of affirmative consent that the accused
believed that the complainant consented to the
sexual activity under either of the following
circumstances:

a. The accused’s belief in affirmative
consent arose from the intoxication or
recklessness of the accused

b. The accused did not take reasonable
steps, in the circumstances known to the
accused at the time, to ascertain
whether the complainant affirmatively
consented.

In the evaluation of complaints in the disciplinary
process, it shall not be a valid excuse that the
accused believed that the complainant
affirmatively consented to the sexual activity if
the accused knew, or reasonably should have
known, that the complainant was unable to
consent to the sexual activity under any of the
following circumstances:

a. The complainant was asleep or
unconscious;

b. The complainant was incapacitated due
to the influence of drugs, alcohol, or
medication;

c. The complainant could not understand
the fact, nature, or extent of the sexual
activity; or

d. The complainant was unable to
communicate due to mental or physical
condition.” (Education Code Sec. 67368)

In criminal proceedings, consent is defined as:
“Positive cooperation in act or attitude pursuant
to an exercise of free will. The person must act
freely and voluntarily and have knowledge of the
nature of the act or transaction involved” (CA
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Penal Code 261.6). Under state law, criminal
liability may attach when:

a. A personisincapable of giving legal
consent because of a mental disorder
or physical or developmental disability,
and this is known or reasonably should
be known to the person committing the
act

b. Itis accomplished against a person’s
will by means of force, violence, duress,
menace, or fear of immediate and
unlawful bodily injury on the person or
another

c. Anperson is prevented from resisting by
any intoxicating or anesthetic
substance, or any controlled substance,
and this condition was known, or
reasonably should have been known by
the accused

d. A personis unconscious of the nature of
the act and this was known to the
accused

e. A person submits under the belief that
the person committing the act is
someone known to the victim other
than the accused, and this belief is
induced by the accused with intent to
induce the belief

f. Itis accomplished against the victim’s
will by threatening to retaliate in the
future against the victim or any other
person, and there is a reasonable
possibility that the perpetrator will
execute the threat

g. Itis accomplished against the victim’s
will by threatening to use the authority
of a public official to incarcerate, arrest,
or deport the victim or another and the
victim has a reasonable belief that the
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perpetrator is a public official (CA Penal
Code 261, 286, 288a, 289).

Policies and Procedures for Reporting and

Responding to Incidents

Reporting an Incident Generally

Members of the college community can report an
incident of dating violence, domestic violence,
sexual assault, or stalking to law enforcement, to
their respective college, the District or none of the
above. A report does not need to be made by the
victim of an incident but may be reported by a
third party.

In the event of a sexual assault a victim wishes to
make a report to law enforcement or to the
District, the victim may wish to do so as soon as
possible in order to aid in the preservation of
physical evidence of the assault. If the offense
occurred in the prior 96-hours, for the
preservation of evidence that may assist in
proving that the alleged criminal offense
occurred, a victim of sexual assault may not wish
to bathe, change/launder clothing, or clean the
bed/linens where the assault occurred. The victim
may also aid in the collection of evidence by not
disposing of any damaged or stained clothing or
other items of evidentiary value. While a victim
may ultimately choose not to make a report of
sexual assault, nevertheless, the individual may

wish to consider preserving evidence as described.

In California, evidence may be collected even if a
victim does not wish to make a report to law
enforcement.

Victims of sexual assault, domestic violence,
stalking and dating violence are encouraged to
also preserve documentary evidence by saving
text messages, instant messages, social
networking pages, or other forms of
communication. Victims should also save pictures,

logs or other copies of documents if they have any
evidentiary value to law enforcement or the
College District during any administrative
proceeding.

Reporting to Law Enforcement

An individual may make a report directly to the
Riverside Community College District Police by
calling (951) 222-8171. College Police will
immediately initiate a criminal investigation into
any on-campus sexual assaults.

As stipulated in the California Constitution, Article
I, Sec 28(b), also known as the Victims’ Bill of
Rights (Marsy’s Law) a victim of sexual assault,
and al crime victims in general, have safeguards
that provide for the victim to be reasonably
protected from the defendant and persons acting
on behalf of the defendant, and to prevent the
disclosure of confidential information or records
to the defendant, the defendant’s attorney, or any
other person acting on behalf of the defendant,
which could be used to locate or harass the victim
or the victim’s family or which disclose
confidential communications made in the course
of medical or counseling treatment, or which are
otherwise privileged or confidential by law. Crime
victims may obtain additional information
regarding Marsy’s law and local victim witness
assistance centers information by contacting the
California State Attorney General’s Office of
Victim’s Services at (877) 433-9069.

Per a Memorandum of Understanding (MOU),
College Police may contact the Riverside Police
Department or Riverside Sheriff’s Department if
highly specialized resources or equipment are
needed to complete the investigation.

Riverside Police Department
4102 Orange Street, Riverside, CA 92501

(951) 826-5700
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Riverside Sheriff's Department
4095 Lemon St. Riverside, CA 92501
(951) 955-2400

Reporting to the College District

An individual may also make a report to the
Riverside Community College District. It is
recommended that the individual report an
incident directly to the Title IX Compliance Officer
or one of the Title IX Deputy Coordinators.

What is Title IX?

Title IX of the Educational Amendments of 1972
states: “No person in the United States shall, on
the basis of sex, be excluded from participation in,
be denied the benefits of, or be subjected to
discrimination under any education program or
activity receiving federal financial assistance.”

Examples of the types of conduct that violate Title
IX include, but are not limited to:

e Sexual innuendos and comments

e Sexually explicit questions

e Requests for sexual favors

e Unwelcomed touching, hugging,
stroking, squeezing

e Spreading rumors about a person’s
sexuality

e Sexual ridicule

e Displaying or sending sexually
suggestive electronic content, including
but not limited to emails, text
messages, etc.

e Pervasive displays of pictures, cartoons,
or other materials with sexually explicit
or graphic content

e Stalking a person

e Attempted or actual sexual violence
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e Acts of domestic or relationship
violence

Title IX Coordinator
Lorraine Jones, District Compliance Officer

Lorraine.jones@rccd.edu
Phone: (951) 328-3874

Deputy Title IX Coordinators:

Moreno Valley College

Silvester Julienne, Human Resources Liaison
Silvester.julienne@rccd.edu

Phone: (951) 571-6279

Norco College

Susan Boling, Human Resources Liaison
Susan.boling@rccd.edu

Phone: (951) 739-7801

Riverside City College

Martha Arellano, Human Resources Liaison
Martha.arellano@rccd.edu

Phone: (51)382-3703

Riverside Community College District

Georgina Villasenor, Human Resources Analyst

Georgina.villasenor@rccd.edu
Phone: (951) 328-3725

Additional Resources

Campus Police

Risk Management, Safety & Police (24-hour
Dispatch) (951) 222-8171 or 9-1-1

Student Health Services
Moreno Valley College
(951) 571-6103 or (951) 571-6147

Norco College
(951) 372-7046
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Riverside City College
(951) 222-8151

Community Resources
Riverside Area Rape Crisis Center
(951) 686-RAPE (7273)

Rape, Abuse, and Incest National Network
(RAINN) 1 (800) 656-4673

Area Hospitals

Riverside University Health System Medical
Center

26520 Cactus Avenue. Moreno Valley, CA 92555
(951) 486-5650 (Emergency Room)

(951) 486-5670 (Fast Trac)

(951) 486-4000 (Operator)

Corona Regional Medical Center
800 S. Main St. Corona, CA 91720
(951) 736-6241

An individual may make a report to the

District. It is recommended that an individual
report an incident directly to the Title IX
Coordinator or one of the Title IX Deputy
Coordinators, but all district faculty, managers
and supervisors, police, and employees who have
regular contact with students will notify the Title
IX Coordinator of any reports they receive of
dating violence, domestic violence, sexual assault,
or stalking.

District personnel, including the Title IX
Coordinator(s), counselors, and Health Services
personnel can and will assist the individual to
contact law enforcement if that individual desires
to do so. Again, although the District strongly
encourages all members of its community to
report incidents of dating violence, domestic
violence, sexual

assault, and stalking to law enforcement, it is the
victim's choice whether or not to make such a
report and victims have the right to decline
involvement with the police.

When appropriate as a precautionary measure,
interim remedy, or non-disciplinary remedy, the
District may issue a written directive instructing a
student or employee to refrain from
communicating with another student or employee
or be subject to disciplinary action.

Orders of Protection

An order of protection is a legal order prohibiting
a party, such as the aggressor in a dating violence,
domestic violence, sexual assault, or stalking
situation, from having contact with a victim. An
order of protection may also prohibit the party
from appearing at a given location, such as the
victim's residence, work, or school. Examples of
orders of protection are: Emergency Protective
Order (EPO); Temporary Restraining Order (TRO);
and Permanent Restraining Order (RO). The
District complies with California law in recognizing
orders of protection, and will assist a protected
party in enforcing an order of protection of which
itis aware.

Under certain circumstances, College Police may
secure a temporary Emergency Protective Order
when responding to a domestic violence, dating
violence, sexual assault, or stalking situation, but
neither College Police nor the District may issue a
permanent Restraining Order.

College Police or the Title IX Coordinator will
provide a victim with information to enable the
individual to obtain an order of protection
through the Superior Court of California, County
of Riverside. Other Advocacy or Victims’
Assistance Organizations.
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Please note: Neither the employees of the
Riverside Community College District nor the
Riverside Superior Court are affiliated with the
above programs, nor do they endorse, evaluate,
supervise, or monitor the programs. Each program
is independently responsible for compliance with
applicable state or federal laws.

The Riverside Community College District
absolutely prohibits the crimes of dating
violence, domestic violence, sexual
assault, and stalking, as defined by the
Clery Act and by the California Penal
Code. The District strongly encourages
victims to report all such incidents to the
District and to law enforcement, but
respects a victim's decision to decline to
do so. If the District has notice of any
such incident, the District will fulfill its
obligation to take action to end, prevent,
and remedy incidents of sex or gender-
based discrimination.

The District has notice of an incident when a
responsible employee, meaning College Police
personnel, District faculty, managers and
supervisors, or personnel who regularly interact
with students, is aware or should be aware of the
incident. The Title IX Coordinator will coordinate
the District's response to all such incidents.

Interim Remedies

The District will always provide victims with
written referrals to resources as described
above. A victim always has the choice whether
or not to make use of these resources. The Title
IX Coordinator will also work with the victim and
appropriate members of the administration to
offer the victim reasonable and appropriate
interim remedies and/or accommodations,
examples of which might include, but are not
limited to:

e Academic accommodations, such as
extra time on assignments, exceptions to
attendance policies, online
submission of assignments, or tutoring

e late drops or withdrawals from courses

e Transfer of courses

e Special parking arrangements

e Accommodations related to financial aid

e Alternative work arrangements

e Escorts by College Police officers

Note that the District will not presume when
arranging potential course transfers that it is
appropriate to transfer a potential victim rather
than the alleged aggressor.

Factors the Title IX Coordinator will consider in
determining what accommodations are
appropriate include the need expressed by the
victim, the severity or pervasiveness of the
allegation, possible continuing effects on the
complainant, and the burden on the District
and/or the responding party associated with
implementing the arrangements. The Title IX
Coordinator will arrange these accommodations
while preserving the victim's confidentiality to the
utmost extent possible. The Title IX Coordinator
will not disclose to individuals executing the
arranged interim remedies/accommodations the
nature of the incident leading to the
accommodations unless it is necessary for that
implementation. The Title IX Coordinator will
disclose the identity of the individual requesting
the accommodation to the minimum number of
District personnel necessary to affect the
accommodation, and such personnel must
maintain strict confidentiality. The Title IX
Coordinator will inform the victim that such a
disclosure may be required to affect the
accommodation prior to making the disclosure.

296



MORENO VALLEY COLLEGE ¢ NORCO COLLEGE e RIVERSIDE CITY COLLEGE

Record-keeping related to reports of dating
violence, domestic violence, sexual assault, and
stalking is maintained in the District's online
Maxient system, with access restricted to
members of the Title IX Compliance Office.
When preparing required reporting documents,
such as the Annual Security Report, the Title IX
Coordinator shall cooperate with College Police
and generate reports of incidents without
information likely to disclose the identity of any
victim, such that College Police can correctly
calculate the required information while avoiding
duplication. The District does not publish the
name of crime victims nor house identifiable
information regarding victims in the Daily Crime
Log maintained by College Police or online.

Comprehensive Response

In response to all notifications of possible sex or
gender-based misconduct, including dating
violence, domestic violence, sexual assault, or
stalking, the Title IX Coordinator will commence a
prompt, thorough, fair and impartial inquiry in the
matter. While the Title IX Coordinator will attempt
to abide by the wishes of the victim to the extent
possible, the Title IX Coordinator will take the
responsive action necessary to end any potential
discrimination, prevent its recurrence, and
remedy its effects. Generally, a violent incident,
including most incidents of dating violence,
domestic violence, and sexual assault will require
the District to proceed with a prompt, thorough,
and impartial investigation meeting the elements
of due process required to take disciplinary action
if the allegations are substantiated.

The Title IX Coordinator, along with any individual
assisting the Title IX Coordinator in implementing
the District's response to a notification of dating
violence, domestic violence, sexual assault, or
stalking, including the Title IX Investigator and
Title IX Deputies, receives annual training relating

to those topics and how to protect the safety of
victims and promote accountability.

When the District receives notifications of
possible dating violence, domestic violence,
sexual assault, and stalking, the District's trained
Title IX Investigator(s) will generally commence an
investigation into the matter to determine
whether the accused individual has violated the
Student Code of Conduct contained in District
Policy 3100, the District Nondiscrimination Policy
3410, the Harassment & Retaliation Policy 3430,
or the District Policy 3540 Prohibiting Sexual
Assault. Again, the Title IX Investigator will
conduct this investigation and preserve the
victim's confidentiality to the utmost extent
possible, while also adhering to the District's legal
mandate to end the discrimination.

Throughout the process, both parties may be
accompanied to any meeting or proceeding by an
advisor of their choice, and this advisor may be an
attorney.

At a minimum, the investigation will involve
interviewing and collecting information from the
victim and respondent and any witnesses they
identify and interviewing and collecting
information from any other witness the Title IX
Investigator deems appropriate. Prior to
interviewing the responding party, the Title IX
Investigator will provide the responding party
with notice that the party is under investigation,
including specific information regarding the
alleged conduct constituting the alleged violation
and applicable District Policy alleged to have been
violated. The Title IX Investigator will interview
the responding party and collect information from
any other witness identified by the responding
party, though the District does not deem
character witnesses relevant to Title IX
proceedings. Any witness may decline to meet
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with the Title IX Investigator, though the
responding party may be found responsible for
the alleged violation even though they chose not
to meet with the Title IX Investigator.

The Title IX Investigator will create a written
summary containing the information collected
during the investigation and provide both parties
with an opportunity to review the written
summary and offer responsive comment and
information.

The Title IX Investigator creates an Investigation
Report that includes a finding as to whether, by a
preponderance of the evidence, the respondent
violated District Policy with respect to each
allegation made by the victim. It is anticipated
that the investigation undertaken by the Title IX
Investigator will take up to five or six weeks but
may take less in more straightforward matters.

The Title IX Coordinator will then approve that
determination and, if there has been a finding
that the responding party violated District Policy,
forward the Investigation Report on for
appropriate disciplinary action. In the case of
student respondents, such disciplinary action is
determined and imposed by the President,
Student Services, and may include disciplinary
probation, mandatory training, restriction from
specific District activities, suspension of up to
five years, or expulsion. In cases of
recommended expulsion, California law requires
that the respondent be provided with an
opportunity to appear before the District
Chancellor, who is the only party authorized to
execute the expulsion. In such cases, the victim
will also be provided with an opportunity to
appear before the Chancellor.

Following the imposition of disciplinary action, or
in the event of a finding of non-responsibility,

both parties will be provided with written
notification of the District's determination. Both
parties then have an opportunity to initiate a
written appeal to the Title IX Coordinator.
Grounds for appeal include bias, improper
procedure, and new evidence not reasonably
available previously. Following the appeal, the
Title IX Coordinator will issue written notification
to both parties of the outcome of the appeal.

In the case of employee respondents, disciplinary
action is determined and imposed by the
applicable supervisor under the provisions of the
collective bargaining agreement, and which may
include a written counseling memorandum,
written reprimand, required training, transfer,
demotion, or termination. Appeal rights are
limited to those provided under the collective
bargaining agreement.

Campus Facilities

The Riverside Community College District is a
public institution and therefore is open to the
public. Many campus rooms and areas are
protected by intrusion alarms and require
electronic access cards. Before entering any such
areas, the College Police dispatch should be
notified at (951) 222-8171.

It is the responsibility of those who use rooms,
offices and other areas to lock access doors, turn
off lights and close windows. Facilities staff and
College Police staff will check many of the areas of
the campus during off hours, but the primary
responsibility for security lies with the user.

Keys are provided to individual staff members on
a need-to-enter basis as determined by the
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appropriate supervisor. Lost keys must be
reported immediately to one's supervisor and to
the College Police. Keys must never be loaned to
other staff members or students. College Police
personnel will confiscate any keys which have not
been specifically issued to a particular individual.

No District property may be removed from the
campus without written permission from the
department chairperson or area supervisor.
Unauthorized removal of District property from
the campus is a violation of the law and may be
prosecuted by the District.

The Facilities Management Department is
responsible for maintenance of campus safety

features such as lighting and alarms.

Education and Prevention Programs

General Education and Prevention

It is the philosophy of the District that safety and
security is everyone's responsibility. Students,
faculty, staff and visitors are partners in creating
an atmosphere that is safe and conducive for
learning.

It is the goal of the District to inform students and
staff in a timely manner of any criminal activity or
security problem that may pose a reasonable
threat to their safety. Such information will be
distributed to students through this document,
emergency notifications, and student
publications. The District and/or applicable
colleges provide periodic training to faculty
leaders regarding primary incident response.

Faculty and staff are informed through in-house
memos, bulletins, newsletters and email. Finally,
all effective crime prevention programs include
people watching out for one another. All staff and
students are asked to be alert, security conscious
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and involved. Call College Police at (951) 222-8171
whenever you see suspicious behavior “See
Something, Say Something.”

Options to Safely be an Active Bystander

Bystanders play a critical role in the prevention of
sexual and relationship violence. Bystanders are
"individuals who observe violence or witness the
conditions that perpetuate violence. They are not
directly involved but have the choice to intervene,
speak up, or do something about it." We want to
promote a Culture of community accountability
where bystanders are actively engaged in the
prevention of violence without causing further
harm. We may not always know what to do even
if we want to help. Below is a list of some options
for bystander interventions.

e |f you or someone else is in immediate

danger, dial 9-1-1.

- This could be when a person is
yelling at or being physically
abusive towards another and it is
not safe for you to interrupt.

e Watch out for your friends and fellow
students/employees. If you see someone
who looks like they could be in trouble or
need help, ask if they are ok.

e Confront people who seclude, hit on,
and try to have sexual contact with
people who are incapacitated.

e Speak up when someone discusses
plans to take sexual advantage of
another person.

e Believe someone who discloses sexual
assault, abusive behavior, or experience
with stalking.
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e Refer people to on or off campus
resources listed in this document for
support in health, counseling, or with
legal assistance.

Risk Reduction — Safety Strategies

With no intent to victim blame and recognizing
that only rapists are responsible for rape, the
following are some strategies to reduce one's risk
of sexual assault or harassment (adapted from the
Rape, Abuse, & Incest National Network)

e Be aware of your surroundings.
Knowing where you are and who is
around you may help you to find a way to
get out of a bad situation.

e Tryto avoid isolated areas. It is more
difficult to get help if no one is around.
Walk with purpose. Even if you don’t
know where you are going, act like you
do.

e Trust your instincts. If a situation or
location feels unsafe or uncomfortable,
it probably isn't the best place to be.

e Try not to load yourself down with
packages or bags, as this can make you
appear more vulnerable.

e Make sure your cell phone is with you
and charged and that you have cab
money.

¢ Don't allow yourself to be isolated with
someone you don't trust or someone
you don't know.

Avoid putting headphones in both ears
so that you can be more aware of your
surroundings, especially if you are
walking alone.

When you go to a social gathering, go
with a group of friends. Arrive together,
check in with each other throughout
the event, and leave together. Knowing
where you are and who is around you
may help you to find a way out of a bad
situation.

Trust your instincts. If you feel unsafe in
any situation, go with your gut. If you
see something suspicious, contact law
enforcement immediately (local
authorities can be reached by calling
9-1-1 in most areas of the U.S.)

Don't leave your drink u